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EDITORS
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There are many things that go into changing the face of edu-
cation. Change in policy and infrastructure, change in cur-
riculum and delivery, change in physical environments,
change in the attitudes of teacher and parents - to name a
few. This issue is Curriculum Issue - from Steven Levy's ideas
on creating a relevant, dynamic curriculum to the Xseed
team’s herculean efforts towards doing just that,

There are some other coups oo - Amole Gupte, the man
behind the pathbreaking Hindi film Tagre Zameen Par tells us
his side of the story; Architect Martand Khosla's playground
project shows us how a playvground may be as dynamic as the
games that unfold upon it. Two other exciting new features
in Mindfliclds - our collaboration with Hippocampus for the
Good Reading Guide, and a segment where tcachers may
share best teaching practices.

We're enjoying every minute of this journey.
o} ] A b

Do keep the feedback coming.

Amruta Fatl,
Luke Haokip

Mew Delhi
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Mindfields aims at making the realm of learning accessi-
ole to everyone. Every quarter, we bring you ideas and
original writing from the world over, in a format that is
as compelling as it is colourful and easy to understand.

For only Rs 200, you can get a 1 year subscription and
become a supporter of Mindfields. If you like what you
read, why not gift a subscription to a friend? You can
also subscribe online at: www.mindfields.in
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DECISION-MAKING [N KIDS

| am a mother of two kids, and
waork in a school in Allahabad
a5 Computer Teacher. This is the
first time | came across your
quarterly journal ‘Mindfields’
and | was delighted to o know
that somebody in India dares to
line fault (AND also suggests
remedics) in our education
system.

Shweta Anand’s ‘Punished by
Rewards' (Mindfields lssue 1)
was excellent. As parents, we
ry to find the easiest way to get
vur children to do something,

[ wanted to ask i ‘Cultivating
decision making in your child’
is'a theme you could cover in
Mindfields.

Divya Goswarmy
Allahabad

HAFPY TO HELP

Just got ‘Mindflields” [2nd
Cuarter 2007). Very nice, like the
first issuc! Will be happy to help
this effort in any way!

Sridhar Rajagopalan
Education Initative

WHERE DOES THE FRISBEE GO?

‘Mesting Tales' had a good
amount of info packed into a
small space. 1 found the ‘Make
your own Bird Feeder a litile
inadequate in terms of explana-
tion (Where does the Frishee
go? Does one have to stick it 1o
the bottem ol the tennis ball
container or does it have (o rest
o a small platform/pole?] A

WL Mt s.in

close-up of the Bird feeder (like
the one you've put); supported
by a view from the distance
would make for more clarity for
an uninitisded person,

5. R
Punc

MINDFIELDS ON METRO NATION

Congratulations, for one year of
Mindfields; and for being lea-
tured an NDTV's Metro Nation
(Friday, 7th December 2007}
Good to see that such a small
team has managed to keep up
the steam - most DIY elforts run
oul af impetus early, Here's
wishing you all the best in get-
ling together quality material
from good writers. For some
reason, il never occurred to me
that the people behind
Mindliclds aire so voung!

Eamneel Singh
by email

DELHI BY METRO

I loved the idea behind ‘Delhi by
Metro! One thing though, the
pictures in the article should
have been larger so that they
could have been relished. Also, 1
gol bored plotting locations on
the route mentally lowards the
end. A detailed map would have
been o delinite plus!

Gayatri Mukherjee
by email

KUDOS KAUSHIK RAMU, GOURI DANGE

Kaushik Ramu's piece on poetry
gets my vote, His wriling is
informative, entertaining and

intriguing, Gouri Dange's piece
(How to Write and Why Bother)
was cool oo, Suggestion - do
not overlay body copy on full-
page photos. The red band and
text on Mindfelds 35 cover was
troublesome to the eye.

R.C.
Mumbsi

BOOK ON ALTERNATIVE SCHOOLING

| wanted to draw your attention
lir this newly published title,
‘Alternative Schooling in India’
(SAGE Publications). This hook
brings into focus the innovative
methods of leaming in many
Indian schools. 1t sheds light on
schools that make the learning
process fun for the teacher as
well as the taught, in contrast to
the whirl of exam-orieniced
learning in mainstream schools,

Aarti David
Mew Delhi

FOCUS ON SPECIAL NEEDS?

Thanks for the magazine
"‘Mindfields. Very impressive.
Found it interesting and useful.
I was wondering if you all work
with special educational necds.
There is very little awareness
ahout special needs...

Malini Sen
Education Times

SHARE? WE'D LOVE

MAIL U5 AT: EDITOR
SELECTED LETTER®
THE MEXT 155
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WORLDLY WISE

ATHRFTED FROM STEVEN LEWY'S BOOR 'STARTING FROM SCRATCH'
[LLLISTRATHINS: AMRLITA PATIL




Education-related literature is saturated with ideas on educational reform, while our
children remain starved for authentic learning that grows out of their unique, original
classroom experiences. In ‘Starting from Scratch’, award winning teacher from
Massachusetts, Steven Levy presents an inspired alternative.

The book offers a creative reconciliation of some of the more hotly debated issues in
education: project based learning versus basic skills; integrated curriculum versus
discipline centered instruction; state and national standards versus local and individual

interests.

the step-hy-step observations, thinking, and plan-

ning that enabled Levy to develop a variety of
original projects with his elementary students. While
these projects were generated by the children’s own
interests, they also provided myriad opportunities for
basic skills development, Instead of recapitulating fun-
damental arguments, Starting from Scratch simply
shows successful illustrations of how "the best of both
worlds™ can coexist in an engaged classroom. This
article encapsulates some of Levy's ideas.

In detailed accounts, Starting from Scratch explains

DELIGHT IW THE CHILDREN

"While T do not always recognize the genius in every

child, | sometimes have an insight thal penetrates
beneath visible behaviour and reveals who a certain
child really is. When T do, [ se¢ a quite different child
than the one who is constantly acting out in elass.”

Someone onee said that children need one thing in
order to succeed in life: someone who is crazy about
them. Before we can teach children, we need to delighi
in them. We need to find a way to delight in all our
students. Too often, classrooms are designed for chil-
dren who are at home with abstractions of linguistic
and logical mathematical thinking, leaving many oth-
ers to feel that school is not for them.

Students who learn or express in more concrete or
imaginative ways struggle with the abstract thinking
required and fall further and further behind,
Eventually they lose hope and either distract the class
or retract from it. Not only do the individual students
suffer, but the class community loses the valuable
contributions they might make.

I try to have as many kinds of activity as possible
going on in my classroom. | fill it with music, art,
poetry, drama, sports, and crafts, along with the usual
academic subjects. | regard them all as equally impor-

. mind el s.in

tant and incolve all the children in all of them, often
as a whole class. This way [ am able to find some way
in which each child can excel, some activity in which
each can shine.

I do not let children do whatever they want, working
only in arcas in which they are talented. In fact, |
think the times | do them the most good are when |
help them go against their grain, do work that does
not come easily. When children are recognized for
their strengths, they are more willing to expose their
wraknesses,

TO EACH TEACHER, HER DWN GENIUS

"What | want from my system is a very broad skeich
of subjects to teach and freedom to teach them out of
my own design, Then let me have room to explore the
topic with the children!™

Just as every child has a genius, so does every teacher.
Each one of us must teach out of his or her own
genius. The curriculum in every classroom should be
shaped by each teacher's unigue gifts, training, and
interests. Our naiural authority in the classroom is
based on our authorship of the activities and experi-
ences we use (o engage the children.

For a teacher to create a sparkling learning environ-
ment, it is important to wrestle these questions — What
is important to teach? How will the children learn?
Though curriculum and content might be determined
by the state framework, we can often choose the mate-
rials and methods of instruction.

