A SIDH RESEARCH STUDY REVEALS WHAT PEOPLE IN TEHRI-GARHWAL WANT FROM EDUCATION




A MATTER OF QUALITY

Expectations and Perceptions of Schooling
in Rural and Urban Areas of Uttarakhand

GYAN TARANG series on Contextual Leatning

“

@

@

iH




A MATTER OF QUALITY

First Edition :
Reprint :
Second Edition :

Publisher :

Copyright :

Expected

Contribution :

January 1998 {1,000 copies)

June 2000 {1,000 copies)

March 2009 (2,000 copies)

SIDH (Society for Integrated Development of Himalayas)
Hazelwood Cottage, PO Box 19

Landour Cannt., Mussoorie 248179

SIDH

Rs. 50

This study was carried out by Sanshodhan - the research and advocacy wing of
Bodhigram. The aim of Sanshodhan is to identify alternatives to the current system of
education by exploring what is going on in schools and what their place is in the wider

socio-political context.
Todoso,it:

a) conducts research, seeking to uncover assumptions inherent in the present

system of education.

b) experiments with alternatives to formal education.

c) provides research inputs for other units of Bodhigram, such as: Sushiksha,
Sanjeevani, Samvad and Sanmati.
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PREFACETO THESECONDEDITION

“The only thing worse than inaccessible education is easy access to a bad education."
This is what we said in 1998, in our preface to the first edition of A Matter of Quality.
Sadly, the intervening ten years of so-called "development" has only underlined this
further. Schools are numerically more, and closer to many more villages, but the
question about the relevance of such education persists, even today.

In the name of globalisation, society the world over is being standardised to conform to
the dominant worldview of polity and economy — education, therefore, is becoming a
tool to accomplish such a conformity. Social observers are calling this process
"macdonaldisation”.

In the last ten years, India is seen to have "developed" according to the tenets of
modern civilization — GDP, GNP, Market Capitalisation etc. (politicians do not seem to
mind that increased production of medicines is an addition to GDP, and not an
indication of national sickness).

The region of Tehri-Garhwal that SIDH works in, is now part of the state of Uttarakhand,
which, like the Indian government, is carrying forward this modern belief. The result is
that rural communities have been brutalised by this global sweep of macdonaldisation,
which serves a uniform diet of views, conclusions, prejudices and aspirations. The
global has swallowed the local.

Indeed, it looks as if present education itself is a danger to Indian society.

We observed in this study ten years ago that village communities in this region were
questioning contemporary education and demanding something more relevant. Today,
many in the same communities are echoing the mantra of modern civilization, viz.
schooling in English (which is "better" than Garhwali or Hindi) leads to an office or desk
job (whichis "superior" to farming or local craft), which may lead to life in a town/city
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(moving forward from the "backward” village). Mahatma Gandhi's vision and prophecy
(see 'Preface to the First Edition') seem to have been completely forgotten.

"Even SIDH has not escaped from this modern predilection. Some of our own teachers
have stopped farming and have little respect for manual work, moving towards a vague
concept of easy living. They have been stupefied into believing this modern mantra and
the symbols which it displays.

Modern civilization has a strong ally in the media, which is both pervasive and
pernicious. Television is today available to every village home, so there is easy access to
bad education. in the iast ten years, there has been less questioning of the assumptions
behind education, probably because the mind has been dulled by entertainment.

This, then, is the background in which we are bringing out this second edition of “A
Matter of Quality.” It is a fact that the first edition, and its several re-prints, have elicited
atremendous response over the years. There is a community of serious people who are
exploring the content of education and its relationship to social and ecological order.
The acceleration of modern civilization has its critics in all parts of the world, and many
among them have been very supportive of the activities of SIDH and the guestions we
have raised. If these questions were relevant ten years ago, they have become critical
now. '

This second edition has been re-visited thoroughly and many changes effected to make
it more lucid. Errors have been rectified. We acknowledge our grateful thanks to Neela
Vasvani and Venkatesh Rajan for re-editing this book, and to Kusuma Trust, Gibraltar,
which has contributed financially for the printing of this second edition.

SIDH, Tehri-Garhwal -
March, 2009
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PREFACETOTHE FIRSTEDITION

For the past ten years, SIDH, a voluntary organization, has been providing educational
opportunities in the rural areas of Terhri Garhwal district in the Central Himalayas.

