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INDIA IS AHEAD IN TEXT

cest textbooks treat Partition in a nuanced manner, but state boards still takea jat

I The radical departures scper  (National
Coumeil  of  Educational Resoarclh - and
Iriining) made while implementing this
Mativmal Curriculum  Fromework (s

2005) changed the face of several sehiool subjocts,

inchuding history. The title of the history series for

Classes VI w VI Owr Pasts, signifles the new por-

spoclive—thuat history: acommmodates the diverss

wiys in which regions, groups and ordinary people,
including women. have experienced the past,

Shilt in the pesrspective pnd stroctoee of senioedisel

lexibonks i equally shisrp. The new textbooks

demanstrate how historinns wirk, how they ase
souirees and evidenee, and why inlerpretations of
the same evint differ, (Hd toxibooks gave a frosen
rarritive, but did noet revesl s basis The new tox-
books cultlvate analytical skilks nnd historieal mag-
ination. Tha old syllubus and fextbooks handlod
certain iopics with great hesitation, They were con-
sidered loo sensitive o be discussed in detail,
Partition was one such fogie, 1 was dealt with in an
ifficial wone and sketehily
In 19498, whan | started working on & compar-
ative study of Indinn and Pakistani iextbonks (pub-
lished later under the title, Prejedice and Pride;

Penguin, 20011 1 discovered that peroeption of

Partitien was thie kv o onderstanding the conirasi

between ths historivs used in the two countres to

weach about meommon past, My study showed that

tn Pakistani children, Portition was presented as o

triumph, and o Indian childron, it was prosentad

a5 ntragedy, In neither case did the tescthaooaks al-
tempt o oxplain how Partition
became inivitable, or why it
wiis arcompomied by sush hor-
rifin violenee. This & oo maore
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baxes whilo thi main texi enables thi student 1o
it with the sequence of evenis that pushed this
podities af the 19405 Thoee redses ghven ol Uinend
arv desigmed to mrouss ehildren s interest inunan-
swared cpunstions and counterfuctunls,

Fhis wonderful achirvensent i ndeed o muotier
o satisfnetion Tor India, beonmse Pakisian has iile
b repord by winy of textbook reflorms dospite many
a resslution of saane (South Asian Association fur
Regional Cooperationt signed by representatives
from baoth sides, Yer behind the satisfetory, ndssd
prideworthy work of weenr that India can rightfully
Herumil, Tiss the cedemic lack of guality in tecthooks
prakuced by state boards. Soame of e states hove
reprinted soaET tekthooks, bul most stice Beards
mike their own arrangements. The quality of see-
omdary nnd senior spcondary level texthooks is poor
In most state boards, bat Punjab and West Bengal
are nmang the worsl cases. These ars also the
sintes which experienced the trauma of Partition
st directly. Coe woukld have thooghit that they pri-
oritise the study of Partition, but th opposite is true.
Pavrtitisn comtinues to b used as the terminad poin
of the histery syllabus. s portrayal snsures that
Pakistan is seen as an (legitmnte prodeet of the
frispdom strugghe, Since histary comes to an enod
with Partition and Independenes, children wdll
nerver again hear aboot Pakistan from thedr teacier
Pakistan will remain like a silonl, rosented pres-
enca @0 the marging of the young, sducated mind

I Punjub, Partition is part of tho sylabus for
Class X1 The approved texthook, History of tedia
by MLS_ Soddhi, covisrs ihe “affiscis
of Partition” in a shart paragraph
of 156 medodramatic lines. In this
cofventisnal textbook, there |y

