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EDITOR'SNOTE

We are proud to reinfuse the arts in Mindfields” agenda with "How to
Look At Classical Dance’. Dancer Naviej Johar demystifies the experience
of attending a classical dance recital. An eseteric, impermeable
experience con become an adventure for both child and adult; as Johar
makes a case for not viewing a recital, but engaging in it, coauthoring it.

Sridala Swami, writer and poet, learnt an important lesson abowt
coauthoring experience too. It was in her school days, and it was from
none olher than philosopher Jddo Krishnamurti himself. He told her to
always make time 10 look at fowers. In this issue of Mindfclds, Swami
brings you the essence of J Krishnamurti's approach to life and education.
And an interview with Kabir Jayatirtha, director of the Rajghat School,
Benaras, reveals what il takes (o make a Krishnamurti school a
Krishnamurti school.

Here's to many engaged journeys.

AR o Y

Amruta Patil Luke Haokip
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Mindfields aims at making the realm of
leamning accessible to everyone. Every
quarter, we bring you ideas and original
writing from the world over, in a format
that is as compelling as it is colourful and
easy to understand.

For only Rs 200, you can get a 1 year == - -,.I"f'_f'l'-.:-.aqr:!.-'

a-:'n-"-m'm WUS Ty

subscription and become a supporter of
Mindfields. If you like what you read, why
not gift a subseription to a friend? . LT
You can also subscribe online at: \ & L
www.mindfields.in Y
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YES! PLEASE START MY SUBSCRIPTION TO MINDFIELDS FOR THE TERM INDICATED BELOW. {To subscribe online by credit-card go to www.mindfields.in)
(1 YEAR TERM PRICE (4 ISSUES): RS 200 [ ]2 YEAR TERM PRICE (8 ISSUES): RS 400 [ ] OVERSEAS SUBSCRIFTION® (4 ISSUES): § 20
NAME: (MR./MS)

ADDRESS: HOME[_JOFFICE[_]

POSTAL CODE: TELEPHONE (LANDLINE):
(MOBILE): EMAIL
PAYMENT DETAILS: CHEQUE[] D[] CHEQUE/DD # DATED. IN FAVOUR OF IDISCOVERI EDUCATION PVT. LTD.

PLEASE MAIL THIS FORM ALONG WITH YOUR PAYMENT TO:
MINDFIELDS, IDISCOVERI EDUCATION PVT. LTD., SECTOR 62, (ADJACENT TO HERITAGE SCHOOL) GURGAON 122 003, TEL : 91 124 2855 000,/2575630-36

e mindfields




The tap schools know that students need all the
help they can get to excel in their studies. That's
why they have adopted X5EED.

¥SEED is a revolutionary new way of
teaching that gives your students a big
advantage - strong foundation, fluent
English and better results in exams.

XSEED is developed by education experts
from Harvard, Cambridge, [IMs and I[Ts.

¥SEED is a unique curriculum and tralning
program that provides teachers the neces-
sary tools for consistency in teaching,
adding to the overall improvement of
your students.

To make your school an XSEED school,
email us at xseed@idiscoveri.com or call us at 09871675971 {Delhi),
09833055275 (Mumbai), 09980485912 (Bangalore), 09600082217 (Chennai),

The best schools

in India have the
XSEED advantage.

What about your school?

# HSEED makes learning easier for your

students as they are taught through
activities and experiences and not
through textbooks alone

® Research proves that XSEED really works.

Your students get better at remembering
everything, There's also a marked improve-
ment in their understanding of concepts.

5o, give your students the XSEED advantage.
Make their foundation stronger so they
can compete with bright students across
the country.

Ower 60 schools have adopted XSEED to
anable over 30,000 students learn better.

]
Leading Schools with XSEED

» Bangalore International 5chool
s Welham Boys School

u Aditya Birla World Academy

Impm:!'ﬂ_mnt inscoresin |

| seience based on research

done with Grade V students

Understanding Based CQuestions
53%

Recall Based Questions

= 32%

wigen B Mon WSEED

X SEEED

09948438046 (Hyderabad). Visitus at www.xseed.idiscoveri.com idiGwll FOUNDATION FOR LIFE
Some of the schools with XSEED Advantage: TAMIL NADU: K'SIRS, Hari Shree Vidyalayam, Kamala Niketan, Onefiord MHSS, Sei Jayendra Saraswat WSEED is compatitils
Vidyalaya, Srinivasa Vidyalaya, Anugraha Primary Schoatl ANDHRA PRADESH: Miraj Public School, Paramita High School, Mew Era High School, | with tha syliaban
Glandale Academy International, KARMATAKA: Bangalars International School, Canara School, The Yenepoya School. GUIRRAT: Zenith Schoal frillowed by

MAHARASHTRA: Sandipani School, Aditya Birla World Academy, Children's Acadeny DELHI & NCR: The Heritage School, ASSAM: Miles Bronsan
Residential School, MADHYA PRADESH: The Mayoor School, CHATTISGARH: NH Gosl Workl School, JHARKHAND: 1500 School. RAJASTHAN:
Maharaia Sawal Man Singh Vidyalaya, UTTARAKHAND: Wetham Boys oo, UAE: Al Ain Juniors Schoal BHUTAN: Royal Education Council.

| matriculation boards.



= Do you know a person whose work in the realm of education merits celebration?
Do you know & school that fosters individual thinking, that is unafraid of taking the less

beaten path?

# Do you know a teacher whose work and spirit make for sparkling classroom
interactions?

® Are you a creative individual - scientist, historian, artist, poet, musician, writer - who
knows how to cut through the jargon and talk about your work to lay people?

® Do you have an anecdote about an insightful, heartwarming interaction with a student
or child?

We would be happy to have your suggestions and contributions translate into
interviews, features, comic strips in our future issues.

WAL MINDFIELDR AN 2004 SECOND UARTER MINDFIELDS 05



"Look at the

(& MIRDFIELDS SECOND (LIARTER 2004

flowers..now.”

Jiddu Krishnamurti believed that radical change in society couldn’t come
about without a radical transformation of the indiidual. And that
knowledge - science, math, language, skills — was easily accomplished,
What was harder was to achieve a real education - marked by mutual
enquiry, not authority. Aesthetics, beauty and a close relationship with
nature were important aspects of education to Krishnamurti. As was the

ability to ask oneself questions with no easy answers.

Tewt: Srdala Bwarms | [lustretions : &mruca el

understand my question? Your parents send you to school. You attend classes,

you learn mathematics, you learn geography, you learn history. Why? Have
you ever asked why vou want to be educated, what is the point of being educared?
What is the point of your passing exams and getting degrees? 1s i o get married,
get a job and settle down in life as millions and millions of people do? [s that what
you are going (o do, is that the meaning of education? Do you understand what |
am talking abowt? This is really a very serious question.

é 5 Iam going to ask you something. Why are you being educated? Do vou

1 think you should put these questions to yoursell, not occasionally, but every day.
Listen to everything, to the birds, to that cow calling. Learn about everything in
yourself, because if you leam from yourself about yourself, then vou will not be
a second-hand human being. So you should, iT I may suggest, from now on, find
out how to live entirely differently and that is going to be difficult, for | am afraid
muost of us like 1o find an easy way of living. We like to repeat and follow what
other people say, what otheri people do, because it is the easiest way 1o live - to
conform to the old pattern or to a new pattern. What we have to find out is what
it means never to conform and what it means 1o live without fear. This is your life
and nobody is going to teach you, no book, no guru. You have to learn from
yourself, not from books.”

From Kristnamurti on Education, KF Trust, Lomdon, 1974,

W MINDFIELDS.IN
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ThrE Conee oF THE WoRrLD TEATDHER

Jiddu Krishnamurti was born in the
village of Madanapalle in Chittoor
District, Andhra Pradesh, on 11th
May 1895, shortly after midnight,
tn Narayanaiah and Sanjeevamma.
Being the eighth son, he was named
after Krishna. His father was a
minor government official and the
family moved with him to wherever
he was transferred. In one of these
places, Krishnamurii gol malaria
and this often kept him from
school.

He was u dreamy child and was
often beaten by his teachers at
school. Alter his mother's death,
Krishnamurti frequently had visions
af her and would say he could see
her.

When Narayanaiah retired, he

sought  employmeni with  the
Theosophical Society in Madras, of

(& MINDFIELDS SECONC QUARTER 2005

which he was a member. Dr. Annie
Besant, realising how large his
family was, refused several times,
bui he was persistent and fnally
was allowed to bring his children

Schaols had at least
one space where
there was total
silence. In Rishi Valley,
for instance, every
evening the children
would climb up a hill

and sit in silence for
20 minutes, watching
the sun set. Only in
silence could the mind
begin o observe and
learn.

and stay oulside the premises of the

Theosophical Society in Adayar.

In Adayar, Krishnamurti and his
younger hrother, Nirya, would ofien
go to the beach. It was here that the
Theosophist, C. W. Ledbeater
noticed the boy and claimed that he
was to be the next World Teacher
that the Theosophists were waiting
for. lle took charge of the education
of the boys and after a legal battle,
Dr. Besant was made the boys
guardian.

They were sent 1o England 1o study.
Krishnamurti tried hard ro study for
his entrance exams to Cambridge,
but was just not able to write
exams of any kind. Meanwhile, his
theosophical education continued
and he was known as Alcyone in
their spiritual hierarchy. The Order
ol the Star was established, to
prepare the world for the Teacher.
Krishnamurti was the head of the

WL MINDFIELDS N



orer.