ASKING THE RIGHT QUESTIONS

At the heart of teaching lics the asking of right ques-
tions. Asking questions promotes an interest in the
‘Other’, acting as a balance to the self-absomption and
self-centredness that pervades our culture today.

WOL 1 155LE 4 MIKDFIELDS 07



WORLDLY WISE

A good question is broad enough that all children will
have an eniry point. Good guestions provoke a diver-
sity of responses - they have no one right answer.
Questions that elicit seemingly conflicling observa-
tions and perspectives challenges students to think in
creative and imaginative ways.

1) Fragmentation of Subject Matter
Compartmentalised learning does not help, because
it does not correspond (o the way human beings
experience life. Presenting the world broken up into
subjects puts it into a form already abstracted and
shaped - predigested almost.

2} The Abstraction of Subject Matter
Concepts begin 1o become meaningful when they
are connected directly to experience. When we
teach the symbol without showing the child how it
evolved from the concrete experience, we run the
risk that he will get the name, but not the concept,
the form but not the understanding, the information
but not the A-ha!

It is questions that lead into authentic curriculum, and
they rise from an array of different circumstances,
There are the grand, essential enguiries about broad
and deep themes . there are, too, the questions that
emerge from everyday things, find the extraordinary
in the ordinary - where does bread come from, where
do our clothes com from? Some questions arise out of
the process of studying required currculum - where
does our lown get it's name?

3] Reliance on prepared textbooks and learning kits
But if we don't organize our lessons around pre-
pared materials, where will they come from? One of
the most valuable things we do is give our children
the confidence that there is a way to find the
answers (o the questions they have, We (must) show
them how to track down the resources, how to col-
lect data, how to experiment. In shorl, we [must)
teach them the methods of inguiry employed by the
scientist or historian. We [must) show them how to
interact with the world in a thoughtful way.

A TEACHER'S ROLE WITH QUESTIONS

& Give students time to reflect, allow time for the
question to ripen and deepen

® Avoid the quick response, it discourages students
from speaking the first thing that comes to their
mind

E Lets students speak about the guestion from multi-
ple perspectives, it encourages divergent thinking,
while al the same point

4) The Expectation that we will ‘cover’ vast areas of
content
A major gap exists between covering a subject and
understanding it. Coverage implies an overview of

E Appreciate thoughtful responses. Follow up with
questions thal explore the ramifications of a partic-
ular idea or point of view.

Challenge students to explore relationships between
different thoughts, and take into account others’
data and observations

Keep everyone involved, actively pursue the ones

facts, Children are responsible for learning the con-
tent and are tested to see how much they remember.
There isn't any time to develop the habits and skills
s0 important in creating thoughtful and responsible

who tend not to participate, and challenge the ingependent: thinkers:and leamers.

ial to dig d
BupsEiIal -t g deeps PROCESS OF DESIGNING AUTHENTIC CURRICULUM. .

= lPocus not on the ‘Right or Wrong' label, but the
thinking behind the response “Good projects do not just “happen? They grow oul of
very lundamental principles concerning children,

u (Celebrate the guestion itself. Stop to laud a particu- : 6
teachers and curriculum,

larly insightful or profound question. Even il no
one manages to answer the question, we are all the

more thoughtful for having heard it. 1} Topic

It is important for me to have a strong understand-
ing of the content, and yet have enough room o
explore and learn. The topic needs to have genius -
uniqueness, versatility to open out an array of
avenues to explore.

WHAT IMPAIRS CURRICULLIM

“Curriculum is most authentic when it arises out of the
natural activity of people coming together. When peo-
ple come togethern they observe, question, compare 2) Mlustrations and Experiences
experiences. This is the raw stuff from which learning For a mathematical concept, like telling time, one
begins!” might try to discover it’s origin: “What do vou
think was the first time anyone needed o know the

(18 MINDFIELDS VOL 1 1SSUE 4 wara mindields.in



HOW ONE CLASS PUT TOGETHER ITS
OWN CURRICULUM...

At a three-day workshop that Levy and a
colleague attended, the t to
design the ideal classroom. They present-
ed the image of an empty room - and
described the skills that would be needed
Lo plan,
ronment: s

ve the children in
the planning that adults normally do for
them.

In Starting From Scratch, we get an
heartwarming insight into how the quest
for the ideal classroom started in an
unfurnished room with a group of fourth
graders. Along the way, they learn to
build desks (and figure out the meas

but carefully navigated discoveries..

time?" Also, examples in the children's experiences
that parallel {on a small scale) the principles you
are trying to teach them about the world.

3] Questions
Think of questions that will draw out the students’
expericnees and lead into more questions. "Il you
were to disappear today [rom your life, how might |
find something about your 1ife?” would prompt
children to think about the kinds of records and
artifacts that are evidence of their existence,

4} Story
Children pay attention o a slory - iry to figure out
a way o pul the content you want them 1o master
into a story. Let the story have a beginning, middle,
and end. Let there be dramatic 1ension between pro-
tagonist and antagonist. (In the Story of a Plant, for
example, there is the growth from seed to plant, the
sacrifice of lower leaves, the happily ever after of
seeds falling to ground and hecoming saplings
again. There are many anlagonists in this tale -
heat, drought, overcrowding, pests, the gravily that
pulls it down as it tdes to reach towards the sun!)

5] Activities

These could range lrom designing questions,
researching answers, collecting and analyzing data,

waw, mindields.n

sharing leamning with the community,

&) Skills and habits

7

Be clear what skills and habits you want to teach.
(Include reading activities, for example, so they can
discover the patterns of capitalization). It is vital to
distinguish between Fact and assumption - (ind
repeated opportunities o let them tell the differ-

i | [ 8

Evaluation

Try to informally evaluate student participation in
class discussions. Evaluate their methods of
research, data collection and evaluation, interview-
ing skills, ete. Ensure each child is doing more than
she thought was possible: Collate all project work al
the end of the session to keep a track of everything
learned through the year. 4

15 fE AN AUTHENTIC PROJECT?

Does it arisa-spontaneoush ot of discuss
150t oeiginal® Wil tt make the class {and you) feel [the ploneers?
does it engape all-the disciplines-and multipie inteifigences?

it feqi to pHmary fes ¢ Olgmal texts, sriifacts, own

DoEs'it e mearing? 1545 of interest fo people in and outside
seham?

WL 1 ESSUE 4 MINDFIELDS (5



EDUCATOR

“There is No Room
for Fear in a School’

In conversation with Sathish Jayarajan, Principal of Mallya Aditi International

School, Bangalore.

TEXT AND ILLLSTRATHEN: AMAUTA RATIL
PHOTOE: MINGFIELDS, MALLYA ADITT INTERNATIONAL SCHOOL

AP: What is your background?

Stz Pve spent most of my life in Bangalore. My father
was a research scientist at the Indian Institute of
Astrophysics and my mother, 8 homemaker. I went to
Clarence High School, 5t Joseph's College and then to
Bangalore University. 1 spent a couple of years in
MeGill University (Montreal, Canada) for another
Masters in Political Science - this should have led to a
PhD... but did noi..1 think | was way oo young for
that. Maybe | should do it now,

AP: How did schools happen to you?

51: 1 was a teaching assistant at McGill. T really
enjoyed that experience — and decided teaching is
what | 'd like to do. | always wanted to come back to
India ..my dream was to get into one ol these small
colleges like Si1. loseph's to teach - it seemed like a
good life, and people were reasonably well paid. 1
even passed my UGC tests_but it didn’l work out..
there were no positions open in those days,

10 MINDFIELDS YOL 1 ISSUE 4

Then 1 heard about this school. This was before the
email era, so | sent in an inland letter to Mrs. Anne
Warrior, telling her about myself, She asked me 1o
meet her, and give teaching a try for one month - il
worked out. | started off teaching History and
Economics to Grades 7, 8, 9 before moving on 1o
Grades 11 and 12, From 1987 to now — it's been near-
ly twenty years!