SIDH started its first school in Jaunpur block of Tehri district as a direct response to the
needs of the community. Over the years, the organisation has grown from one to
eighteen primary and pre-primary schools (in villages where there are no government
schools).

After ten years of work, SIDH observed that most parents seemed unhappy with the
current education system and its impact upon their children. Therefore, we began
focusing on educational quality as seen in a relevant socio-political, cultural, and
historical context.

The following study probes the relevance of india's school system through an
examination of people's perceptions of education. The study was conceived by Pawan
K. Gupta and Anuradha Joshi as a result of their experiences with SIDH schools and
frequent interactions with the community. The study was conducted in the hope of
improving SIDH's school programme, and also to forcefully communicate the voices of
the marginalised majority to the elite which runs the education system.

The respondents were categorized on the basis of income (LIG - Low Income Group,
MIG - Middle Income Group, and HIG - High Income Group), gender, and location
(rural/urban).

The villages of Jaunpur block comprise the rural samples (See Appendix 1 for details of
Jaunpur), while the town of Mussoorie comprises the urban samples. Qualitative
methods, namely FGDs (Focus Group Discussions) and interviews were employed. Four
research assistants (Jagmohan, Siya, Jaipal and Savitri) worked in the field under the
guidance of Anuradha (for further information on our metholodogy, see Appendix1).

vil
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This project was a tremendous learning experience for the research team. We
‘examined ourselves as much as we examined India's education system. During the
course of our study, we realised that perhaps our colonial past has caused us to forget
how to speak out what we really think or feel. Instead, we speak what we presume
others want to hear. Our aspirations are moulded by the dominant classes, who we
tend to imitate rather than challenge. These contradictions and conflicts need to be
examined sensitively, keeping in mind the historical reasons behind such behavior. In
order to conduct a balanced and fair research study, every researcher must question
- him/herseif, and understand his/her own cultural lenses and ways of looking at the
world. We have attempted to do this, throughout.

Originally, the purpose of our project was to find out what people thought about
education. We contacted various groups from both rural and urban areas. The initial
responses were not unexpected as they had been previously documented by other
~ research studies. However, prior studies had restricted their research to issues of
access, enrollment, dropout rates, and infrastructure needs. Our study attempts to
probe further. :

In the course of our pursuit, we stumbled upon many contradictions and complications.
There were sharp contrasts in the responses of urban, rural, male, female, and literate,
non-literate. '

We discovered that it is not just access, but relevance, that is a determining factor in
education. We listened to the needs of people, spoken in their own voices. We were
attentive to the culturally specific response - style of Indians. We were always careful to
conduct a deep examination to ensure that our conclusions were not contrary to what
respondents actually meant.

For us, this study was a very humbling experience. Our findings were a strong
affirmation of what Gandhiji knew more than eighty years ago. The heartening thing
was that our so-called “uneducated” women and men still speak the language of
Gandhiji - a clarity of thought significantly less prevalent among urban, high-income

vill
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literates. Itis clear that the sentiments of the rural, low-income non-literate community
need to be taken seriously by our policy-makers. Their voices need to be heard; their
experiences must not be undervalued. In fact, the main highlights of this study are
some profound and simply articulated suggestions by rural non-literate women. Non-
literate, but not uneducated. » . ' :

In considering the findings of our study, it became obvious that people are not happy
with the present educational system in India and its exclusive focus on imparting
information. People want a value-based and economically relevant system, one that
will encourage children to be responsible and useful members of society. As the study
indicates, there is immense social pressure to continue sending children to schools,
regardless of the quality of education received.

Significantly, there was little comment on the qualitative aspects of schools, such as
curricuium and pedagogy. While people agreed on the need for change, they did not
have positive suggestions on how to improve the system.

Gandhiji often talked about the difficulties of trying to change the system of which one
is a product, and of the paralysing effects of modern education and state-domination
on a person's ability to envision alternatives. The influence of dominant ideologies such
as “development,” “progress,” “market economics,” and “modern education,” make it
very difficult to defy convention and work toward alternatives. Unfortunately, such a

dominant system has now become very pervasive, inthe name of globalization.

In many research studies, researchers tend to exclude his/her own class from the '
research sample. This could be because of the Western focus on 'objectivity' in the
scientific paradigm, or because of our colonial past which separated the elite from the
majority. It is normally the most advantaged people who conduct research, and it is
therefore not surprising that findings and recommendations are often very much in
alignment with the world view of the ruling elite. In this study, we often had this
problem. Our own guilt and prejudices kept creeping in and only an honest self-
examination - both disturbing and painful - helped us overcome the hurdle. Our efforts

X
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to remain self-conscious were greatly aided by the pioneering research work of
Dharampalji.