In the 1922 he and his brother went
to Ojai, California, where the first
of the transformations that K [as
Krishnamurti often called himself;
or Krishnaji as the students called
him] called "the process” took place,
He was in immense pain and often
felt as if he had left his body. At
this time, he also meditated for long
periods of time. By the end of the
decade, with Dr. Besant's increasing
political involvement in the Indian
freedom struggle, and the barttle for
power within the Theosophical
Seciety, things had changed for

Krishnamurti, His ideas on
authoricy dismayed the
Theosophists.

FHE DSSOLUTON oF THE ORGER 0OF THI
oA

In 1929, at the annual Theosophical
camp in Qommen, in Holland, J.
Krishnamurti dissolved the Order of
the Star. Here, in a specch that held
the seed of his entire teaching, he
said:

I maintain that Truth is a pathless
land, and you cannot approach it
by any path whatsoever, by any
religion, by any sect. That is my
point of view, and | adhere to that
absolutely and unconditionally.
Truth, heing limitless,
unconditioned, unapproachable by
any path whatsoever, cannot be
organised:  nor should  any
organisation be formed 1o lead or
voerce people along any particular
path_ If you first understand that,
then you will sce how impossible it
is to organise a helief. A belief is
purely an individual matter, and
you cannot and musi nol organise
it- I you do, it becomes dead,
erystallised; it becomes a ereed, a
sect, a religion, to be imposed on
others.

Since that day, excepl during the
years of the Second World War

WK MINDFIELDS N

Truth, being limitiess,
gnceonditioned,
ufrapproachable by
any path whatsoever,
cannot be organised;

nor should any
organisation be
formed to lead or
coerce people along
any particular path

when he was not allowed to talk,
Krishnamurti travelled, gave talks
and held dialogues with ordinary
people,

On BEoueaimon

‘Freedom is ar the beginning, ii is
nat something fo be gained ar the
e,

Krishnamurti held that only in an
environmen! where true learning
was possible would the mind Nower
and be free from fear. To this end,
he started several schools in India,
the USA and LEngland. These
schools, run by the Krishnamurti
Foundations, are usually in very
beautiful, natural places, with the
buildings harmoniously fitting into
the naluril surroundings,
Aesthetics, beauty and a close

The hetter is not the
good and all our
thought is based on
the better and the
more - better at
exams, better jobs,
better status, better

gods, noble ideas.

relationship with nature were very
important aspects of education to
Krishnamurti. These schools had at
least one space where there was
total silence. In Rishi Valley, for
instance, every evening the
children would elimb up a hill and
sit in silence for 20 minules,
waiching the sun set. Only in
silence could the mind begin to
observe and learn.

Burt it wasn't just the place or the
silence it held; after all one
viducates a person and the people
who made up the school were the
mast important, The schools were
to he a community where people
lived together and were responsible
for each other:

In these schools he that gives and
he that receives are both responsibie
and so they can never indulge in
this peculiar guality sf
Separareiess. The egolistic
separqteness is perhaps the very
roal of the degeneration of the
wholeness of the mind with which
wi are deeply concerned, This does
not mean that there is no personal
refationship, wirk its affection, with
is tenderness, weith its
encouragement and support.... We
have broken up relationship so that
it is to the personal, to a group, Io
a naiion, o cerlain concepts and so
on. ...From the little we are trying
tu capture the greater. The better is
not the good and all our thought is
hased an the better and the more -
betier at exams, hetter jobs, betier
status, better gods, noble ideas.

Fram Lerters o the Schoals,
15th May 15979,

CINE SUTTE SOl

30 these schools were to provide a
space where a child could live
without fear or comparison, free o
explore  anything beyond the
curricula that were still necessary
and the skills and training thai
ordinary schools gave children.

2005 SECOND (USHTER MINDFIELDS 09



In addition, there were the people,
the carclakers of  Lhese young
minds, adults commitied to
Erishnamurti’s  wvision of an
education that unconditioned the
mind and kept it free and alert,
without preconceptians.

| studied in one such school. 1 was
in Rishi Valley when Krishnamurti
was still calive. Every wear, in
addition to his talks and dialogues
elsewhere in the world, he was
deeply involved with every school
he had started. His annual travels
would include visits ta cach schoal
where he would talk with the
students. These were in addition to
the talks he held with the (cachers
and the letters he wrote to the
school every week.

He came to Rishi Walley in
December every year. As students
we would gather in the auditorium,
happy to skip a class or two, and
arrange ourselves on the mats laid
oul below the raised siage, He

10 MINDRIELDS STC0MND QUARTER 2009

would arrive, escorted by his
nephew, Narayan, and pause for a
moment, do a namaste and get on
to the stage. For every day ol those
three days, and the three years that
| heard him speak, he would start in
exactly the same way: he would
look around at everyone and say,
finally, “What shall we talk ahout
today?”

His point was, that if
yoLu Werg fistrat ek
foreing your mind
back to something

glse would not take

away the distraction;

merely dilute the
power you bring to
what is considered

more important

It amazes me to recall now, that
even very young children would
say things like, “Pride” or
"Competitivencss™ Did they really
want to talk about these things? Ur
did they imagine that's what he
wanted to talk aboul and they had
better humour the founder of the
schonl they were studying in? Even
across the distance of these years, 1
remember that though there was no
special reverence there was also no
fear. The children chatiered as they
de, and fell silent, alse as they're
capable of doing.

The first year, for at least two of the
talks, no one spoke much; K {as
Krishnamurti often called himselfl;
or Krishnaji as the students called
him} did. 1 can’t remember anything
of it at:all, or of him or what he
said or anything. The following
year — the year in which many of
us finally crowded on stage and
made some kind of history — when
he vame and asked us whal we
wanted to talk about, [ must have

WWW,MINDFELDS.IN



— WOLILL THE SCHOOLS HAVE TARENE KRISHNAMURTE, —

said something because there 1 was,
making my way up to the stage,
amd invited to sit right next to him.

I'm afraid | can't remember very
much of whal happened. There are
three photographs at home, 1o mark
the occasion. In one, I'm looking
deeply serious, head bent, K has his
hand on mine, urging me o think
of something. In the second, I'm
looking at him, still sericus. In the
last one, | am grinning and K is
smiling,

There was some talk about routines.
At ome point  during the
conversation, he asked me 1o 'look
at the flowers. [ thought it was a
general exhortation and continued
to look at him, vowing the next time
to spend time looking soulfully at
Howers; creepers and the barks of
trees. “Look at the flowers, old girl,”
e urged me again and 1 woke up
from my reverie, realising that he
meant, look NOW.

WWW MINDFIELDS N

In that talk that was recorded, there
was one section where he talked
about classrooms and teachers. e
said, as [ remember from the talk,
“If 1 was your leacher, and lound
you wanting to look at a lizard, |
would say, ‘Let us both look at the
lizard" before we got back 10 what
we were doing. His point was, that
if you were distracted, forcing your
mind back to something else would
not take away the distraction;
merely dilute the power you bring
to. what is considered more
important,

At this point, a classmale said, "Sir,
vou will make a very bad teacher!”
For one second there was utter
silence, Then K broke out into a
laugh and everyone else joined him,

LEnacy
L Krishnamurti died on  17th

February 1986. He insisted until the
end that he wanted no interpreters,

ne organisations and no culis. The
Krishnamurti Foundations’
existence  mighl  seem  like a
contradiction in terms until one
reilises  that  they only make
available Krishnamurti's talks in the
form of books, audio tlapes and
videns,

The talks and dialogues themselves
are not easy to read hecause they
offer no easy solutions to any
question. In fact, what they are is a
serics  of enguiries that might
prompl the reader today to hegin
her own guestioning. =

N9 SECOND: QUARTER MINDFIELDS 11
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What makes their school different, says Kabir Jaitirtha (Director of Rajghat Besant
School and Trustee of the Krishnamurti Foundation, India), is the simple fact that
children are treated with dignity and as individuals.

Text: Shaguita Bhardwsy | llustration: Armruta Patd | Photos: Rajghat Besant Schond, Varanas

at a Dhrupad concert in Varanasi. His wise demeanor and quiet

manner embodied the character of a Krishnamurthi-inspired
educator. | later visited him and his daughter at his one-room coftage
set amid the peepul trees and grassy lawns of the beautiful Rajghat
Besant Schaol, on the banks of the Ganga. Over the course of my
interview with him he moved from his desk chair to the floor and
back as he sat and talked of his work. The austerity of his room
reflected the simplicity and clarity of the thoughts he shared with
me, | include here excerpts from our discussion:

Iﬁrst met Kabir Jaithirtha, Director of the Rajghat Besant School,

13 MINDFIELDS SECOND (UARTER 2009 WNW.MINCHIELDS.IN
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EDUCATOR

TELL IS ABOUT YOUE BACKGROUND

I was not such a greal student. |
wis very young when [ finished
Class X1, valled Senior Cambridge
back then. For a long time what
they did at school did not make
sense 1o me.

Besides, T was not such a student
who would take up things and
wotk on my own. But | used 1o
resicl, dream and think a lot | was
a bit of a loner, | was a student of
Army School, Belgaum, where
there was tremendous emphasis on
sports. But 1 would be dreaming
even on the foothall field.

[ was 15 when [ wenl 1o college, A
couple of wyears later wrole an
exam [or [IT and went to [IT,
Bombay only ta later drop out of
the aeronautical engincering
department. 1 had the disadvantage
of being myopic, which meant |
could not study for study for long

14 MIRDFIELDS SECOND QUARTER F09

hours,

| finished Bachelor's in Science hut
my father could not quite figure
oul a career for me, He suggested |
go in for Chartered Accountancy.
But I found that boring and
instead wrote an exam for the
LILM. Belore 1 left for Calcutta, 1
had discovered and started 1o read
. Krishnamurthi's writings.