I've not had such an extraordinary journey...I've not
had a Road to Damascus like experienoe where |
changed direction (laughs] 've been with this school
all my working life,

AP: You transitioned from being teacher to principal
in 2003. Has there been a character shift in the
school since you became principal?

SJ: There has been a change ol administrative stvle for
sure, We have more or less decentralized the system -

with strong leadership teams heading various sections.
They are all practicing teachers.

www. mindfields.in
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| personally feel that unless you have been in the
classroom, there are some aspects of being a principal
that you cannot handle. You can handle the financial
aspect and all that, but you need to understand what
the teachers are doing in the classroom,

Choosing your best, most motivated teacher and mak
ing her the principal may not always work. Because
the skills needed as a principal may be different from
those you need as a classroom teacher,

Why I am happy to be the principal here is that it has
not laken me away from any of the things 1 liked
ahout working with a school - 1 still teach, for exam-
ple. T am still in touch with students.

AP: What does your day look like?

5J:1 get in at about 7:45 AM on most
days. Aller watching Al Gore's “An
Inconvenient Truth’, [ don’t feel like
using the car | am entitled wo. So | use
the bus as much as | can. It's a bus full
af teachers - T chat with my colleagues
on my way to school,

Since | don't have a sceretary, | handle
all my correspondence mysell. At Mallya
Aditi, evervone does everything. For
example all our buses have teachers on
duty — when there is the need, | have bus
duty 1o, [ don’t carry too many things
back home every day. No email a1 home,
either - a conscious decision. | can be
reached on my cell phone,

ACCES
Most of my workday is spent having
conversations with various people - WHO
starting the administrator who looks
afier all the logistics, bus issues, com-
plaints from parents - the usual contin-
gencies. Then the coordinators come in

12 MINDFIELDS VL 1 [SSUE 4
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for my input on something... could be a discipline
issue, or an academic issue. | spend most of my day
meeting various people, parents - some fix an
appointment, others just drop in.

AP: How do you manage the open doors? In most
places, there's a lot of hierarchy before you make it
into a principal's cabin.

S1:1 don’t know - 1 guess | must be neglecting the
important matters {laughs). You will notice that a lot
of kids come up to me - they are very welcome talk to
me whenever — sometimes they just want to chat L. |
feel this is very importani. Reports and paper work
can be deall with later - my stalT stays in schoaol till
about 4:30 or 5 PM, so a lot of office stuff happens
after the children have lefi school. I've got a very
good administrative team,

AP: What kind of transition have you seen in
teachers and students over the years?

5J: In this scheol, any authoritative stance is chal-
lenged - whether the person in question is a principal
or a teacher. There is a certain awarcness of rights — of
what they can or cannot do. There is a willingness to
articulate grievances and questions very candidly,
Students ask me questions that | could never have
dreamt of asking my school principal - although |
actually liked him very much.

| don't see this accessibility and candour

=S as a problem, others do. Teachers who

have been teaching for 25-30 years see
this as insubordination, | think it is cul-
tural. A significant number of students
and teachers are empowered by a princi-
pal who is accessible and fricndly - b
there are some who will see you as a
‘weaker” principal, try to take you for a
ride. But | don't think any rule or system
should he focused on the 2006 who do
not comply - it should be focused on the
804 who do...

Fear has no place in school - in that
respeet 1 am with Krishnamurthy. That is
a tricky thing to say aloud, ‘fear has no
place in schools’ — because teachers like
to be in control of things. Being in con-
trol is so convenicnt.

FRIEMDLY
SOME

AP: What are the major issues you see
yoursell dealing with in the near
future?

warm, minciiglds.m



5J: Major issue? Adolescent learning in middle school.
Brain research is telling us that a lot of stulf that we
are doing with adolescents, 12 to 18 year olds, may be
fundamentally wrong. | used to think that 17-18 year
olds were young adults — but apparently nol.
Apparently boys do not become adults till they are 25
and girls, until they are 21. It has o with the fact that
the frontal vortex [which determines the kind ol choic-
es that you make) doesn’t develop Tully until those
HEES.

A close friend, Kiran Svthi {of Riverside School,
Ahmedabad) was saying the other day that we have to
be the frontal cortex for the kids until they are ready.
From time to time they are going to make bad judg-
ments, they are going to act impulsively, they are not
going to have much focus. Teaching

that age group is a huge challenge and 1
am Irying to figure out how to do it well.

AP: Is Mallya Aditi planning to open
any new schools?

51: There have been pffers 1o stan
schools in other cities, but we have no
plans to set up more schools, | can see
the importance of scaling up - you are
able to reach more children - but given
the way we work, | don’t sce how we are
going o do it.

FEAR HAS NO F
SCHOOL - IN

How good or bad a school is, is pretty
much dependant on the team you have.
This team has not gathered overnight - it
has taken seven years to build. 1t will be
very difficull for me (o replicate it, and
breaking up this team and sending part
of it elsewhere will weaken this school.

wwm. mindtfisds.in

CONTROL OF THINGS
BEING IN CONTROL 15 50
The departure of cven one individual will CONVEMIENT,

cause a bit of wobhle..

AP: Teacher attrition has become a huge problem
with a lot of international schools vying to outdo
each other's paycheque. How do vou cope?

5J: So far, the attrition rate has not been so high here,
It is'a very good work environment - there is a level
of comfort is here... We have a core of people who
have been here for 20 years plus, another that has
been here for 10 vears plus - and we alse have a 1ol
of very good new people who have joined us in the
last 5 years. We have lost teachers primarily because
they were moving to another city. We have lost only
one teacher to another school.

But, yes, pay scales are becoming very seductive. One
can't blame the teachers for thinking in terms ol
money. Rents in Yelahanka have hit the roof. Also,
there are many more teachers who are single parents,
or nol part of a double income houschold. They are
running a house, mising children on a teacher’s
salary...

AP: What are vour personal plans for the future?

5J: I'm currently in my second 3-year contracl as
Principal. It comes Lo an end in May 2009, 1 haven't
actively thought of whether | am going to continue -
it"s both my decision and the schoal board’s. T haven't
been on a proper holiday in maybe ten or twelve
years! (Not counting short breaks and conferences),
The role of being an educator has taken a lot in terms
of energy and commitment and time, |
iave actually not done much clse in the
last 20 years - though I feel very blessed
at a persanal level, my marriage has
been a good one. We don’t have kids -
so the kids are doubly precious here.

AP: What do vou read, what films do
you watch? What are your current
interests outside of school?

he job is fairly obsessive - 1t cots into a
lot of my life. Thoughts abowl school are
constantly on my mind - it's very difficult
to switch off. My reading list is closely
refated to what [ teach. | teach grade 12,
and there is much reading one needs 1o do
for that. 1 am pretty avidly inio quizzing
and am part of a quiz group. | watch a ot
of films, the things the kids are watching —
st that T have something 1o talk o them
about. | recently watched a Lindsay Lohan
film, what's it called - “Just My Luck’
(laughs). 4
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The Hertlage School

GURGAON

[ have never let my schooling interfere with my education
Mark Twain

An Unusual Opportunity

At The Heritage School, we look at education as an inviting and exciting journey into new worlds of
intellectual, emotional and spiritual learning. We have chosen the path of educating our children as
opposed to just schooling them. We understand that children need to explore, be engaged, have
fun and be empowered to discover new worlds of learning.