-

In education, it is generally believed that the issue of access is more important than
quality. But the two are, in fact, equally important. The only thing worse than
inaccessible education is easy access to a bad education. The issues of quality and
relevance must be addressed and given priority. This is what people have universally
stated - parents, teachers, and students, alike.

Many of the findings in this study challenge the inherent assumptions behind the
eighteen core indicators identified in the Education For All 2000 Assessment Exercise,
which is being conducted globally. However, the unprecedented nature of this study by
no means detracts from its validity.

By questioning the education system, we aim to improve it. Each student with a
relevant education is one more positive influence on society as a whole.

SIDH, Tehri-Garhwal
1998
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MAJOR FINDINGS

Contradictions

A significant finding of this study was contradictions in the views of
respondents "(rural and urban, literate and non literate, and LIG (Lower
income), MIG ( Middle income) and HIG (Higherincome groups)” :

The majority of rural responses showed the perception of a
literate or "educated" person to be someone who remains
unemployed, cannot do manual work, lacks ethics/morality,
becomes self-centered, and subscribes to the consumer
culture. Yet, parents still wanted to send their children to
school.

Parents expected their children to be honest, committed,
kind, considerate, helpful, etc., but they did not seem to mind
it that the methodologies and curriculum of the schools their
children went to did not meet these expectations.

Confusion about naukri (jobs): In rural areas, people said
with conviction that most literate people were unemployed
and that chances of government jobs were few. Yet, for
parents, the number one aspiration was for a government job
for their children.

Contradiction in the attitude toward shram or manual labour.
People regretted that their literate children did not like to do
manual labour. Yet, they said they were sending their children
to school so that “they will not have to cut grass and pick up
gobarlikeus.”

The urban elite which plans and implements our education



“The present system
has certainly
closed one door
for our children-
that of returning
to the fields.”

A Matter of Quality

programme hopes to create a better society. But what
contemporary schooling is doing to rural communities is
voiced in this typical quote from a village woman of Tehri-
Garhwal, "I do not know how many opportunities the present
systém opens up for our children, but it has certainly closed one
door for them - that of returning to the fields". Is this what our
planners want?

Expectations From Children

“Hona sikhao, dikhna nahin” (Teach them “to be,” not “to appear”)

Though the study did not initially set out to probe “values in
education,” this issue emerged as an important expectation.
Most parents felt that their children should develop into good
human beings. And they expected schools to teach their
childrentodoso.

Literacy, much more than income, reflected the differences in
response between rural and urban groups. The lower the
literacy, the higher the priority given to inner qualities or
character. Even the non-literate HIG men in rural areas gave
priority to good character rather than a job. )

The literate HIG did not give any priority to farming, but expected
their children to come firstin class and get jobs.

A majority of parents, especially from the ron-literate, low-
income groups and rural women, felt that attention needs to be
i paid to teaching values and ethics in schools. They defined values
as: non-violence, responsibility, faith and self-esteem. Ethics were
defined as: honesty, justice, truthfulness, integrity and shudhta
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(clean body, mind, and soul). Responsibility was defined as:
determination, duty and commitment. ’

e Rural women differentiated between quality (guna) and
internalizing a quality (gunana). They were concerned with
internalizing qualities of good character (gunana) and stressed
theimportance of “being” (hona), ratherthan “appearance” (dikhnay).

* Onlyrural HIG women mentioned the importance of qualities like
“love” and “non-violence” by name. But a loose operational
definition of such things was given by all rural parents, teachers
and children as: treating older people with respect, showing

“They were concerned hospitality, speaking gently, not fighting with each other, and an

emphasis on family bonds. They said, “ if homes are happy, there

is happiness outside, too”. (Ghar shudh, bahar bhi shudh).

with internalising
qualities... and
* The urban, literate group defined ethics in negative terms, such
as: not stealing, not breaking locks, not cheating, not lying, not
being greedy, not being selfish, not getting angry, not being in bad
than ‘appearance’...” company, not indulging in vices like smoking, drinking, gambling
etc.

stressed the importance

of 'being’ rather

Expectation From School

“Naukari ki jadh pathar par” (a job has no roots)

* - Education is generally perceived as a necessary requirement
for getting a job. To discuss this further, the distinctions
between rural and urban definitions of “a job” must first be
understood. The most coveted job, according to all categories
of respondents, is a gdvernment job because it means less
work, job security, and one can expect “upar ki aamdani” -
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(bribes).