WHEN THE SCHOOL
STARTED THERE WERE 5 OR
& YOUMNG PEOPLE WHO
WORKED AS TEACHERS
AMND ADMINISTRATORS.
WE WERE ALL DEEPLY
TOUCHED AND INSPIRED
BY KRISHNAMURTHI. THERE
WAS A LOT OF SPACE TO
LEARN AND GROW.

Rajghat Besanl School, Varanasi

How DD YOUR  ASSOCIATION WITH
ERisuNAMURTHI FOUNDATION REGINT

| read a post in the newspaper
about a Krishnamurthi schoal
opening in Bangalore, This was in
1975, The school had not started
yer. They were working on the
building and landscaping. | staried
working for the Voluntary Health
Association of India in New Delhi
and worked with them for three
years with an understanding that 1
would return to Banglaore once
the school opened.

I returned to Bangalore in
Febroary 1978, When the school
started there were 5 or b young
people who worked as teachers and
administrators. We were all deeply
touched and  inspired by
KErishnamurthi. There was a lol of
space o learn and grow. | ended
up teaching Maths, English,
Geography and other subjects, as
and whal was required. The school

W MIMDFIELDS [



did not have a principal s0 we
formed a committee that took most
decisions together, T was at the
falley  School  [from 1978-90.
Along the way, sometime in 1982-
83, | became a trustee of the
Erishnamurthi Foundation.

TELL U5 ABOUT ¥YOUR FIRST MEETING
WITH KRISHNAMURTHI

My  first  meeling  with L,
Krishnamurthi was in  Delhi,
before | had joined the school. A
small newspaper clipping said
that Krishnamurthi was in the
capital.

I was so ‘on fire” and inspired by
his writings, all of which | had
read, that | decided Lo hunt him
down. [ traced him through
commaon sense by looking through
the phone directory for his close
lricnds in Delhi, | was nervous o
go alone so 1 took a friend with
me to the meciing that 1 imagined
would last mot more than fen
minuies.

W MINDFFELDGAN

A LCT OF WHAT PEOPLE
CALL EDUCATION IS SIMPLY
SHAPIMNG THE MIND OF THE
CHILD TO CONFORM TO
SOCIETY; TO FIT A CHILD
INTO THE ECOMNOMICS OF
THE SOCIETY. | FIND THIS
EDUCATION SUCH A
DANGER TC FREEDOM
AND GOODMNESS

Krishnamurthi kept us foran hour
or 5o talking 1o us, During that
meeting and some others tha
followed 1 shivered im his
company. A few years later the
shivering stopped.

ABOUT YOUR CAREER AFTER THE VALLEY
SCnooL

| lefi the Valley School in 1990
owing to ideological dilferences on

key issues, like the student-teacher
ratio and the need for a smaller,
interactive school, as based on the
founder’s beliefls. The management
lelt that a small-school plan was
nol ecconomically viable. 1 eft the
Valley School and so did some
other members. We started Centre
for Learning,

TFLL us mMoke Apout CENTRE FOR
LEARMING

Centre for Learning (CFL) staried
with 10 prople who each wrote o
10 friends asking [or Rs. 1,000, so
we had Rs. 100,000 with which to
start the school,

We had 8 students, 3 of whom
were children of the staff. There
was clearly a hunger [or such a
school. Over the next three years
the school’s sirength increased to
0. We had 60 children with 10-12
adults around them. This was the
basis lor a good community.

We started at a friend’s place, then

FH0% SECOND QUARTER MINDFIELDS 15
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EDUCATOR

moved to a rented building and
then 1o a mango erchard. Many
Creative moves came to our rescuc.
We had Geodesic domes under
mango (rees and furniture was on
wheels which meant that we could
wheel out the library and push it
hack in the evening!

CFL grew Itom a day school to a
school that experimented with
boarding. Students aged five 1o
eleven years would stay on the
campus on Monday and Tuesday
and be home on Wednesday, then
return back on Thursday and leave
again on Friday.

This way many Lhings could be
done. What really helped us at the
CFL were a strong teacher body
and our collective teaching

experience,

At CFL our siudents appeared as

16 MINDFIELDS SECOND QUARTER 2009

candidates for  the
Cambridge
Baccalaureate and the curriculum
was based on what students really
wanted to learn. We found out
what the kids liked to learn and
found that the variety of subjects
they wanted (o learn was far more
than what regular schools offer.

private
International

We also came up with the Post-
School after Class XII. Post-5chool
was started because o group of
students came up and said that
they needed some more time to
explore and get ready for the
outside world. Some of them also
wanted degrees so they did degrees
in economics but through distance
cducation. One of our students
liked outdoor activities and was
exploring that option; he has now
blossomed into a writer, Another
wanted to he a designer. S0 the
Post-School is where the students

understand themselves and speak
to people they trust.

[he strongest component of the
Post-School is the first exploratory
vear, which is also a starting point
for a dialogue, The students go out
on treks, volunteer, work with
N.G.0's. Some return back to the
programme and the others move
on to other things, All studenls
seem to have benefited from the
programme. We start with
students’ interesls and then look
around for resource people or
organizations for them to follow.

WHAT DDES YOUR DAY LOUK LIKE HMURE
N VagaNASI?

My day depends on the school and
the workings of the school. T star
my day carly and a1 6.40 a.m. meet
with teachers to discuss school,
education and other issues. We
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have assembly at B.00 in the
morning and then move on to
routine school work. These days
we have a 40-minuie Work Period
at school where groups of students
volunteer to clean up different
paris of the school, 1 am in the
group that is responsible [lor
library cleaning. The rest of the
day is spenl in administrative work
and day to day school decisions. |
teach maths and economics. At
4.30, | return back home and walk
in the evenings. We sometimes
have evening meetings. If not, [
spend my time reading or o sit
quietly.

WHAT DO YOU ENJIOY READING?

| like reading fiction but T am
selective. | have enjoyed Amitav
Ghosh's writings a lot. 1 also read
books on philosophy and history, 1
enjoy  literature. | recenlly
subscribed to The New York
Review of Books. T also like poetry,
music and architecture.

TELL US ABOUT YOUR INTEREST IN
MUSIC

Music is of greal importance 1o my
life. | hesitate to sing for other
people hecause of lack of rivaz. |
like listening 1o Dhrupad mostly.
My taste is quite different. | like
Lalit Rao, Bahauddin Dagar, and
Nikhil Banerjee

WHAT ARE  YOUR  PLANS  AFTER
Vakanasi?

After my three-year commitment
is over, | would like 1o spend a
year alone without being with
anyone. | no longer see my life in
lerms of retiremeni. There is no
division between my work and my
life. They come together. 1 like to
spend time with myself and sce
what comes out of that. | would
like to explore in my own way
whether the mind can become
totally still.

WL WIS EL DS

I FIND IT MORE

| INTERESTING TO WORK
WITH YOUNGER TEACHERS
THAN ADULTS. THEY ARE
MUCH MORE SENSITIVE TO
EDUCATION.

WHAT CHANGES DO YOU SEE OVER THE
pasT 30 YEARS IN THE FIELD OF
EDUCATIONT

| have not seen many changes in
the education system. A lot of
what people call education is
simply shaping the mind of the
child to conlorm 1o society; to fit a
child into the economics of the
society. | find this education such a
danger to freedom and goodness
because if the mind is shaped and
conditioned, it cannot explore
goodness.

The whole process of this
education is (o tame the energies
because we feel untamed encrgy is
disorderly. Education should really
be nurturing the energy that has
been untamed. 1 believe real
education is when you explore
inwards, A mature mind is a mind
that is able to explore inner and
outer movement.

WIAT DO YOU THINK ABOUT TEACHERS?

Sadly, people come with a lot of
gualifications to teaching, but they
do not have an understanding of
their subjects. This shows how
poor our education system is.
There is not much dignity given to
this profession. | find il more
interesting to work with younger
leachers than adults,

They are much more sensitive to
ecducation. It is a challenge to find
committed teachers who are not

only commitied but understand
and have sensitivity to the school.
Surely, we have failed ourselves
somewhere or else we would have
produced more teachers from our
own Krishnamurthi schools.

How ARE THE WORDS OF
KRISHNAMURTH! RELEVANT TODAY?

KErishnamurti talks of things which
are of significance whether you
have lived in ancient India or the
modern world. He talks about
relationships, about the nature of
relationships and what prevenis us
from relating to one another. | feel
these  ideas  have  enormous
significance. We are conditioned to
think we are separate from one
another,

One can see how this feeling of
separation is imposed on us an the
through identities of nation, caste
or religion. This is a construct of
the mind [thought). Small children
do not have such identities based
on ideology, group or religion.
Even the sense of | and me is a
conditioning of thought. Being
separate and lonely becomes either
attachment or deep dependence,
which one is afraid to lose. So
there is no freedom in this way of
relating to each other. To actually
relate there has to be no sepse of
separation in identity. Though we
have lived with this separation for
over 10,000 years it is worlhwhile
o see i this can be put to an end.
This is the highest responsibility of
a human being. m
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FROM THE USA TO INDIA
TWO QUILTS ONE WORLD

Some issues back, Mindfields had covered the story Rikki Asher’s time at the
Pardada Pardadi School in Anupshahar, Uttar Pradesh. Now we bring you the
second part of the story - about the unusual art-related research project that
took Asher from New York City to heartland India and back.

Text and Photas: Rikk Ashar

related research project that 1 began in 2007. In some small,

cconomically poor villages in India, it is typical for young girls to
become child brides. The school I'm working in is challenging this
tradition, Sitting in the passenger seat of a green jeep with Virendera
(Sam) Singh and Mukesh, his driver, we ride over bumpy unpaved dusty
roads. Sam is the founder of Pardada Pardadi Educational Society (PPES)
in Anupshahar, Uttar Pradesh. His idea was to use the name Pardada

Iweut to India last year on a teaching sabbatical to continue an art
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East Brony Academy for the Future, Bron, New York, USA

Pardadi, [great grandparent in
Hindi) as a metaphor lor the
ancient Indian  tradition of
incorporating  knowledge  and
education 4] foster [ull
individuation in a human being.
As we drive in the jeep he tells me
about the school history.