the enso with sosnr's new Lext- CHILDREN, nar room for explanatory elabora-
books, The new wxthook for PARTITION WAS tion, visuals or engaging cxer-
Class XIL. Themes in Indien PRESENTED cises. W s sguarely aimed
Histary—Part . deoals  with as a triumph, and to helping students pet through a
Partition at I["'ﬂ:.[lh. It Eulamneces Indian I:i'll|d'l"E|"I, |1"I'I||ES conventional examinalien, The
the pditheal  dimensions  of presented as a Joh el for students o da s @0
Partition with the trauma it tragedy. The momorise them, The Class X1
hFIJUghl lin Ililmllll.*- ||F CAFMIITIAED tﬂ:thnnkﬂ d'ld nnt |_'||||!'|.Ii h:I'l “'“| s aihar COVETS
peaple on both sides of the bor- attempt to explain the syllabus of Punjabs regional
der. Archival visuaks, oral narra- how Partition became  history from 1469 (o 1869, This
tiwes,  md  ambiguities  aee inevitable, or why it book is stuffed with detadils of e
discussed. Background informa- was accompanied by medieval pordod. Attacks. con-

tion s prvsvided in margins and

such violence,

quests, chinges of rogine and
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indiced view of history

killings are covered with moticulous detadl. There
Is littler room for analysis here. The syllabus pro-
vides no seops for going beyond the second Anglo-
Sikh war, 50 there & o question o intreducing
children to the challenges that Punjab hos faced
in thie eoitext of modornisation in ecomomie, -
litdenl and social spleros. Nor s thire mny possi-
bitity thust the children of Indian Punjab may learn
something, or st least feel curtoos, about the other
Punjab. This i clearly not a goal of the stade's ed-
weation policy. Nor is it o goal in Bengal whisrs
texthoak quality Is equally poor s the vision of
sylinbus makers just #s narrow as it is in Punjab,
T aee, of courss, no exceptions, Adcross the
country, mast of U state boards hove changoed lit-
the over thee last 50 vears in terms of thelr capac-
ity to design syllabl, create or recommend
texthooks, wnd conduoct examing
tons. The recommendations of
tho Amrtk Singh Committes have
gathered the proverbial dust onol-
ficial shilves. The annual confer-
enee st bolds with siate hoards
has o, apparemily, bed tooany real
interaction or Now of innovative
pdeas in curriculom and textionk de-
volopment, Al the slomentary lovel,
soFnT (state Council of Educational
Risearch and Training) s supposed
foark mfler syllnbus-making and texi-
book produection in most states, 11 also
i fragile body, with undiable stafl nnd
little clout. Given these conditions, the
overall capacity for quality o production
of texibooks & quite poor. Schools affili-
ated v the cese are obliged (o use NCERy
texthistiks (60 loast afier Class Y1100, and
they serve the richer stratn of society, Schools
fimknd v sinte boards caler o the working closs
and the rural masses. Thisstory ks not torribly dif-
forent from that of Pokistan whery private
sehonls sorving the rich preseribe the roason-
ably good textbooks published by the Oxford
University Pross while thi masses are fed on
idoulogical muck. In both countries, the dom-
[mmnt clusses hive carved o neater nichie for
thseir svwm chilldren and abandonod the chil-
dren of thee mpsses b Cope with an unre-
fovrmned provincial system.

If poace horween India wod Pakistan |s 1o become
a goal of educational polley, exponentially greater
ancrgy, than whit has boen so far available for re-
fiorm, will havwe b be deployed inboth eountries, In
[endis, w mre ahead of Pakisian in inifiating corric-
ular reforms il thie national level. Sustaining them
al the stats level s no easy task, 10 ls oot merely a
question of nol allowing textbooks o perpeniale
stereotypes. Textbooks that allew children to think
need teachers who are trained to onoiarage feesdom
of thought. Across both Indla and Pakistan, such
teachers are in short supply, In Ffact, teaching the
young has been trivialised as o profession over the
recent decades in both countries, Innovative syllnhi
i texthooks wre meroly the first step for educa-
tional reform, Teacher education and sxaminatizns
fre the neoct koy sites of struggle. Orienting teachors
towirds a4 mature view of the past must becomes a
privrity if ressurces are o be saved from prepars-
tiom for war, But then, the tragic perspective that
state toxibooks in [ndia continue to offer on the af-
permath of the fresdom strugghe will ave o b re-
vigited first, Tt inadwvortontly nuriures permanant
prejudic: and anger towards our nedghbour: [ ]