Both rural and urban people consider a job, especially a
government job, as a main goal in life. The difference between
rural and urban people lies in the degree of hope in getting such a
job. Urban people still see a job as the only possibility; but, rural
people seem to have given up hope of attaining jobs.

Traditional skill/livelihoods were given priority by LIG in both
urban and rural areas. They stressed the importance of traditional
occupations. HIG parents, hovewer, did not to do so. For rural
non-literate and rural LIG, a job was not a high priority: “Naukri ki
jadh pathar par” (a job has shallow roots, implying that ajobdoes
not have security), was a phrase uttered by many.

While all government teachers felt that the most important
function of a school was to help a student get a job, many private
school teachers saw a school as a place to develop the individual
interest of the child and instill values, confidence, and self-
esteem. ‘ '

The study found two distinct kinds of urban HIG schools. Children
from a school that followed an American syllabus and catered to
non-residential Indians and other foreigners, expected a good
school to help a child discover his/her identity — they were also
concerned with the low self-esteem of indian children. On the
other hand, children from a common private missionary school

- following the Indian syllabus, voiced no such concerns — they, in

fact, expected a good school to help a child in migrating to the
USA. :

Rural LIG expectations of their educated children were that they



“Incidentally, they
(rural respondents)
also felt that the
cheats and
exploiters were
among those
who were literate.”
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should acquire enough knowledge to not get cheated or
fooled by others. Incidentally, they also felt that the cheats
and exploiters in society were among those who were literate.

Significantly, rural parents had much more information about
the schools and teachers than their counterparts in urban

‘areas.

On school management:

One main demand of rural parents was that schools should be
closer to the village. In the study area, there is one school per
gram sabha, which may cover three or four villages. This means
that children have to walk long distances to reach school. Not only
is this physically strenuous for a young child, but it also prevents
female children from attending school - as it means spending a
long time away from.home. Another demand of rural parents was
that local teachers be recruited.

On discipline:

All parents rejected beating as a method of discipline. Everyone

- strongly felt that if the teacher was hostile, the students would

not wish to attend school. However, at the same time, parents
expected bestowing of a sense of discipline and obedience in

. students.

On curriculum/pedagogy:

These were prioritized as: teaching of skills that are the basis of
traditional IivelihoodS, teaching of moral values/ethics, learning
by understanding, teaching of English, and the inclusion of
indigenous knowledge and general knowledge.



“Good schools
dre made of
good teachers,
not good students.”
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The necessity of learning English was articulated much more
by literate rural people, and was not an issue in urban
responses (perhaps because English is already taught in most
urban schools). However, all urban children listed English
classes as animportant requirement of a good school.

Role Of the Teacher

The duties expected of a teacher were prioritized as: good
teaching, responsibility, régular attendance, good relationship
with children and peers, not beating the children, and
maintaining disciplinein class. '

All respondents felt a teacher should be a role model for the

‘students. .

Most people felt: “Good schools are made by good teachers, not
good students”. They also felt a good teacher is one who
genuinely loves the children - so that children are keen to go to
school. '

Most of the literate, urban parents placed an emphasis on the

-expectation that teachers help children get through class

competitive exams.

Rural children from government schools expected teachers not
discriminate between rich and poor, and low and high caste
students, and also not to beat the students. Urban LIG and MIG
children expected a good teacher to be unbiased, free of personal
prejudices, and to not insult students.

Private school teachers laid more stress on a teacher's creativity
and the importance of teachers as role models. However,
government school teachers did not comment on the

6
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responsibility of teachers. They felt that parents were indifferent
towards.the children.

Absenteeism of teachers was a major complaint of rural parents,

" whereas in urban areas, private tuition was cited as the major

problem. Urban LIGs defined a “good” school as one where
there was no pressure to give tuition, whereas urban MiGs
defined a “good school” as one where test results are high. For the
LIG respondents, a good school is simply one where the children
can go (jahan bacchhe ja sake) — meaning close to home, no rules
regarding expensive dresses or shoes and where the children do
not need to take money to school.