PPES was established in 2000 by
Sam, a retired U.S. Duponi South
Asia director, originally from
Anupshahar. After retirement, Sam
returned to live in India and
improve situations of girls living in
this  wvillage. According to  the
school’s website:
www.educationdchange.org nearly
half of India’s population  is
illiterate: males outnumber females
two-to-one in literacy and the
drop-out rates for girls are as high

Rikki Asher with students of Pardada Pardadi Schoal
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Pardada Pardadi School, Anupshahar, Uttar Pradesh

as 580u in primary and upper
primary schools” (Asher, 2008, p.
54). Girls face daily gender bias and
discrimination, nutritional issues,
cconomic  inequality with  male
family members, and add to that

vinlence hoth in and outside of

home.

The curriculum includes academic
studics and vocational fraining,
Vocational classes place
considerable training in Aari, a
fraditional Indian embroidery
style which combines stitching
beads together to form both simple
and complex designs; appligué;
and Zardozi. The girls also learn
hlock printing, machine sewing,
and quilting, they apply these
skills with embroidery in the form
of table cloths, bed covers, sheets,

curtains and cushion covers. Their
products are sold in shops at New
Dethi with the proceeds going
towards the school and welfare of
women in Anupshahar,

Based on a successful (featured in
a previous issue of Mindfields)
bookmaking exchange rescarch
project that took place during my
previous trip to India in 2007, 1
was invited to return to the school
in 2008 to continue with my
research.

Twn months hefore returning, |
saw an exhibition of African
American artist Faith Ringgold's
Feace Story Quilts based on drawn
and written  reacltions of New
York's children to 9/11. The quilts
comhbined text and images.

Girls on their way to schosl
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Peace Stories Quilt by 8 ders in the Pardada Pardadl Educationa y, India
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The upper border spelled out a
question raised by the youth of New
York City: What will YOU do for
peace? (Ringgold, 2004). When |
saw those quilts, my reaction was,
“Here is an example of whal Art can
do for peace, and remembered the
extraordinary sewing skills of the
Indian students. Tt was then that |
began a plan lor their Peace Quilt.”

When 1 returned to PPES, the same
students expressed their delight to
work with me again.
5. Shanti, an administrator,
translated my English into Hindi as

we discussed different kinds ol

guilts. The girls wrote about and
illustrated ideas based on their
cxperiences of village life. For some,

the project changed their view of

village life, art
themselves,

making, and

Prior to leaving for India, | worked
closely with East Bronx Academy
For The Future (EBAF) art teacher,
Jane  Pinchuck and her #th
standard class. They designed a
peace quilt  that would be
exchanged for a peace quilt made in
the village school. The completed
Bronx quilt was brought to India.

EBAF students are requircd Lo take
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an arl class. The girls in the village
also take a required arl class. In the
Bronx, the adolescents were
encouraged (o express themselves
Freely. In the India, the ar classes
focused more on learning classical
Indian and natural motifs, also on
patierns with color pencils amd
markers on paper, copying from
books, with little or ne time 1o
explore self expressive artwork., The
Bronx group do nol have vocational
classes, whereas the Indian studenls
take vocational courses  with
considerable  training in  the
traditional art of embroidery and
sewing, as mentioned carlier.

A cemented pathway and a single
step lead to the entrance of the
Pardada Pardadi school. Bullock
carts ride slowly past the road of
PPES, while green parrots  fly
overhead. As class began, the girls
were all seated on a rug on the
floor, their shoes lined up outside
the classroom in neat rows, ready (o
begin.

EBAFE is located under an elevated
train on Southern Boulevard in the
Bronx. Long shadows create
patierns on black asphalt streets,
squirrels and pigeons live nearby
and wie [or attention on the

The East Bronk Academy far the Future’s Bronx Days and Nights quilt

sidewalks or are perched on train
station ledges. Part of my
enlhusiasm  regarding  this quill
project with Jane developed out of
my desire to counteract the negative
publicity and harsh public images
that the Bronx has as an area af
devastation and hopelessness,

| visited EBAF in the Bronx to
introduce the peace quilt project. |
showed photographs of the Indian
girls and the village to the Bronx
group. A mornth later, in India, the
girls examined the completed Bronx
quilt which immediately motivated
them to begin their own. Both
groups were enthusiastic o
communicate with the ather via a
quill.

The quilts were similar in regards to
the kinds of scenes the students
chose to portray. The Amercan
group showed Bronx morming and
evening cilyscapes and activities,
while the Indian girls represented
morning and ¢vening landscapes,
animals and daily life in their
village.

This Bronx classroom  has new
tables and chairs where studenis sit
together in small groups. The an
teacher has access to a lap top
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computer and projector for all of
her classes. Students have access to
computers in another room during
Computer Class. The class developed
individual squares for their class
quilr.

The Bronr Dayvs and Nights quilt
began to evolve along with laughter
and excitement. Students started
with thumbnail sketches from their
memaries of their neighborhood.

They wanted to express a feeling
about the Bronx to the Indian
students, They chose designs and
created collages with colored papers
{to scale) in order to learn ahout
simplified  shapes  and  colors
Through sewing and gluing pieces
of felt, fabric scraps, buttons, lace,
and ribbon the individual squares
began 1o lake shape, The student’s
talents, strengihs and abilitics o
design, plan and construct the 20
quilt sguares were used to the
fullest. Some designs included: Hip
hop artists; (rains, a sleep over,
trees, pollution, buildings, baseball,
and a teenager with an iPod.

The Indian class enjoyed working in
groups. Each group created a squire
that portrayed a story about peace
in their village, Six groups designed
six squares, cach group compiled
four ideas to make one square. This
quilt was sewn with eolored cotton
fabric, beads, embroidery threads
and scashells by hand and by
machine. Onc design shows a
duncer underncalh the sun on the
way to a temple. Other designs
included: A smiling moon and sun,
girls holding hands, a house, two
swans, Mowers, sugar cane, a cow, a
farmer, birds and a dog.

The quilts were exchanged and both
groups  explored  relationships
among art, language,
communication, and cooperative
leaming through the construction of
the peace quilts. When T talked with
the Indian girls about this project

W MENDFIELDS.IN

they said, “We used to copy flowers,
now we can draw from the flower
and tell stories through my sewing,
We hope that other people in the US
will like our quilt and that they
learn something about India.”

Students sharpened wverbal and
artistic  skills, perception, and
memaory by engaging in drawing,
painting, story telling, and sewing
activities.

The Bronx students’ comments
reflect enthusiasm, and culiural
AWHTETIESS,

“This project gave me a chance to
be grateful for the tesources we
have and to think about how not
everyone has the same respurces,”

“Village life in India is very
different than lilfe here in the Bronx,
I got to see how Indian girls
expressed their views. | hope they
enjoy our quill.”

American students learned about
issues affecting girls in rural India
and the Indian group learned about
American culture from students in
their own age.

This visual art project changed the
Indian girl's ideas of art and
learning as they developed a feeling
of ownership of their personal
history (Asher, 2007, p. 23). Both
Indian and Bronx students were

open fo self-expression  and
imagination and moved to new
levels of environmental awareness
and self worth. When the New York
students realized that the Indian
quilt was a gifi to them from the
girls, they couldn't believe it. The
girls in India were thrilled to receive
their gift of urt when | unrolled the
Bronx made quilt.

Art experiences related to the theme
of peace can provide opportunities
for young people to focus on the
positive segments of their world and
themselves perhaps for the firse
time. My hope is that this story will
provide creative strategies that
engage the minds of both teachers’
and students’, and portray how
youth  from across the globe
conneeled with the world of art.e
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A teacher and facilitator for many years, Rachna Chawia's favourite classroom

remains the outdoors. The soft scratching of grass underfoot, warm sun on

skin. The movements and sounds of nature that remind you that the world

outside is as alive as the world inside.

Find tongues in trees, hooks in running brooks, sermons in stones, and good in everything.
Williarm Shakespeare [4s You Like It]

many i lime — both in the context

ol working with children and wilh
adulis - why the outdoors? 'm not
the traditional ouldoorsy type, ['ve
never really tried extreme outdoor
sports, yet if T have (o look for the
perfect learning/teaching
environment | head for the hills, For
me the answer gradually emerged. It
is in the outdoors that [ have
expericneed  myself and  others
around me really able to gei in louch
with our natural selves. With our feet
firmly grounded and our head in the
clouds, 1 have seen personal energy
flow in ways that are hard to imagine
sitting on a chair confined by lour
walls,
This ‘natural sell” is what | believe is
the source of all our creativity. [t is in
nature that [ have experienced
children and adulis alike discover or
rediscover who they are, and often
who they can be,

:[hawz been asked this guestion

SWEET €L Souk

M lew days ago | was driving my kids
and their friend for a swim, and
casually  listening 1o their
conversation on the way, This friend
suggested a game called “sweel B

24 MINDFIELDS SECOND QUARTER 200%

Text: Rachna Chawda | Photos: Youreks [weaw youreka.in|

sour” where you wave 1o different
people in other cars and if they smile
and wave back they are sweel.. you
get the picture! The trick was (o guess
beforehand of course if the stranger
in the next car would be sweet or
sour, No prizes for guessing what the
majority would be... aghast!