We are looking for:

SENIOR PROGRAM LEADER ADMINISTRATION
Leaders with a deep understanding of curriculum Receptionist, System Administrator, Librarian, Lab
and pedagogy and previous experience in supenvis- Assistant, Computer Engineer (Hardware), Clerks/
ing Board Classes; and an ability to inspire and nur- DEO's
ture their team.

SCHOOL COUNSELOR
PRl B/ YL SPECIAL EDUCATOR
For English, Social Studies, Science (Physics, ... .
Chemistry, Biology), Math, Economics, Accounts, (For NIOS classes) trained in LD and Autism

LRI EAvItoRY. Mail or drop your resume with a cover note telling us

EDUCATORS FOR THE JUNIOR PROGRAM ‘What are you looking for in the school?”

For classes Nursery - Grade 3 THE HERITAGE SCHOOL ‘
I C/o BCC Infrastructure, D 101, Global Business Park,

. . MG Road, G
Physical Education teachers for Football, TT, oy

ey . or email: recruitmentths@gmail.com

teachers (Indian and Wester), Art Teachers Ph: (0124) 2855124-126, 9810787793




ouuil the road,
and the road builds you

Manzil is an unusual learning space, housed in an unlikely Khan Market apartment where Ravi Gulati lives
with his mother and specially abled sister. The young people that think of Manzil as home have grown up in
servant quarters around the area. They are the children of housemaids, cooks, electricians, barbers, drivers and
domestic helps. Ravi Gulati shares the Manzil story.

P v elder sister has multiple handicaps. Becanse of her special needs,
TEXT: RAVE GULAT] S ; - LS e , :
e she went to one of the first integrated schools in Dethi - Balvantrai

PHOTOS: LUKE HAGHIP o : y
Mehta Vidya Bhawan - and my mother volunteered at the schoal
for almost 20 years, followed by working lor 10 years in Sahan Institute
which works with even more severely challenged children,

In 1996, at the age of 62 and of 1.5 year long battle with cancer that we
lost my [ather o, she wanted 1o open her own school for children with
learning disahilities. The venue she chose was Kotla, a slum-like area in
the heart of Delhi. She called the school “Manzil: After my father's
demise, | decided to start an organic farm in some remote village in the
hills. Life had other plans.
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The local dhobi's son, Hemant, and his [rend Pramuod
came 1o me lor some help with their school maths,
Hemant was in Grade 8, Pramod in Grade 7. 1 had some
time on hand before T moved to the village, so | agreed,
Ten minutes into our interaction, | realized that their
understanding of numbers was totally sketchy. 2 - 5. Is i
3, -3, or can'l be done. Ten minutes of imagining how
numbers would look if the current decimal
system of representation were to he
replaced by the binary one, and 1o my
amazement, | found an incredibly sharp
comprehension of this utterly alien con
cept. There was something completely con-
tradiciory there. The children were clearly
bright and intelligeny, b somehow, they
had been stunted by the way they were
being taught at school,

Over the weeks than followed, Hemant SCHEDULE UP ON DISPERY
asked me to include another friend into
our Math session, then another, then yet another. Before |
knew it there was a head coun of twenty children of
different ages gathering in my living room. Irrespective
of what grade they were in at school, they all lacked the
same basic understanding of things had been leaming lor
years. When | was explaining BODMAS (Brackets, Order,
Division, Multiplication, Addition, Subiraction) for the
Ird time for the benefit of a newcomer. Hemant protest-
ed. He had already understood it well, and was hungry to
move on. This was getting repetitive.

‘In that case’, | said to Hemant, ' invite you 1o explain
Ihis to your friend,!

Hemant was conlident ol his learning, but hesitated 1o
teach. Years ol conditioning had taught him. A teacher
was a “position” and he wasn't in (hat position. As faras |
was concerned, a teacher was g ‘role lor-the-time-heing’,
and Hemant was ready for it as far as BODMAS was con-
cerned. Besides, | needed 10 carry everyone along in the
class, and | wasn't ready to stirt a separate class,
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Alfter some persuasion and promises of back-up support,
Hemant reluctantly agreed to try his hand at teaching,
Unknowingly, we had laid the foundations of a crucial
aspeet of life at Manzil 1oday.

Al this point, it may be useful to examine two distinet
goals of education that are frequently mixed up. The clas
sical ideal of education is that it makes us better human
beings, both within and in our lok-vyavhar (conduct in
sociely), brings out our hest potential, makes us active
anil constructive members of society, teaches us jeene ki
kala in community ete. The ather goal - a wilitarian one
- is how it helps us earn personal wealth and status,

The parents of Hemant and Pramod and their friends were
interested in education’s utilitarian henefits, They did not
even bother to pay lip-service to the classical ideal, and so
in this way they are clearly more grounded in today’s
reality of what schooling actually pursues s opposed 1o
what it likes to say it does, They were under the sway of
the modern myth that schooling equals education, Having
abserved that any scheoling - good or bad
- brings respect, status and better earnings;
they put their children in the only schools
affordable to them - those run or aided by
the State.

To the utter bewilderment of these parents,
the promise of jobs on which ‘education’
(schooling really) was sold 1o them, turns
out to be hollow. Their children leave
sthool, coveted certificate in hand, only
find themselves unprepared with the skills,
knowledge and atiitudes that modern jobs
demand. Nobody taught them what they really needed to
know. Nobody even told them what it was. We used 1o
call them the educated unemployed. Some now call them
the educated unemployahble,

Interestingly, in their frustration, they often return to even
higher studics, Bur all this does is drive a kind of ‘educa-
tion inflation’ where people pursue progressively higher
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and higher degrees in the hope of out-pursuing others,
therehy sceking (o thin the crowd of competitors for any
given job. Few really acquire the skill-set needed (o per-
furm the available jobs through their education. If and
when they do, it is through experience, often accidental.,

My understanding of all this evolved over the years, par-
allel o the evolution of the work. The thought of the
organic farm was left behind. It was clear that trigonome-
ity was not going to serve my buddies in any way, excepi
as a passport 1o Grade 11, where they were doubtlessly
going 1o run as far away from Math as was possible. Yet a
lile awaited them, beyond school and college, for which
they had dreams and aspirations. [ realized that il there
was prie thing that would give them a real shot ai whai
they wanted, it was the ahility to converse confidently in
English.

English. Funnily, as far as my information goes, it's spo-
ken by a mere 5 % of people in Tndia. Yet it is treated as
our lingua franca. Not a sign on a shop in Khan Market is
in any language olher than English. Not a
programme is announced at cultural hubs
like India Habitat Center is in a language
other than English. Big business, higher
education, higher judiciary - all completely
muonopolized by English. In spite of having
learnt English as a subject for years in
school, my children could not have a sim-
ple, meaningful, independent conversation
in the language. If there was one thing that
wirtld not only dramatically improve their
chances of landing good jobs, but also den-
erally address the diffidence they feli in
dealing with things outside their ordinary spheres of
experience, it was learning spoken English. We started
classes.

It was clear that we couldn’t teach English the way it was
taught in schools. Being creative is olten about clearing
out the vestiges of what already exists. We cleared out the
books, They distracted both the teacher and the students

www.mindfiglds.in

Irom the real task of the learning the language. With
no books and no syllabus, and an hour to talk freely
about anything that caught our collective fancy, (the
use of Hindi was disallowed), we managed 1o recreate
the conditions in which every human being masters
his or her first spoken language.

When | bought my first computer, it was
the childrens’ to master and use, When
friends and relatives visited, they inter-
acted with the children and shared their
own knowledde. They all went away
changed, their prejudices dented.

We grew in numbers of young people,
and more imporiantly, in the richness
and diversity of our experiences. Neither
size of our lcarning spaces, or our cof-
fers increased. As a matter ol Fact, there
were no coffers, Rent and salaries are
usually the two major costs of running something like
Manzil, and we were burdened with neither. Renting
out the shop that my father used to run when he was
alive, coupled with an old habit of keeping our per-
sonal expenses under control, allowed us to give all
our time to Manzil, without having to draw any
salaries. .