Urban HIG parents also mentioned that, while attending elite
schools, due to peer pressure, children often demanded a lot of
consumer goods, and were generally impolite and unruly.

Impact On Children

“Bachche Barbaad Ho Gaye” (Our children have been ruined)

While exploring the impact of education, phrases like barbaad ho
gaye (our children have been ruined) and bigad gaye (our
children have become spoilt) kept recurring when parents in
rural/urban areas referred to their children or present-day youth.

Almost all parents expressed disappointment and unhappiness
with the way their children were turning out; all blamed the
current education system for making their children barbaad (in
the rural areas) and bigaad diya (in the urban areas).

The word barbaad was used by rural parents while referring to
youth who refuse to do any work either in the fields or at home,
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even whenthey are jobless.

In the urban context, the term bigad gaye hain (they have been
spoilt) referred to rude, arrogant youth, infatuated with market
culture.

All parents felt that the present day education system alienated
their children from their belief system, which led to indifference
towards land, family, and customs. The urban MIG felt their
children studying in English-medium schools had become
emotionally alienated.

According to majority opinion, young people become barbaad or
bigade when: ‘

- They’ study but do not get jobs, and then choose not to earn
their livelihoods by working with their hands (in rural areas).

- When they do not respect their parents and elders, do not

listen to them, talk rudely, do what they wish to do, behave

- arrogantly at home, do not inform people at home about their
whereabouts (in both rural and urban areas).

- When they smoke, drink, steal, cheat, hide facts, run away from
school, see too many films (in urban and rural areas).

A frequent complaint was about the alienation of the
|itérate/edUCated ~— that he does not fit into society. “The rural
educated is made fit for a city, while the urban educated is made
fit for a foreign country” (gaon ka padha-likha shahar mein, aur
shahar ka padha-likha videsh mein fit hota hai). No wonder the
literate educated person is unable to make any contribution to
society.
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Literate versus Non-literate

The majority of respondents, across all groups, spoke of certain
changes in behavior, attitude, and skill, that distinguish non-literate
from literate people.

The non-literate articulated their pain and problems quite vividly.
They said that illiteracy “was a curse”, that they cannot “sit and
talk in a group of literates,” and “nobody asks us for advice,” etc.
It was found that the lower the literacy, the higher the
expectations from literacy, some of them as overrated as the
campletely unfounded claim that literate people could do
virtually anything: “Jo chahe kar sakte hain, jahaj bhi chala sakte
hain (they can even fly a plane)”.

. Along with this, some non-literates had a poor opinion regarding

their own status: they felt they could not do anything, that they
are foolish, that the literate can even cut grass better, that the
literate does everything properly (padhe likhe sab kaam dhang se
karte hain).

Apart from known merits of literacy like being able to
sign/read/write letters, etc., the most overwhelmihg need for
literacy was to prevent being tricked by others (thage nahin jaye).
Yet, they also said that it is the literate people who cheat.

it was also felt that while the literate have more information, this
is restricted to books. The non-literate has more practical
knowledge and an expertise in some particular skill (kisi hunar
mein top mein hote hai). The non-literate person also has a
quicker grasp of things/facts.
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The non-literate person has no shame in doing any kind of manual
work like taking care of animals, cleaning the house, cutting grass,
working in the fields, picking up gobar and other loads, etc., while
the literate person is more inhibited regarding the kind of work
he/she does. The literate person does less work at home, likes to
roam around, likes to rest more, dislikes physical labour, is lazy,
prefers to earn a lot of money with minimum effort, and likes a lot
ofrestand leisure (unhe aram chahiye).

Compared to the non-literate, literate people were considered more
arrogant, greedy, crooked, bad tempered, less truthful, and less
tolerant. The literate person was said to tell more lies and indulges in
more petty thefts (chori dakaiti, ulta kaam) than a non-literate
person.

Non-literate people in rural areas still consider their traditional
occupations a good alternative to a job. The literate person does not.

The non-literates agreed that working with hands is very important
but is not considered respectable by many people in society. So,
though all non-literate and neo-literate rural men and women
stressed the importance of working with hands, especially in the
fields, they thought it was inferior work because manual labour is not
equated with social prestige.

The youth, too, illustrated this difference by saying that “superior”
work is that which is: done as far away from the house or village as
possible, involves the direct transaction of money and working with
pen and paper while being seated upon a chair, or working with
machines without dirtying one's hands. :

10
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SUMMARY

The study showed a gap between what parents expected a school to teach
children (in terms of values, ethics, behaviour, character building), and
what schools actually taught. However, this contradiction did not seem to
be perceived directly by parents.