1 stifled my own horrified protest as
this 12 year old continued “l

Is it just-a norm that
has been established
- strangers inthe
autdoors are OK, even
fun! But strangers in
the next car in the city
you may have grown
up In are potentially

dangerous? Or maybe
it is the fact that you

~ may need the
assistance of these
strangers in the
putdoors so it's better
to make connections.

ahsolutely love this game, bur my
mom has absolutely forbidden me 1o
play it" [ had been about (o be
another forbidding mom.

Why, | wondered first to mysell, and
then aloud 1o the kids, is it OK for
addults 1o wave madly at the village
kids that we encounter during treks
in the mountains - and the mothers
there never seem to stop the kids
waving to total strangers. Up to a
couple of years ago 1 used to
accompany a bunch of kids out for a
rafting camp every summer. [l is the
norm to vell out and wave at every
passing raft and every holiday maker
on the shore, whether you know the
people in or not {and in most cases
you can't recognise  people
underneath all that gear anyway)

Is it just a norm that has been
established -  strangers in  the
outdoors are OK, even fun! But
strangers in the next car in the city
you may have grown up in are
potentially dangerous? Or maybe it is
the fact that you may need the
assistance of these strangers in the
outdoors so it's better to make
connections, My understanding is
that there is something about the
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outdoors — being in touch with
nalure - that allows us all, adults and
children - 1o vonnect with our
natural selves. To just be.

NaTURAL WONDBERS

In The summer of 2002 we decided 1o
tike @ month long trip across the
USA. My husband had been a student
in Boston and we had spent a year
with the family split across two
continents and this seemed to be the
perfect way to reconnect as a family.

There are a number of stordes T could

tell about this trip, but there is one
moment that stands out for me. We
had spent a couple of weeks belween
buses, trains, cars and hotel rooms
and had FAnally reached The Grand
Canyon. There it was, laid ool before
us, one of the most wondrous sights
I have seen. [ could sense the kids (all
of 3 and 5 then) too breathe a sigh of
fresh relief and just want to stay put
for a while.

We had to take it in fully, which
meant look at it from all angles eat
every meal and take every nap in o
place where we were overlooking
the grand canyon. Somehow, this
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did not work for the kids. For them,
the highlight of those 2 days was
the couple of hours | speni doing
laundry - they played freely during
that time, exploring, building their
own structures with twigs, stones
and pine cones, getting part of the
grand canyon on their faces and
butts and they had a biasi. The
lesson for me in that was that the
outdoors for children [and many
former children too) is not about
viewing from a distance - its about
engaging with the outdoors - doing
things, exploring, prebing,
pursuing, discovering the outdoors
and in that process discovering
themselves,

Over the last lew years T have had the
privilege of sharing this discovery
with some very special children — my
own as well as kids T have spent time
with in outdoor based camps. And
each moment has been a revelation

| remember particulady a teenage girl
who was very upset that she was nol
it the same group as her gang at
camp and she accosted me at every
available moment — trying to find
creative reasons to convince me to
“allow” her to go oul for the activities
with her friends. | don’t know il I'm
the strict sort - the one who allows
or does not allow — in the outdoors, |

just somehow intitvely know wha

to do and in this case 1 knew too
what had to be done, but no amount
of reasoning worked with her either.
Both of use were being as stubborn
as mules, | just happened o be the
mule with the power.

Three days later, when she returned
lrom a gruelling trek (with the group
that was not her gang!) she saw me,
flung herself onto me and yelled in
my ear “RC {important note - it is
NOT cool to be called Rachna Ma'am
in the outdoors) thanks for not
changing my group, | had the best
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time ever!” T don't know what
happened — except for the fact that
she had no choice but to engage with
the expericnce - and that really is all
that it takes.

A Real Derox

There is a cullure in Mirambika, the
allernative school that my kids have
been guing to since they were 4, to
start each year with regular mud
baths. Not quite California style, but
every late April you will come ueross
new parents, teachers and kids
digging away in the sun to create a
mud pit and then filling it with water
to create a chocolaty brown slush.

The kids enter hesitantly at First,
some more sgueamish than others,
but by the time its time for school to
close for vacalions you'll regularly
find the new kids accompanied by
teachers and a few spirited parents
too frolicking in the mud and taking
as much pleasure in hosing each
other down afterwards!

I remember as a rookie parent
tentatively asking Sulochana Didi -
who ostensibly a teacher for the kids,
biut someone who has taught me and
a number of parents some critical life
lessons - * why mud baths? | can see
the fun the kids are having, but ai
school?”

“Its part of the un leaming process”,
she would say, “kids come to us
usually after a couple of vears of pre-
school, where they have been made
to st om chairs the whole day and
make straight lines and curved Cs
rather than express who they are tha
wi need to spend the fArst month
helping the children reconneel with
Ihemsebves - that's when they will be
ready to begin learning” -and what
hetter way Lo reconnect with yourself
thian earth, sky and water!

Mosi Buttimg
Une of the most important things my

daughter [a wveteran of 3 outdoor
camps and numerous school trips -

WY MINDFIELDS. M

— You could hearthe
~thoughts geing through
— all 20 teachers in that
-room — “when was the
last time the students

~in my class came in
with this exciternent,
this curiosity, this
hunger to learn?

she is always ready to drop anything
and head off to the owtdoors with me
- even when she knows | will be
working } has learmed from the
autdoors according to her is, “Not to
scream at bugs! There are so many of
them around that if you screamed at
every bug yvou saw, vou would he
screaming all the time - there arc so
many other interesting things to do
thal you don't want tn waste your
time screaming!”

Just yesterday | was trying 1o get
through to my son about some
homework to be done and coming up
against huge and familiar resistance
when Avni, who has been a silent
spectator o many such conversations
pipes in with an observation -
"Karik, you are always [ocussing on
the negatives, what is wrong with
things, Try secing what's right for a
change I" Hmmm, | guess the bugs
lesson was more than just about
hiugs,

CHANGE ARoUND THE CORNER

| asked my now 12 year old - what
she likes best about the outdoars,
"The fact that there is always
something unexpected (o discover”,
she said. "Every time | go for a walk
there is something new - 2 tree in
bloom, 4 spiders web, a new insect or
bird that | have never seen, a new
shade of purple” ( @ new way of
relating 1o someone? -  my
contribution).

[ was working with a group of

teachers a few years ago. We were 3
days into the workshop and hat
moming [ asked the group, “what's
an top of your mind this moming?”
I had barely completed my question
when one of the (eachers jumgped up
to say “T have been very excited all
morning, looking forward 1o this
workshop, all 1 could think of was
whal was in store for us today, what
new expericnees would we have,
what would [ learn?"

There was a sudden silence after this
response - you could hear the
thoughts going through all 20
teachers in that room — “when was
the last time the students in my class
came in with this excitement, this
curiosity, this hunger to learn?”

Lately I've been spending a lot of
time with entrepreneurs and business
leaders. The single most difficult
challenge for them is grappling with
continuous change. It is difficult for
them to move out of the ways tha
have worked for them in the past,
and engage spontaneously with the
unexpected... very few welcome the
unpredictable  and  embrace it
spontanesusly, they have forgotten
how to engage with it and engage
with themselves and engage with
each other 100

The natural world can help us and
our children keep in touch with this
ability, for this is something that
comes naturally to us all.we just
forget! m
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THE FIRST TIME | SAW A
KATHAKAL PERFORMAMNCE,
| COULDKN'T UNMDERSTAND
ANYTHING GOING ON
ONSTAGE, BUT HAD A
DISTINGT SENSE THAT
EVEN IF | DID MNOT
URDERSTAMD, THERE WAS
SOMETHING MEANINGFUL
GOING OMN. THE VISCERAL
TENSION KEPT ME AT THE
EDGE OF MY SEAT WITH
AMTICIPATION
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[nvisible worlds

brought to lite

With its preoccupation with myth, extraordinary worlds and play-acting - Indian
dance is tailor made to excite and engage the child’s imagination, says
Bharatnatyam exponent Navtej Johar.

TH MINDFIELDS SECTRND QUARTER 2009



Taut Movte| fohar | Photos: Oominik Huber

clore the curtains open, there is a kind of anticipation that

used to he unbearably acute for me when 1 was a child. [ was

ready to be taken away, willing 1o be sucked into the magic of
the stage. A child secks magic in performance: he or she is more
than willing to he transporied to another world, fo wholeheartedly
believe in the world of make-believe, A friend’s little by asked his
mother while watching a Bharatantayam dance performance,
"Mummy, woh kya bhagwan ji hain?” ("Mummy, is that god?”) A
child will go to great lengihs to imagine and transpose the
mystetious world of his understanding upon what goes on stage. A
child is willing to put far more on stake than an adult would. Thus,
the performer has a higger responsibility when performing for
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children. In fact, as | am writing
this piece, | am making a resolve
lo make a classical work for
children and tour it around
schools.

Indian dance is myth-oriented, It
seems tailor made (o excite and
engage the child’s imagination
because it a)] deals wilh
supernaiural and the
extraordinary realms that children
are fascinated by and b) celebrates
play-acting. The quicksilver
fluidity with which a dancer glides
through multiple identities - one
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instant & man, then a scduciress,
then a god, a demon, a bird, a
river, the breeze - can be exciting
and bewitching for a child. apar

lrom being immensely
imagination-enhancing. For
StaTters, children would

understand  and  appreciate a

classical performance hetter if

they arc already familiar with the
myths being played out.

Having said that, lei me add that
there is actually Ffar more in
performance than the cognitive
mind can register and wnderstand.