When | waveled outside Delhi, T took the children with
me. When [ met interesting people, [ invited them
home to meel the children. When a child mentioned
he wanted to be an Air Force pilot, I went searching
for one he could talk to. Cause and effect interloped.
And that's how Manzil grew. <
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HIPPI]I}AMPIIS

Vimla and Umesh Malhotra have
founded the Hippocampus
Experience Centre in a sleepy
Bangalore bylane. Umesh tells us
about what it took to leave behind a
cushy IT lifestyle and create ‘more
than just a library’.

BASED ON AN INTERVIEW BY AMALUTA FATIL
PHUTOS: LUKE HAQRIP

he idea germinared eight or
nine yvears ago when Vimla
and | were in the USA. We

visited the public libraries there
quile oflen, and Vimla always
wondered, 'Is it too much for us
to have a public library of this
calibre in India?’ Why did peoply
have to g0 o New Yark ar
Singapore to say "What a great
library"? There ought be an inspiring library in our
own backyard! It was one of those things, you say,
karenge ek din

In 2002 | sold the company 1 had founded to someone

from: Singapore. We |J.J|.lu| up, went to watch the
2002 Football World Cup in Japan and Korea,
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 FIRST PERSON

When we came back to India, we
wondered what to do next. There
was a piece of land we ted - and
the library ides had never left us. I
had mainly been Vimla's baby until
then = but | was not keen to get
into another IT job so | asked her if
[ could jump inte the fray as well...

eople from our
school kids,

We gathered some
apartment comple:
college goers - and ereated a blue
print of what an ideal library should
bhe, Many ideas came up - a ¢luhb,
ties, video conferencing. That
s the starting point. We imported
2500 ln selected fromea Hist of
10,000 best selling 5. A friend
whao rans a supermarket chain
helped us lgure oul how, 50 now
there was a plan and Rs.
worth of bo
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IT HAD MAINLY BEEN VIMLA'S
BABY UNTIL THEN - BUT | WAS
NOT KEEN TO GET INTO ANOTH-
ER [T JOB S0 [ASKED HER IF |
COULD JUMP INTO THE FRAY AS
WELL...

-

— . I' "‘"'l‘_ e

THE RIPPOCAMPUS FRONT OF

Ihe idea was launched in March
2003, We hosted a party that first
A thousand people turned up,

only twenty people registered for a
membership! But after a few ¢
trickle of petple starled signing up.
By the end of May, two hundred and
fifty people signed up. We were con
fident that this could werk...
EXPERIENCE CEMTRE, NOT LIBR
We always tell people that books are
beautiful, seduc-
five media like tefevision and the
internet. These are Very engrossing,
and 2 lot of money is being pumped
in to ensure that they remain that

D competition is not other

competing with very

libraries, it is these new media. There
is so much for a child to do these

days, and you are telling him, ‘Read.

WYY, TN




VINLA e

There had better be a very good reason
for him 1o do that! There are many
hooks here at Hippocampus Experience
Centre, yes, but there are also avenues
to explore other multimedia material in
a constructive, educational, fun way.
Which is why we do not just call il
‘library’,

There is a constant effort 1o make things
colarful and exciting here, From the
physical space, down to the branding. A
gitl who worked w1 Saatchi designed the
mascor and the first publicity marerial.
The very name was a coup. Hippocampus
is the part of the brain that is responsible
for your first set of memories.

THE FUTURE OF HIPPOCAMPUS

We don’t mind people coming to us for
help [Hippocampus has been involved

WAL el Tk .

ding ptaces. They are centers of

and for some children, the only

o develop uselul skills

THERE 15 SO MUCH FOR A
CHILD TO DO THESE DAYS, AND
YOU ARE TELLING HIM, ‘READ",
THERE HAD BETTER BE A VERY
GOGD REASON FOR HIMTO DO
THAT!

T

in setling up several librares and
learning centres in underprivileged
schoals and rural settings) but we do
ned wart to get into the franchise
game. Onee you start going the
‘Bigger, better, larger’ way, you lose
your identity, start putting up placards
with mantras like “customers come
first. We don't want to worty about
giving people our brand and going
around collecting royalty.

We are doing the things we want to
do, the way we wani to - no compro
mises - this the way we would like 1o
make an impact. 4

FOR MORE INFORMATION VISIT
HITP:/ /WWW.THEHIPPOCAMPUS.COM

SEE THE HIPPOCAMPUS RECOMMENDED
READING OK PAGE 56
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HOW TO LISTEN

What's.

NOISE

about?

TEXT: GOURI DANGE
PHOTOS: LUKE HADKIP

Z2 MINDFIELDS VOL 1 [S5UE A

How do you get someone to feel
what you fee
love about your favourite piece of
Hindustani music? Here are some
props that might help...

., and love what vou

ere you are, swayed, moved, completely
Huwush in your faveurite Hindustani music.

There they are, wondering what touches
you 30, How does one ‘transfer’ the expericnce to
them? Alter all, it isn't a transfer of knowledge

or information that you or they are looking for.
[t should be anything but that.

Often we make the mistake, as listeners or as intro
ducers of music, of getting caught up in the cogni-
tive, the historical, structural or diagnostic point -
everything but the real qualities of the music fiself.

e, el



Many music-appreciation efforts have left listeners
a little more confused than they were to begin
with. Overloaded with encyclopedic information
abwsut the music: where it originated. when, who
the stalwarts were, what its melodic structures are,
and such.

his is thanks to a valiant effort (o stream the sub-
ject through listeners' cognitive centres, in a bid 1o
be structured and precise, But here's the thing
about music; and I'm saying this at the risk of
sounding corny, sentimental and non-scientific:
music has the capacity 1o filler into our being
mind, body, soul - without the aid of anv ‘cogni-
tion"and ‘identifiers’ as such,

Avoiding the lecture/cognitive approach, and sim-
ply putting on pieces of music for people doesn’t
work too well either. Things tend to go somewhat
like this: The uninitiated, potential listeners come
with all good intent of trying to understand what is
the big draw of this kind of music.

You play one of your favourite pieces for them.
Before that you tell them something about the
singer, and the raga, perhaps. Everyone seitles
down to listen. And then to vour dismay, right in
front of yvour ears, the piece of music that moves
you so, starts sounding to you like it musi to a new
listener: a hewildering group of sounds, which at
hest sounds sweet bul inaccessible, and at worst,
plain weird.

Suddenly, it is as if the notes have
tatlen out of your head, or at least out
of one of your ears, You can hear the
familiar and well-loved with one ear,
but the other ear is hearing it as your
listening audience is hearing it. A
polite fidgel goes around the room,
Your role as music-lover and music-
interpreter is somehow not unspooling
as it should.

So how then do we give someone an
‘in' on any kind of music thatl they are
unlamiliar with. The music you listen
to and really trip on, say Hindustani
classical, suppose you want lo iniro
duce it 10 someone who has never lis-
tened to or been exposed 1o that kind
of music, or to a musically Inelined
child who you believe would ultimate-
Iy ¢njoy it much - what's a good way
to start the process?

waw.mindfisds.in

THE PIECE OF MUSIC THAT
MOVES YOU S0, STARTS SOUND-
INGTO YOU EIRE 1T MUST-TOA
NEW LISTENER: A BEWILDERING
GROUP OF SOHNDS, WHICH AT
BEST SOUNDS SWEET BUT
INACCESSIBLE, AND AT WORST,
PLAIN WEIRTY,

[TH PROPS

One absorbing and tangential wayv is to introduce
piece of music to someone with the help of ‘props’,
and without any other information prelude, The prap
can he a physical ohiect or an imagined selting,

The first prop is telling your audience about what
images and sensations the piece of music conjures up
for you. The second prop would be an actual physical
prop - for instance, to demonstrale or kind of translate
the limpid unchained notes, the playful tumbling
child/puppy sense that 1 get from one compasition that
I really enjoy, I give the listener a prop of a big beany
LS

[ want her to get the sense | have, of how the singer is
playing with the notes and for me the mind-pic-
lures/sense impressions that always
come up with this piece is of playing
with a cute puppy — in a way thai is
very safe but very adventurous.