The study revealed the sense of deep disappointment in the way
education unrealistically moulds the aspirations of the young. All groups
of -urban parents and rural HIG parents regretted that education had
instilled consumer culture in their children. Parents said children liked to
go to the market, buy expensive goods, stay out of the house till late at
night, and considered Western people to be their role models. This was, in
a way, confirmed by children of an elite English school when they said that
the role of a good school was to help a child migrate to the USA!

Paradoxically, it was precisely to prevent children from getting spoiled
that most urban HIG parents (who probably have the maximum choices)
withdrew their children after Class 9 from elite English medium schools
and putthem in government-aided schools.

Rural parents strongly criticized modern education. They felt it had
alienated their children from the community and its belief systems. They
felt it had fostered indifference towards land, family, culture, and
customs. The disenfranchisement of literate youth from their land,
culture, and their feelings of superiority over physical labour seem to be
one of the most destructive aspect of the present education system.

Rural youth often refuse to engage in agriculture or other: traditional
occupations, and prefer instead to take up a job in an urban centre.

11
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Migration has been linked directly to the spread of education. Youth now
travel to cities in search of jobs. Not only are there not enough jobs
available in cities, but, given the poor quality of education rural youths
have received, they are deemed “unemployable”. This creates a two-fold
prablem - it fuels rising 'unemployn'ient levels in urban centres, and
agricultural lands lie fallow due to lack of cultivation.

Despite disappointment in the education system, parents are still sending
children to school. There seems to be general consensus on this. Besides
the importance of basic literacy (in not being cheated, in creating more
safety and opportunity - be it from reading up on new agricultural
methods and putting them into practice, or being able to read a legal

document, etc.), there is also the reason of social pressure: “What will the

neighbours think?” Based on this study's findings, it seems the major
problem in our present education system is the lack of values and ethics in
the classroom, and that “learning” has narrowed to only imparting
information and preparing for rote exams - to the exclusion of everything
else.

Respondents havemade it clear the people want a value-based education
system that will help their children become useful, productive members
of society. What the education system has done - alienating the child from
his own society and encouraging him to be a market-driven consumer - is '
self defeating. The disappointments and frustrations of the parents in this
study are mirrored in the hearts of people throughout our nation. it is
abundantly clear that the present system does not serve our children

properly.
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DISCUSSION

The Two Roles of Education

There are two confiicting points of view regarding education. The
utilitarian view stresses the production of manpower in a competitive
world. The Classical or idealised view of education stresses the

development of an individual beyond prerequisites of vocation and civic

“Rural people, in role. One of the most significant findings of this study is that by and large,

particular women, rural people still believe in the classical idea of education. Their demand
were more for values over jobs was similar to what Gandhiji said in 1916: “Education
concerned about is not an end in itself, but a tool. Education that strengthens our moral

o, characteristrue education.”
'being’ (hona) than

There are two conflicting points of view regarding education. The
utilitarian view stresses the production of manpower in a competitive
world. The Classical or idealised view of education stresses the
defined values development of an individual beyond prerequisites of vocation and civic

in positive role. One of the most significant findings of this study is that by and large,
rural people still believe in the classical idea of education. Their demand
for values over jobs was similar to what Gandhiji said in 1916: “Education

‘appearance’
(dikhna). They

terms such as

Integrity, is not an end in itself, but a tool. Education that strengthens our moral
commitmentand - characteristrue education.”
responsibility. Thus, what the rural majority are asking for is “true education.” But our

education system has been veering toward the utilitarian role. This trend
has influenced the mindset and expectations of much of the country.

While no questions were asked specifically about values and ethics, it
came across very forcefully that all parents were deeply concerned about -
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“People in urban
areas either defined
values in negative
terms — what is not
to be done —or
defined them in
terms of appearance

and behaviour.”
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the values and ethics of their children. Parents, especially from rural

~ areas, and from non-literate and low-income groups, stressed the need
~ for inculcating values in children; they expected the schools to perform

thisrole.

it is worth noting that rural people, in particular, women, were more

concerned about “being” (hona) than “appearance” (dikhna). In fact,

they hardly spoke about behavior-except in terms of “showing respect to
elders”. They defined values and ethics in positive terms such as integrity,

commitment, and responsibility, and related all of these qualities to
dharma. Responsibility was not thought of as a “burden,” but more in the
sense of adeep commitment.