Bharatanatyam i a classic dance form
originating in Tamil Nadu. This dance
form denotes vanous 19th and 20th
centliry reconstructions of Cathi, the arl
of temple dancers. Cathir in tum, &
derived from ancient dance forms.
Bharatanatyam is ustally accompanied
by the classical Camatic music,

In ancient times it was performed as
daziattam by temple Devadasis in
various parts of South India. Many of the
ancient sculpiures in Hindy temples are
based on dance Karanas. In fact, it is
the celestial dancess, apsaras, who are
depicted in many scriptures dancing the
heavenky version of what 15 knows on
earth as Bharatanatyam.

I the most essential sense, & Hindu
deity is a revered royal guest in his
temple/abode, to be offered a standard
set of religious senvices called Sodasa
Upacharas {"siteen hospitalities”)
among which are music and dance, as
outfined in Gandharva Veda, Thus, many
Hindu temples traditionally maintained
complements of tralned musicians and
dancers, as did Indian nuless;
Bharatanatyam as a dance form and
camalic music 2t 1o it are deaply
graunded in Bhakti, The word 'Bharat’ is
made up of three Sansket terms: Bhaay
meaning emotion, Raag meaning music,
and laai.mﬁ!aning thythm, The word
Natyam means drama. The twe words
together describe this dance form.
Bharatanatyam, it is said, iz the
embodiment of music in visual form, a
ceremony, and an act of devotion. Dance
and muskc are inseparable forms; only
with Sangeetam (words o Syliables set
to-raga or melody) can dance be
conceptualized.

WA MINCHIELDS. I



Understanding  all  that s
happening on  stage definitely
allows the viewer a major entry
point into the performance - but
there is a lot in there for the
untutored viewer as well as (or the
viewer unfamiliar with the story,
Ihe most distinguishing feature of
a live performance  is ity
infectious, dramatic energy. The
first time T saw a Kathakali
performance, I couldn’t
understand anything going on
onstage, but had a distinet sense
that even if | did not understand,
there was something meaningful
going on. The visceral tension kept
me at the edge ol my seat with
antivipation.

[ often say that the dancer sees
things while in performance which
the audience cannot, The dancer is
lotally involved in this make-
believe world and is responding to
invisihle characters, The
conviction with which the dancer
engages with these will determine
the degree of involvement on parl
of the viewer. The viewer should
want to see what the dancer is
seeing and he (Lhe viewer) cannol.
It is the unfairness ol the situation

WHW MINDFIELDS

ACHILD WILL GO TG
GREAT [EMNGTHS TO
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that propels the viewer to identify
with the dancer. 5o, a lot depends
upon the capabilily, skill and
conviction of the dancer.

When watching a performance
there are three distine! elements al
play: one is the technique or the
stylised viocabulary, the
knowledge of which can help the
viewer read the performance

better; second is the variety of

texls or myths that are enacted or
elaborated; and finally it is the
visceral ENCTEY of the
performance,

. The vocabulary is distinct and

sometimes undecipherable,
Though it takes a lot from real
life — it may be horrowing from
life in a different era or place -
an  element  of  foreignness
predominates. The very idea of
stylization is to make life look
a little unfamiliar, un-ordinary,
even extraordinary.

It is actually OK if a viewer
does not understand everything
in performance. To this date, |
don't always fully understand
what a dancer is doing on stage.
But as long as there s
something recognizable to latch
on to, I as the viewer, am able
to put the puzzle together as it
hears meaning for me.

2. The dance cither directly enacrs

cpisodes from myths or culls
out frocen moments [rom these
stories to depict and voice the
human condition. Knowing the
myths or getting to understand
the  general  context is
imperative in appreciating the
finer Nuances of the
performance, When deciphering
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the lextual layer within a
performance it is important to
remember that often these texts
are essentially non-linear. They
belong 1o the mythic
imagination that counters
rational  conditioning  and
actually facilitates us - adults
and children alike - to think ouw
of the box. So what goes on
stage cannotl really be read or
judged from a vantage point of
ridional thinking as traditional
performances presuppose a shift
in vantage point,

3. The responsibility of generaling
that all-important  ‘visceral
connection”  lics, first  and
foremost, with the dancer. A
good performance, like an
exciting game; is hard not to
get involved with on  the
cnergy-plane but the audience
ton plays a very important role

32 MINDFIELDS SECOND QLIARTER 2009

in it. A jaded, cynical or stff
audience can effectively deflate
or kill a performance. It is here
that 1 would like to add that a
child is less likely 1o be jaded or
cynical {unless he or she has
been already bored to death by
dance through the tedium of
dance classes at school or by an
overbearing pareni) as
compared to an adult. Thus, in
an ideal situation, all that a

child needs is the opportunicy
and the freedom to be his or her
own person in order to make
the best of a performance
without any assistance or
prodding,

Whether the apudience
‘understands’ a performance or
not, the one thing that is fatal to
the performance-cxpericnee is the
clement of self-consciousness. A
self-conscious performer cannot
slip and slide out of him/herself to
inhahit different characters and
create magic. A self-conscious
audience will not he propelled out
of their seats to engage with the
performance.

| am personally acquainted with
several people who feel very
inadequate for not understanding
the vocabulary of the dance. | urge
them not to view dance from that
slant — it makes the act of viewing
tentalive and self-conscious, and
gets in the way of the visceral
exchange so important (o a live
performance.  The  feeling  of
inadequacy is easily transmitted to
young viewers. Another mistake is
to making a cumbersome, heavy-
duty monolith of the dance -
representation of our illustrious
past, emhblem of high-culture,
prerogative of the well bred. What
an adult needs to preserve and
protect in a novice viewer is the
innocence and  security of
remaining his or her own person.

I often wonder if a child (or an
adult, for that matter) would find
it easier to enjoy a neighbourhood
Ramlila maore than i
Bharatanatyam recital, A Ramlila
is an event, an ouwling. 1t is fun -
because it is unselfconscious - and
il carrics a similar message to, say,
a classical dance performance, The
difference in a classical dance
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performance  is  that it s
emotionally more distilled. [
magnilies a dramatic moment,
stretches it within a seemingly
endless streteh of imagined time.
In this imagined time, it may
unravel multiple emotional and
psychological complexitics of thar
one dramatic moment, This
Privcess requires perspective — g
resolved  way of  viewing,
identifying and fecling from one-
remove. And this perspective is
well worth imbibing not just while
learning 1o expericnee a dance
performance, but in  life and
relationships as well, A classical
dance performance can offer that
experience - af least potentially.

Mindful watching from one-
remove involves respect, or a
respectful way of watching, This

W MINDHELDS AN

means not jumping to
conclusions. It means heing
sympathetic to the performer even
though he or she may not he able
to be magical or nuanced. It
means exerting and extending
yourself to read between the lines
and actually feel the freedom to
co-imagine or co-author the
perfuormance,

Co-authoring is can really enrich the
performance-experience. And it can
only come from a healthy dose of
unseffeonsciousness, respect and
consideration. When watching a
cvlassical dance performance with
your young loved one, excrcise the
basic rules of respect and resirain,
refrain from intimidating messages
that may make the child feel tog
inundated or sell-conscious and
allow as many forums 1o the child 1o
imagine through engagement with a
variety ol arts,

It is important to remember that
not all performers are great or
magical, Mediocre performers far
ouitnumber the gilted - and in
such cases, it is perfectly fine if
the viewers' co-authoring far
exceeds the imagination of the
dancer, The idea of watching a
performance is that it can really
ignite the wonderful faculty of
imagination. m
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INTERACTIONS

DISABLED BUT

ABLED!

Disability is defined by the United Nations as 'loss or abnormality of
psychological or anatomical structure or function'. Thousands of people are
glowing testimony to the fact that disability is not defined by loss of spirit,
affirmative action or courage. It's time to wage a war against ‘disable-phobia’.

34 MINDFIELDS SECOND QUARTER 2004

Test and Photos: Kim Grace Hankip

autism spectrum and is marked by stercotyped patterns of
behavior and interests. Despite her limitations, | have often
thought whart has inspired her to be so vocal about her disability.

B etsy has aspergers syndrome. Aspergers syndrome falls under the

Betsy and her singing superhero alter ego, Danger Woman has been a
regular feature of the Dragonkon- the largest multi-media, popular
culture convenfion focusing on science fiction and fantasy, gaming,
comics, literature, art, music, and film in the US,

She says that she is fighting against “disable-phobia”™ (her words). Don't
you wonder why?

W MINCHIELDS.IN
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SOME FACTS!
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anatomical structure or fanction.
Disability: Any restriction or lack

[resulting from an impairment] of

ability to perform an activily in
the manner or within the range
considered normal for a human
being.

Handicap: A disadvantage for a
given individual, resulting from an
impairment or disability, that

limits or prevents the fulfillment of

a role that is normal, depending on

% MINDFIELDSS SECOND QUARTER 2009

age, sex, social and cultural
factors, for thal individual.

Handicap is therefore a lunction of
the relationship between disabled
persons and their environment. N
occurs  when  they encounter
cultural, physical ar social barriers
which prevent their access to the
various systems of society thal arc
available to other citizens. Thus,
handicap is the loss or limitation
of opportunities to take part in the
life of the community on an equal
level with others, (UN. Decade of
Disabled Persons 1983-1992. 1983,
World  Programme of Action
Concerning Disabled Persons. New
York: United Nations)

According to this definition, (o
quite a degree, disahilily is a social
creation.

People may know disability by
definition but may not realize it in
its entirety.

Balancing ability and disabilily
has something amiss. There is a
middle ground which can be aften
confused. What  about  the
impairment which afflicts the
people now and then- the need (o
corrective eyveglasses-rom a lesser
need for a wheelchair,
Funciionally, there may not be
much different since both of them
are aids il not used would render
the person disabled, Sacially, some
impairments cause more
awkwardness and  disadvantage
and even a social stigma [or the
person. Some of these impairments
are considered by the society as
disabilities and some are nol.