The creature is in your hands, you're
tumbling it this way and thar, it is tak-
ing risks 1oo, climhing an your shoul-
ders, vour head, but secure that you
won’l let go or drop it. You heist it up,
high, then suddenly down, it wags fts
tail. You feel the wriggly weight against
you. All this while the piece of music is
playing in the room, This particular
piece is Sanjeev Abhyankars small
Madhvalaya Hamsadvani.,

Intriguingly, the words of the piece are
about & lover's GfT, and their making ap.
But for me the image is always the one
described above, Listeners don’t have to
‘agree’ with my sense-impression; bul
what [ provide them is'a small hook into
the picce.
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Fur another piece, a Dhrrupad (Shankara, sung by the
Gundecha brothers), which has always held me in its
thrall, | tried another kind of prop. 1 lit a puir of
agarbattis; the listeners then watch the plumes of
smoke, as they listen to the recording,

The music is much like that - mesmeric, rising
slowly, the two voices inlertwining, separating,
coming together again; sometimes stieady-sombre
swirls, at times fast and dipping. Once the picee is
over, people talk about what the piece did for them.

The "intended purpose’ of the piece - praise of Lord
Shiva — and the structure and tonal gquality of the
thrupad denrte, etc can then be introduced, il any-
ane wants lo know.

It isn't necessary that we all have the same music
listening experience but these props offer 4 good
place to start listening 1o something alien. | once
held a music listening session where nine prople
brought their favourite piece of music from any
gente, along with some prop, 1o help others get
clued in 1o what it was that piece of music did lor
the person.

Props were as varied as the heany chimp, |it agar-
battis, a femur bone (from an old doctor who lis-
tens to western classical music), standing with eyes
closed looking at the sun, sitting in somcone's dri-
ver's seal and ‘mental dancing’ It was illuminating
to say the very least.

The word ‘ancedotal” is used by some dismissively,
For material that is not authentic or researched or
documented, particularly in the field of music, 1
think it's anather great way to throw a sidelight on
a piece of music, or a performer.

That Abdul Karim Khan pulled out his tanpura and
began to rapidly teach bandishein 1o his disciples,

when he felt his death was near - is a story makes
the listening more interesting for me. Some of the

myths and legends rampant about the vialinist and
composer Paganini are colourful - they may not be
verifiable, but they certainly add to your listening

cxperience!

There are so many stories aboul Hindi flm music
composing ‘moments’ — lyrics and music of now
Famous old songs coming serendipitously together,
after the people involved spenl weeks of struggling

lo gel 1t right. There are hundreds of such charming

anecdotes thal demonstrate a musical personality,
eccentricities of genius, an era, a way of being...
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RAGAS IN POPULAR HINDI MUSIC

All these add to the mooed of what you listen to or
have people listen ta.

Particularly with Hindustani Indian classical musie, old
Hindi film songs make a great ‘prop’ - many are raag
based and provide a perfect foothold to further lisien-
ing. You could get people to collect as many songs as
they can of a particular raga, and listen, then moving
on o khaval and bandishein in that particular raga.

For parents who want their kids to be exposed 1o more
than just leud and popular music [though that's fun
ton), it's best to make the music vou enjoy 8 part of
the atmosphere in your home, Your own enjoyment
(minus any appeals to kids to “listen to this, this is
real music, etc”); is the best exposure that you can
give them.

Don't expect instant or even medium-term results, But
be sure that good music of any kind that is played in

your house with obvious enjoyment, will find its way

into your children’s soul. <
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Inviting
innovative minds in the field of

education to join team DPS Agra

as faculty members send your

resume to sunil@dps.ac.in

visit www.dps.ac.in

DELHI PUBLIC SCHOOL AGRA

your stepping stone to success
ADMINISTRATIVE OFFICE :
BLOCK 54, FIRST FLOOR, SANJAY PLACE, AGRA
PHONE : 0562-3242307
E-mail : office@dps.ac.in




EXCLUSIVE

THE XSEED STORY

Of the forty children in a school classroom, no two learn the
same way. A team of professionals is working towards creating
a curriculum that will bring out the genius in each child.

ell me and | forget. Show me ond [ remember, Invplve me ond | understond - Chinese proverh
3 hought leaders around the world - 5ri Aurobindo, J. Krishnamurthy,
IHOTOS: LUKE HADKIR 4N y T S ST Gt EERTae
it bz b2 ADHIKA SURI Howard Gardener, Maria Montessori to name a few - have offered
PIALEOERA S| ' 1 1 T
suggestions as to how education may be made personal and efTec-

tive, A dedicated group of people in Gurgaon are developing a curricu-
lum and training program that will create a culture that enables each
child to learn better in a school. A culture of quality teaching and learn-
ing, where quality is a rule and not an exception.
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AN ALIDACIOUS IDEA

Al every annual planning meeting, we'd look at our
programs and ask ourselves; “Will this only further our
cause, or will it help us meel our ohjective?” With
every passing year, we continued to build on this
thought - sometimes taking fairly divergent routes.
One thing that was clear was our intent: to create
something that would impact education for a very
large number of children,

It is an idea that draws a lit of flack - people argue
that scale and education change don't o together.
Whether we will be lauded or laughed at in the days
to-come - only time will tell. However this piece is
about the living experience of a group ol uncommaon
intent and ability. It is aboul vur efforts over the last
one year, to consolidate five years of work into some-
thing that can redeline what quality of education
means and how children learn in a large number of
schools.

Our work in the pasi had largely focused on
teacherfeducator training, and several school-related
projects, The projects gave us an exciting opportunity
to demonstrate models of our work, but were cnergy-
intensive, and limited the impact we could make on a
larger canvas. The training programs were emotional-
ly-charged and well-received, Two questions came up,
though. First, how much had changed from a child is
perspective. And second, how much could we change
in the course of our lifetime, and how could we ensure
that the change outlived us?

Asa group we looked at what made some of the
movements, products and services that have made sig-
nificant impact in their respective [ields click. And
the lesson here for us was to figure out was that if a
school does one thing to uplift the quality of the

wrwr mindfiedsm

teaching #nd learning process - what is that one thing
which musi be made fool proof,

If we are talking about a revolution in education, are
we also paying due importance to improvement in
teaching technology? Are we ofien putting the cant
before the horse?

IT it was just good meaningful work we were pursuing,
we should have continued our training programs. But
unleashing sustainable change required an initiative
beyond training alone,

WHY THE TRAINING WAS NOT ENOUGH

While our training modules for teachers and school
leaders helped change mindsets, the wow cffect died
down a few days after (rdining. In the absence of any
thing else except a charged-up training program, and
in the ensuing siruggle between what should, and
whal exisis, most of the teachers fell hack to old
habits, although still realizing the need for change, For
iDiscoveri, it was clear, training albeit critical, was
only one of the other pieces ol the puzzle that had 1o
fit together to complete the pieture.