On the other hand, people in urban areas either defined values in
negative terms - what is not to be done - or defined them in terms of
appearance and behavior. But perceived behavior is not an indicator of
inner belief. A person may behave very politely but actually not have any
respect. The sharp difference between urban/rural and literate/non-
literate responses is worth further exploration.

That non-literate rural women distinguished between internal beliefs and
behavior and aiso asked for the same distinctions to be taught in schools
(dikhane aur hone ka fark samjhao “teach them to distinguish between
appearing and being”) is significant. That non-literate village women talk
of integrity, faith, and ethics in simple but operational terms speaks of a
livingand vital strength of the spirit.

When one gives greater value to behaviour or appearance, the source of
one's strength/power shifts from within oneself to the outside. Hence,
the “other” becomes the deciding factor, the touchstone by which one's
values are measured. In this model, if one achieves a desired effect
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“Gandhiji said about
our absence
of courage,
'We have “no”
in the hedrt, but we
cannot say so.
We look at the
other man's face to
know whether
he wants

“ves” or “no” and

say what we think he would

like us to say'”
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through hypocritical behavior, then one's purpose is served and ethics
and values become irrelevant. What becomes important is what “others”
believe about you and not how you actually are.

In addition, when values and ethics are only defined in negative terms
(not stealing, not lying, etc.) they take the form of restraints on behavior
which become a minimum level of achievement. This is the language of a
punitive society: people must adhere to a minimum level, and if they fall
below that level, the law will take care of them. This kind of value system
is not conducive to harmony, which is the hallmark of a society at peace,
with inner strength. Negative definitions of character can become endsin
themselves. Then, the “ideal” government servant is one who does not
appearto be corrupt. This is a tragedy, not only for the nation but also for
personal growth.

There is no challenge to draw out the best within an individual when
appearances become more important than being. The focus is on selfish,
self-serving aspirations that do not consider the individual to be a
functioning and vital part of awider society.

On the other hand, if values and ethics are defined in positive terms
(integrity, commitment, responsibility, etc.), individuals are encouraged
to strive for higher goals. In this case, appearance takes a backseat; if the
stress is on what happens within, on hona rather than dikhna, if the
stress is on responsibility, commitment, and integrity, then the source of
power remains within the self. The individual knows himself to be an
integral member of a wider community. In this case, the yardstick of
measurement is one's own conscience and not the “other”.

The processes of urbanization and education in the current system seem
to have shifted from hona to dikhna. In this context it is worth taking note
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“This faith was not
a blind faith,
but was born of a
conviction that if
they led a life
according to
‘dharma, it would
give them
tremendous

inner strength.”
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of what Gandhiji said while addressing students at Allahabad on 30
November, 1920: “Lord Willingdon said that since his arrival from
England, he had not come across a single Hindu or Muslim who had had
the courage to say “no”. The charge is true even today. We have “no” in
the heart, but we cannot say so. We look at the other man's face to know
whether he wants “yes” or “no” and say what we think he would like us to
say. Here in this building, | could not make a little girl of three or four do
my bidding. | asked her to sit on my lap, but she said, “no”. |asked her if
she would wear khadi, she said, “no”. We do not have the strength which
even this little girl has”.

A non-literate rural woman expressed a strong commitment to ethical
behavior or dharma when she said, “mera avaguna mujhe khayega” (my
bad qualities will destroy me), and strong faith when she said, “meri baat
poori hogi” (Whatever | believe, will happen). This study shows that the
strong belief rural people have in integrity, honesty, sense of justice, etc.
gives them a certain strength of character. This faith was not a blind faith,
but was born of an inner conviction in one's own inner strength, and the
belief that if they led a life according to dharma, it would give them
tremendous inner strength. Honoring one's word (vachan) and the power
that gives to the self was stressed by rural women.

The wisdbm and confidence of theése women is heartening in a world
being consumed by the market. In a 1916 speech at Muir College,
Gandbhiji said that by “real progress” we mean “moral progress,” which is

“nothing but the progress of the eternal faith (sashwat vishvas) within

us”. And later, “...we can profit only if we keep our civilization and our
morals straight.” On another occasion, at the Second Gujarat Educational
Conference, on 20 October 1917, Gandhiji said, “All education must aim at
building character. | cannot see how thisccan be done except through
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