Ihe term “handicapped” is no
longer appropriate. Today, “person
with a disability™ is more widely
used. Further, words like "normal
person” imply that the person with
a disability isn't normal, whereas
"person withoul a disability” is
descriplive but not negative. This
helps us by putting the person [irst
as an individual rather than the

diagnosis. For a long period of
time, persons with disabilities have
been identified by their disability
first, and as persons, sccond.
Often, persons with disabilities are
viewed as being afflicted with, or
being victims of, a disability. In
focusing on  the disability, an
individual’s strengths, abilifies,
skills, and resources are often
ignored. In  many instances,
persons  with  disabilities  are
viewed mneither as having the
capacity or right to express their
goals and preferences nor as heing
resourceful  and  contributing
members ol society. Many words
and phrases commonly used when
discussing persons with disabilities
reflect these biases.

In a 1998 inlernel conversation
ahboul labels as metaphors, Scoti
Danforth stated:

“In my experience, Lhe scariest
thing ahout these labels is the way
we create them and then run
around pretending they are nol
humanly created/ perpetuated, We
treat them as if they are solid asa
rock, unchanging, unguestionable,
We also pretend that everyone
using a given label or term means
the same thing, an inevitability in
language use”

The way [ perceive it people with
disabilitics respond to  vou
positively when they recognize
that you are there 1o help and not
ridicule.

A disability is only one aspect, and
usually nol the dominant one, of
each individual. [t must be
emphasized that everyone wanls Lo
be treated as a person with unique
feelings, thoughts, experiences,
and abilities.

Address and treat individuals with
disabilities with respect!

Communicate directly with the
individual with mental retardation.
Some  individuals with mental
retardation may have speech

WL MINCHRELOS N



SOME MORE FACTS!
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Preferrad Phrases
Person with an intelloctual, cognitive,
developmental disability
Individual who had a stroke
Family supports needs
Challeng'e's which pe{}p'le with ps;-.rchlatnc
disabilities face
People who have schizophrenia
}nd.'r:iduals. with epilepsy
Person with an amputation
Individuals with paraplegia
Visually impaired
Person with a disabillty

Hearing impaired or having a hearing
Impainment

Person who has multiple sclerosis
Person with cerebral palsy

Person with autism

Person wilh down syrbcgl.r::hme

Person who uses a wheelchair

| Prablem of mantal ilness or of the
Schizophranics

i Amputes

. The disabled; handicapped
Afflicied by MS
| Autistic

| Confined or restricted to a

Phrases to avoid

Retarded; mentally retarded, stupid,
having special needs

Stroke victim
Family burden

mentally il

Epileptics

Paraplegics
The blind

Suffers a hearing loss

CPvictimor is CP

Downs or is down

wheelkchair

Person who has muscular dystrophy

Person with a physical disability, physically
disabnled

Person with psyohiatric disability, person
with mental iliness

Perzon who Is successful, productive

Crazy; nuts: mad

Stricken by MD
Crippled; lame; deformed

Has gvercoame his/her disability; Is
couragecus (when it implies the
person has courage Decause of
having a disability)
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Paradise Lost.
Baneral Gaaiis impairments, I you have difficulty
G W understanding their speech, polite
ask them to repeat. Do not pretend
to understand them and creating a

Turn to the next page (Page 38) for

Melson Ro P
" Common Behaviors and Their Interventions

(ther fam
disabilities

Great, Julivs C

William Pitt, Napolean, Byron, de
Moupassant, Edward Lear, Handel,
Berlioz, Paganini, Vincent Van Gogh.

WA MINOHELDS.IN

false impression. Be patient. Take
as much time as necessary. Try to
ask questions which require only
short answers or a nod of the head.
Concentra e on 'l."l']] At [hf
individual is saying. Do not speak
for the individual or attempt to
finish her or his sentences. It will
be easier to talk to the individual
at eye level for easy conversation.
Usc [irsl names.

My motivation in this venture is as
Betsy aptly puts it, “It's an honor
and a privilege™! m
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COMMON BEHAVIORS AND THEIR INTERVENTIONS

Difficuity making realistic plans (wanting to get
a driver's license for example)

Talking about setting long-range goals- break the
goal into realistic goal e.8. "How aboul reading a
driver’s manual™?

Asking questions which wall allow the individual to
think and strategize, "What do you need 1o be
able o do this"? Setting clear limelines,

Changing a topic or subject while talking.
(For example, changing subject to golng out for
dinner when chores are being discussed.)
Repeat the importance of the topic being
discussed. Politely say, “It is important to
complete all your chores. | understand that you
want to go out #al 50 how about completing your
chores first?”

Difficulty following through on instructions.
Gain the individual’s attention first,

Repeat the instructions as clearly using shorl
sentences. |f necessary, repeat information wsing
different words. Check for understanding.

Difficulty sustaining effort and accuracy over
fime.

Try positive reinforcements, Praise him when he
does it right!

Difficulty with any task that requires memory
(e-g. Remembering the sequence of things at
hand)

Include visual cues to trigoer memory, Cue cands,
visual aids like a scraphook, diary can be used,

Confuston from non-verbal cues (misreads body
language, etc.)

Explain directty what non-verbal cues mean.
Gestures or body movements do not universally
communicale the same meaning or may be
considersd  disrespectful. For example, in
Germany, it is considerad impoiite t talk with
your hands in your pockets

Difficulty sustaining attention to tasks or other
activities {easily distracted by extraneous
stimuli)

Praise any slhight atlention. Break up activities
into small parts. Praise him for timeky
accomplishment.
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Frequent carelessness.

Reinforce organizational skills. Help him write
dates and appointments on a planner or
calendar, Establish a daily routing. Praise him!

Inattention

{daydreaming, not there)

Give precise and clear direction on how Lo pay
attention, look at me while | talk, watch my eyes
while | speak). Ask him Lo repeat directions to
miake sure he understood!

Inappropriate seeking of attention (clowns
around, exhibits loud excessive or exaggerated
movement as attention-seeking behavior,
interrupts)

Model how 1o gain olhers attention
appropriately. (Excuse me, may | have a word?)

Frequent excessive talking
Reanforce listening skills

Difficulty remaining seated or in a particular
position when required to

fllow for frequent opportunities to get up and
mavee arsund. Mlow space for movement,

Frequent fidgeting with hands, feet or objects,
squirming In seat.

Give frequent positive reforcement  tor
accomplishments (this type of behavior is often
due 1o frustration). Aliow altemative movement
when possible,

Frequent involvement in physically dangerous
activities  without considering  possible
consequences

Redirect and explain the consequences!
Anticipate dangerous situations and plan for in
advance. Mso if the situation allows, let him
experience the consequences (no desert if chores
niot dane!}

Inappropriate behaviors in a team or large
group sport or athletic activity (difficulty
waiting turn in games or group situations)
This is usually because of agitation under
pressure and competition. I you can give him a
responsible job (eg. team captain, care and
distribution of the balls, score keeping, etc.);
consider leadership role

Stress effort and enjoyment for self, rather than
competition with others,

Poor interactions. Defles awthority.

Provide positive attention, One on one talk about
the inappropriate

behavior (what you &re doing is..., a bether way of
getting what you need or want is..).

Frequent self-putdowns, poor personal care and
posture, negative comments about self and
others, low self-esteem

Provide positive reinfarcements on improvements
and self-monitering, Teach self-questioning
strategies (What am | doing? How is  that going
lo affect others?) Give positive recognition.

Poor use of time (sitting, starting off into
space, doodling, not working on tash at hand)
Teach reminder cues (a gentle touch on the
shoulder, hand signal, etc.).

Tell him of the expectations of whal paying
attention looks like. (You look ike you are paying
attention when,..} Allow a time limit for @ small
unit of work withpositive reinforcement for
accurate completion,
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® Do you know a person whose work in the realm of education merits celebration?

® Do you know a school that fosters individual thinking, that is unafraid of taking the less
beaten path?

= Do you know a teacher whose work and spirit make for sparkling classroom
interactions?

= Are you a creative individual — scientist, historian, artist, poet, musician, writer - who
knows how to cut through the jargon and talk about your work to lay people?

Jih]

Do you have an anecdote about an insightful, heartwarming interaction with a student
ar child?

We would be happy to have your suggestions and contributions translate into
interviews, features, comic strips in our future issues.
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Qamar Azad IHashmi is an 83-year-old educationist, activist, author,
mother, and survivor. As a young woman, she rejected her family name
o take on the name ‘Azad’ - [ree. Iler life has mirrored the tragedies,
fractures, and separations of the subcontinent - but she has always lived

on her own terms.

Text and Photos: Shagutte Bhardwa

rEoday her apartment in Delhi is scattered with the writings and photographs
a of people she has outlived, including one of her two sons, the pioneering
A playwright Safdar Hashmi. In spite ol all that she has endured, Qamar Azad
remains deeply driven by her vision of a creative, dynamic system of education
for India’s children.

Within a few moments of my first meeting with her, Qamar Azad revealed the
sirength and determination that has sustained her delicate frame all these years,
Despite a constant struggle with age-related health problems, she moves
effortlessly around her apariment, talking with visitors and undertaking her daily
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chores. When she finally sal down
at an clegant study table designed
by her hushand—"the table’s older
than you", she exclaimed—I began
to appreciate what it is that drives
and inspires her.

Surrounding her study table are
black and white photographs of her
lfather (who looks strikingly like
Lokmanya Tilak), biclogical and
‘rakhi’ brothers, and extended
members of the family. Among the
images is a [ramed photograph of
Pandit Nehru iaken on  the
momentous occasion of India's
birth as a nation. Qamar Azad
Hashmi is one of the few remaining
from a generation that belicved
deeply in that "tryst with destiny’
Nehru professed.