Plenty of soul-searching ensued. We met school [ead
ers and teachers from over 50 schools to find our whal
they really missed. The need of the hour was daunting
as it was clear: either a complete overhaul of the
teacher as a human being; or an all-new, high quality
teaching-learning in the classroom, The schonls asked
us for a solution that worked between 8.00 am to 1.00
pr Also to be considered was the total time available
with teachers, and the varving skill levels they were at
after their B.Ed training. A commonly offered rationale
was - ‘these realities cannot be changed in the near
furure, so we should first fight the battle we can't
afford to lose: the child's learning,
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THE BiRTH OF XSEED

The work we had done for previous initiatives and exam-
ination of the global expedence gave us the direction we
needed - curriculum tools. Tools that complemented
teacher trining and stayed on with the teacher after her
training ended - going the last mile. Thus teacher ain-
ing and complementing curriculum materials were two
parls of the soluwion.

To ensure that the change lived on after we had stepped
aside was Lo groom one person in the school who under-
stood the nuts and bolis of it, This was the third part of
the solution - an intensive training program for the
school's academic head. And Anally the last part was 1o
ensure that students were given work that
really stimulated their thinking and got
them to learn by doing. Thus student work
and assessment aligned to the teacher’s
curriculum materials was the last part of
the solutiom,

The first part of the puzzle was taking on
the curriculum beast. The magic and scope
for innovation in classrooms lies in the
curricalum. Some of the most progressive
schools in India are focusing on this with
varying degrees of success, Some take a
syllabus forward by detailing it more.
Some create worksheets for key topics,

To take the example of riangles, if | were
to define syllabus, for class 5, 1 would say
"Children will leam types of triangles, the
angle sum properly, ele! The corriculum
will tell us how children will leamn this:

A part of the team got down to developing

the details of the curriculum for the HOW
Primary years. The National Curriculum
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MOST PEOPLE USE THE
WORDS ‘CURRICULUM'

AND "SYLLABUS™ INTER-
CHANGEABLY. TO US, SYL-
LABUS 15 THE WHAT, AND
CURRICULUM IS THE

Framework (2005) was to be the backhone of these cur
riculum tools. However the group also looked at some
international prescriptions so that what we developed met
the requirements of Indian system and was truly world
class. Until now exceptional teaching quality was the
preserve of a few gifted teachers. Our aim was to empow-
er any teacher to bring the NCF document alive in her
classroom.

FINE TUNING THE SETTINGS

[here were choices to be made at every step. Depth ver-
sus width of coverage, how much (o provide ready made,
and how much to leave open ended, how to mix pure
experience to build understanding, skill time practice to
build skills. A lot of time and energy went info deciding
the guiding principles of the currdculum materials,

After this, we drew up a continuum of topics children
learn in these areas. In addition o NCF gaidelines, we
looked at leading textbooks to map the topics children
learn in primary school, grade by grade. Learning oul-
comes were detailed for each topic. The continuum of
leaming outcomes ensured that there was a vertical and
horizontal integration in what children learn in dilferent
grades and across subjects.

The program was broken into 3 parts, Each of these pro-
grams focused on learning strategies best for children in
the respective age groups:

Early Program
(For children upto 4-5 vears of age)

In the Early program, for example, there
were no subjects. The enfire program was
made up of themes. From a child’s point
ol view, at this age, il made more sense
to combine all subjects as a whole. The
focus of the themes was exploration-
what children typically do in this age
ETHIp.

Junior Program
(for children upio 8 vears of age)

In the junior program {Grades 1-3), the
themes were complemented with skill
time for Maths and Enghish. We wanted
the children to start building skills.

Middle Program
{for children over 8}

In the Middle program, we decided to get
a child to build masiery by diving deeper
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into each subject. We decided 1o use a lot of project-
based learning. This helped us develop a pattern to
branch knowledge into subject streams gradually,
aligned to childs development and understanding of
the world. In this way, as classes progressed, subjects
would form naturally and start replacing themes.

With a topics map, learning outeomes and a struclure
in place, the next stage was to devise leamning plans
that teachers would use (with ample room for adapta-
tioms, if desired) 1o get children (o experience and
realize them, The leamning plans provided teachers a
suggested plan with ways (o introduce concepts,
engage different learners, manage classroom, and also
assess children’s learning. The guiding principle of the
plans was to first incite a child’s natural curiosity to
learn, build understanding by doing. The experiences
were simulated in arcas of different intelligences so
that all children learnt.

Some choices were made. Between depth and width,
we would choose the former. Between telling children

what to learn, and how to learn, we would go with the

latter. Between giving teacher the last mile and leav-
ing a lot of ground for innovation, we would choose
the former. And hope that they would build on after
six months rather that leaving gaps in the beginning
and hoping some or most will innovate the last mile,
between a teachers creativity and a child is learning
we will go with the latier, although they usually
dteqit die same to most, and largely to us.

[EST DRIVING XSEL

With the encergy being pumped into the effort, it was
vital to ensure that the curmiculum actually resulted in
better teaching learning in the class, Organizing this
research was not an easy task - we had to run the
Xseed class alongside a control class 10 measure the
difference, both in student learning and teaching. For
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teaching guality, we put independent observers in
respective classrooms with a carcfully designed
observation rubric (o measure teaching quality on
key parameters.

Measuring student learning was easicr since we could
do guantilative research. We went to two volunteer
schools that were following a conventional method
ol teaching and learning. With the help of their
teachers, we identified two topics, one each in Maths
and Science that was going 1o be taught. In one see
lion, teachers conlinued to teach their normal way,
and in another section, we taught the same topic the
Xseed way. The results were astounding:

1. Xseed helped build better learning and under
standing,

2. The biggest beneficiaries were the ‘lower” hall of
the class, children who typically wet left out

3. In an Xseed classroom, there was greater hands
on learning and collaboration amongst chil-
dren- key skill required in workplaces of tomar-
row.

Ihe second group would focus on training, the (radi
tional strength of iDiscoveri. The first round of train-
ing that we delivered was a download of all we
knew. Which was good, but i il had to be done in
hundreds of schools, it was not possibie:

A teacher put it very aptly - "For me the turning
point was to see the trainer, another mortal like me,
Lransacting this. When [ saw how he was adapting
this to the context of my children, deviating at
places, but largely achieving his objective, 1 felt
empowereid. | realized what Nseed meant to me as a
teacher - a friends who | could turn to for help, and
not a guru, | had o follow verbatim!
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EXCLUSIVE

And here came the role of technology, possibly the
[irst time in iDiscoveri. We planned a series of demo
videos which would almost in a cookbook fashion
demonstrate to any teacher, how to teach. To shoot the
demo videos, we ran Xseed workshops with children.
[hese workshops dot us over 4200 minules ol foolage
100 minutes of instruction was distilled from this - to
gulde Xseed teachers, and help our frainers communi-
cate the essence of Xseed,

The entire fraining program was broken into modules,
with cach module aimed ot giving teacher a tangible
tool she could use in the class.

MAKING IT SUSTAIN

A critical aspect of the training program
was 1o ensune that the change was sus
tainable, At the end of the project,
should ane of us join the school and
stay there, implementing Xseed? Over a
year, should we groom a master trainer
who could take the baton and bank on
iDiscoveri when needed? These ideas
lead ta the hirth of the Instructional
Leaders program. The instructional lead-
ers training would be organized at
iDiscover centre in Gurgaon and would
also be a meeting ground for all schools
that implement Xseed. This would also
serve as a platform to exchange notes
and learn from peers.

UNTIL NO
TEACHING

The last part of the program was fving up
the student work and assessment together
This emerged, when we went back to few
schools midway through our development.
I'he schools appreciated the value of
teacher wols and training, but asked for
mare help on student work and assessment.
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Since we were focusing on objective assessment, de-
stressing the role of traditional examination system,
they asked us whal were we giving them instead, As a
result, detailed student workhooks that had a compila-
tion of work for children to do were added to the
solution. These would also carry assessment tools that
would help parents and children learn how a child was
learning.