She read the lasi lines of his speech
that night for me: "It is fiiting that
at this solemn moment we take the
pledge of dedication to the service
of India and her people and to the
still larger cause of humanity.” She
paused and then added, *T do not
understand you girls talking abouw
liberation and modernity today. On
I4th August 1947, [ lefl my house
with my hrother's friend to hear
Panditji’s speech ot midnight. There
was a sea of humans who had
fooded the roads of Delhi. 1 was
one of them and even though |
could not see the stage or get any

WA MINGFEELDS N

where near it, | was proud tp have
heard Panditji. | was 19 then,”

Born in 1926 in Jhansi (o Azhar Ali
‘Arad’, Qamar Azad was educated
in Aligarh, Lucknow, Malihabad
and Kasmandi. Her [ather was a
lehsildar who had to move his
family around constantly. Apart
from his adminisirative position,
Azhar Ali Azad was a poel who
wrote in Persian and Urdu, [e
contributed wverses 10 literary
magazines, He also published «
literary journal 1hat was edited by
Qamar's mother. Qamar describes
her family as ‘not wealthy' hut
intellectual and creative, Learning
in her family was based on
recitations of verses and stories that
she and her siblings mimed while
resting under mango trees outside
their home. Young Qamar rejected
the family surnamc Abbasi and
chose to call herself *Axad’ or ‘free’
{from her father's pen name).

She had early brushes in her
childhood with serving as a teacher.
“I was not as bright as my elder
sisler or as heautiful as my younger
sister,” she told me. “But | had a
gift—] could monitor well.™ Her
teacher, who was also the head
mistress and the administrator of
the small school of 40 girls in
Malihabad, asked her to teach the
gitls while she was busy finishing

her other odd responsibilities.

Family fortunes kepi changing over
time and the Family moved to Delhi
to stay with Qamar’s elder brother,
who was a lecturer in English at the
Kashmiri Gate Polytechnic. Despite
the communal 1wnsion rising before
independence and partition, young
Qamar simply dreamed of finishing
her education. Bul tremendous
upheavals stood in her way., Her
brother surprised everyone at home
by opting i migrate to Pakistan.
Because her parenis and younger
siblings were dependent on him,
they reluctantly agreed. The family
faced numerous threats to their
lives before reaching Pakistan. But
to Qamar ithe biggest loss was
leaving her books and notes behind,

Adapting to lifc in Pakistan was a
challenge, Qamar and her parents
could not find the space for a

progressive,  cducated Muslim
Family in the bitter social and
pulitical environment aller

independence. Qamar took it upon
herself to add to the family's
diminishing income and growing
expenditures. She wrote for a
newspaper called Imroze and made
handkerchicls for a shopkeeper in
the Anarkali Bazaar of Lahore, The
need (o earn something  exira
inspired her 1o create a new line of
handkerchiels for the shopkeeper.
He was so impressed by her
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creativity and conversational skills
that he requested her to teach his
daughter. Gamar ook up the
assignment and within a month her
student’s grades improved, much to
the: shopkeeper's delight. 5o he
entrusted his son’s tuitions to
Qamar as well.

Qamar's life would take a new turn
through the influence of the
politically active Hoshmi family,
friends of her parents since their
days in Delhi. The Hashmis
encoursged  Qamar 1o attend
meetings of the Progressive Writers
Association. She mel young pocts
ol the Inda-Pak literary movement,
listened to their poetry, and studied
trends.. Her literary
cxparuded.

horizins

But the Hashm family's inlTuence
would extend beyond literature,
[he Hashmis proposed that Qamar
marry their son Haneel, who had
opted to remain back in Delhi.
llaneef Hashmi was an avant-garde
craftsman whose workshop made
furniture for embassies in Delhi.
Qamar and her family accepted,
though it meant saying painful
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goodbyes. She would not see her
family again for decades.

Qamar set up a home with her
husband in Delhi. Upon a family
friend’s request there, she filled out
the forms for International
Montessori training at Delhi College

and informed her husband only
after gerting admission to the
school. The family was pgoing
through one financial misforrune
after the other, but Qamar was still
determined to let nothing come in
the way of her learning. By that
time she had three young children
at home and another was born just
four days afier her final Montessori
exam. But nothing could deter her.

Dr. Zakir Hussain, then the Vice
Chancellor of  Aligarh  Muslim
University and a family friend,
encouraged Haneef Hashmi to
move to Aligarh, During her years
in Aligarh, Qamar was itching 1o be
useful and do more than create
fancy dress costumes for  her
children's school functions. She
enrolled in a graduate degree
course al  the Aligarh  Muslim
University. Her husband took over
the household responsibilities [or
three months during her exams. The
young Qamar's dream of being a
graduate, a dream disrupted by
partition, marriage, and children,
was linally fulfilled.

Qamar took & vacation with
relatives in Delhi that turned out to
be a hlessing in disguise. She
imterviewed lor the position of a
nursery teacher advertised by the
Delhi Municipal Corporation and
was nol only aceepted, but swifily
upgraded to the position of head
mistress. She was at the threshold
ol a new journey.

Qamar lived alone in Delhi for over
three years, meeting her family in
Aligarh only every ten days. Her
“independent lifestyle” became 2
matter of debate within the family
but (Jamar remained determined.
Her position's administrative dufies
coupled with burgeoning family
pressures  only increased her
determination 1o keep going.

When Qamar speaks of her carcer
as a head mistress her voice fills
with enthusiasm. She took me to
her study where she has cartons full
of material she has been busy
creating for over 40 wyears. One
almirah holds three decades ol
experiences  in education, As |
unraveled the contents—match-
hoxes, beads, seéeds, clastics,
corrugated sheets, cardboard shapes
and jars of wvarious shapes and
sizes—I heard her say, "Sometimes
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people find it embarrassing that 1
scan the dust-bin before | send it
oul. [ never let anything interesting,
any shape, pass oul ol the house.
They all enter this box 1o be i part
of my nursery kit."

The genesis of her collecting is
Maria Montessori's resource kit that
she and her teachers struggled to
implement at the NDMC Nursery
School. In order to create new
experiences for children, so they
would have a better understanding
of the world around them, she and
her team of teachers sirclched their
imaginations 1o prepare  more
effective and economical means of
preparing the Monlessari kit. They
adapied and expanded the kit and
Qamar was proud of her teacher's
creativity, Three of them won
prestigious awards from the NDMC,

(Jamar's reputation as a determined,
no-nonsense, and dependable Head
Mistress grew with each school she
was transferred 1o, She fought with
the asulhorities, teachers and
parents 1o gel new  learning
materials, improved resource kits,
stronger rools, and better teachers.
She wanted her studenis to have
membership to Bal Bhawan and
pushed (o take them on weekly trips
to Lodi Gardens.: She also
advocated for teaching materials
that incorporated visuals and the
dynamic contents ol her brimming
cartons,
“unconventional.” Her attitude was
always, “0f course we can do this!"
She enceouraged her teachers 10
“unlearn™ the books and follow
their instincts.

Three decades of distinguished
service in education did not mean
her life was without grief or
tragedy. She witnessed her hushand
weaken with an illness and then
pass away. Later, in 1989, her son
Safdar was brulally murdered for
his strident and creative opposition
o government oppression. Bul
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perceived  then  as

“SOMETIMES PEOPLE FIND IT
EMBARRASSING THAT | SCAN.
THE DUST-BIN BEFORE]
SEND IT OUT. | NEVER LET
ANYTHING INTERESTING,

ANY SHAPE, PASS OUT OF

THE HOUSE. THEY ALL ENTER

THIS BOX TO BE A PART OF
MY NURSERY KIT."

tragedy has never derailed her life's
struggle to  improve children’s
education.

“Struggles keep going on and life
without struggles is not a life
enough, But | disagree with the idea
of learning by heart. What toral
non-sense,” she old me. “Teachers
find the learn-by-hearl pattern easy
as it is unchallenging. Bul
observation and using sensory
organs is the most elfeciive way of
learning. One of the mandatory
subjects at my school was to sow
seeds and see the various stages of
growth, We would relate this to the
child's personal growth. [ am
amazed how students ol the so-
called good schools lack basic
application. We had no resources...
we were poor but we had a [ire in
us.”

Whether she was working with her
daughter to run informal schools
for Muslim girls in Nizamuddin
basti or speaking at public
functions, Qamar’s life during her
school years was always 9-9.'7 just
cannot  stop  imagining, she
exclaimed.

In 1988 Qamar was honoured with
the State Award lor Best Teacher,
After her retirement in 1990, she
completed her Masters in Urdu and
published an anthology of her
tather's poetry. She also wrode a

book The Fifth Flame about her
deceased son’s life. Now she is busy
working on a book based on her
thirty years of experience as a
nursery school Head Misiress,

As she read out some passages from
her manuscript to  me, |
remembered the “tryst  with
destiny.” Each carefully
handwritten page recorded her own
tryst with educating the children of
a free India. Some lines go like: It
Is wrong to correct a child. We need
lo be prepared for a child's
boundless imagination which is no
caged like ours. Their strength of
mind is different than ours and they
can surprise us.” She stopped and
reminisced: “0h, how tough it is 1o
have your teachers think out of the
box! Just 1o usc simple words,
simple tools...”

Another passage of the manuscript
notes: “For thousands of years
humans have been following their
own intellectual and  menial
freedom to follow pursuits like
painting, writing and even loday
the artist is master of his thoughts.
A child can express through colours
or clay with his limited verbal
vocabulary. We need to observe
closer. | always told my teachers to
leave them alone while they are

painting.”

As we spoke in her study, Qamar
hegan re-arranging her cartons, 1
love to keep mysell busy. These
boxes are a result of fifty years of
‘being busy’” =
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