While the curriculum manuals were designed for
teachers, the student workbooks were designed for
children. We re looked at cach worksheet from a child
is perspective - and built parent communication inlo
the workbooks to get them to appreciate what Xseed
was trying to achieve. Each workbook would focus on
a topic and close with measurement of child is learn-
ing, This would also guide teachers and parents on
exlension or correclive learming if required for the

child.
SIDE EFFECTS AND SURPRISES

The biggest of all challenges was limited development
timelines. To keep everyone on the same page, we
developed a series of meetings. We also had o develop
a vocabulary sheet so that we didn't forget what each
meant, There was the ‘P Meeting for the members of
project management, advocacy, research, curriculum
and training heads. There was the "C" meeting and
then a 'Ca+" meeting and finally an 'Oceans Eleven’
meeting. As the delivery dates get closer, we are plan-
ning to launch the ‘I’ meeting!

Along the way, we ventured into
uncharted territories. We figured oui
what Deskiop publishing meant, how dif-
ficult it was 1o find illustmtors, how to
format documents on MS Word and Page
Maker, and just how much heartache
went into making a book,

As with all serious deadline-related work,
peoples” work-life balance took a hit for
a while. A popular joke in iDiscoveri
went like this - ‘Everyone has a balanced
work and personal life here. The only
difference is that it's a spring balance
rather than a pan balance! People came
up with innovative ways to manage
commitmenis al home.

EPT
ALITY WAS THE

A colleague claims he'd pick fights with
his wife on days he wanted to focus on
his work undisturbed. Al work oo, dift
ferent ways to beat the heat emerged.

For Shiladitya, it was the good old cup
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BEHIND THE SCENES...

ol vhai, for Shikha, it was her bean bag, and lor me it
was the Chak De! India song. For the vast majority, il
was the TT Table installed near our coffee making
machine. Pooja plans to use table tennis in one of her
lesson plans to teach arithmetic!

For an organization like iDiscover, a marathon ofTon
like this has meant a lot. We have been on an acecler-
ated learning curve. Starfing with Ashish's interna-
tional study trip, interns coming to share their stories,
over 200 mectings with teachers and school heads,
and then our experience of implementing live pilots.

waLinandiielifs.in

Personally, 1 have gained a deeper realization that
there are two aspects of change - the human cle-
ment, and the role of process. The human element is
foremost, and so it will remain, till we remain a
human socicty. Process, on the other hand, is what
will make any change sustainable, independent of
its creatars.

The coming academic year will see Xseed getting
implemented in a number of schools in India and
some abroad. Right now, what matters is that we
deliver the promise in a stellar fashion: Xseed next
year may look a lot different than it does today,
and the key 1o success will be to ohjectively ask the
same guestions we asked ourselves in the earlies
days. The future is inherited by people who embrace
change, 4
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chboxes

TEXT AND PICTURES: LALITA VISVESWARAN
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lashback: I am 6 years old and [ am hungry. By hunger, |

mean that gnawing, gaping hunger that seems to want to

dig deep empry holes inside my gut. It i5 past noon and it’s
time to eat. My well-trained stomach acids ooze out from the
inside of my stomach walls al the appointed hour, [ooking for
food to break down and digest. When the deed is done, they will
retire, But they know when to return. Finally, the bell trills. sharp,
long and welcome. | run out into the thatched shed right in the
middle of the school vard - assembly hall in the mornings, lunch
hall in the attermocons. Grandparents, maids, servants, sisters;
mothers, hived hands - ecach holding 2 woven basket or two T



search for my grandfather and my three
cousins join me from the labyrinth that
is our school building.

He sets down the lunch baskets. Mine
was Ted, inside was a three tiered stain-
less steel lunch box, a spoon rolled intw
a clean, but worn out cloth napkin and a
bottle of water, Today, there was a tiny
little yellow banana tucked between the
tiffin box and the water bottle. When 1
open the box, T try to catch the walfling
aromas of freshly cooked food,

Grandmaother had made rasam sadham,
plaintain curry and the thind Her of the
tiffin box was a regular, curd rice with a
tiny crater in the middle filled with the
reddishly bloody, chilli and spice
slathered mango pieces, ironically known
as tender mango pickle: My grandfather
slyly heaps a spoonful of plaintain curry
in the middle of my rasam sadam when |
am not looking, One serving of vegeta-
bles, accomplished! The banana complet-
ed the sccond serving of fruit, Three
more to go, but there is still half a day
left.

Fridays means payasam. Mondays, we
gel an extra snack of two thin rounds of
Marie biscuils to forget the trauma of
attending school alter two whole days
off. Usually, fruit or sweet accompany
the freshly made food. T didn't realize
then how lucky | was to experience good
lood and reliably so. It was something
we took for granted, like blue skies and
good health, [t wasn't unti] yvears later
that I realized (like a lot of us do) thart all
the good things in life that we take for
granted took effort, time and lots of love
to be delivered.

REMEMBERING LUNCHBOXES

Several months ago, | to find out how
lhe world ate, | asked my [riends about
their school lunch memories, What |
heard filled me with longing, disgust,
pity and nostalgia. A Jordanian friend
had chicken kabobs and falafel and
yogurt salad for lunch. Mexicans remem-
bered burritos and tacos laden with
beans and vegetables, A friend from la
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WHAT KiDS EAT IN SCHOOL
THE WORLD DVER

FRARCE: GRAPE ERUIT STARTER,
GRILLED CHICKEN AND GREEN
BEANS; CHEESE AND RICE BUD-
DING

LISA: BURGER AND CHIPS, F
DRINKS, BURRITOS, PFIZZA; FRENCH
FRIES; CHOCOLATE MILK GR MILK

MORWAY: OPEN FACED SANDWICH,
MECK. YOGURT. OR FRUIT DRINK

UKRAINE: BORSCH; S

ME-!.T {' LITLE[ EJ

5 MADE FROM
EEFENED-LIN-

E“‘.l ‘I'| l!i? -]|' ]

3 "J.HFEW MES0
SOUFEFCKEED SALAD, FRUS

belle France recalls a childhood where
they were fed fresh cooked meals in the
school reom.

France deserves special mention. Even
though French schools are tragically
under-funded, enormous care is taken to
ensure that the children get wholesome
and nutritious meals. Lunch hour can
extend upto two hours. Children in
school are expected to take food serious-
ly and to appreciate good wholesome
meals. Charmingly, they are served adult
food in smaller portions - on proper
plates with the appropriate silverware,

These kids don't eat from plastic trays
and drink milk from recycled cartons
made of cardboard, Tt might seem incon-
sequential, but the basis of a good rela-
tionship with food comes from many lit-
tle details like respeet for the food, acs-
thetics and the proper protocal like eat-
ing with the right utensils, serting aside
a time to have a relaxed sit-down meal
ete. Il encourages a sense of community
and joie de vivre around the act of eat-
ing. it is no longer a chore, but a daily,
anlicipated pleasure.

For Japanese kyushoku or school, par-
ents pay a small amount for the ingredi-
ents and the labour involved in making
these lunches is barne hy the local
authorilies. The Japancse people are the
most healthy people and hold the record
for longevity. Fresh fish, meat and veg-
clables are delivered fresh to kitchens
everyday - where they are held at appro-
priate temperaturcs and food is cooked
on the premises, Vegetarian children and
those with allergies have special menus;

The key in Japanese meals, oo, is to
offer a variety of food so they don't get
hored. This is done without indulging
them with fast food options. they are
treated to food as though they are adults,
no kid who has had a variety of food
will wrinkle his nose at tofu or fish or
seaweed. they also mix and match woest-
ern style lunches with traditional
Japanese meals so these kids know their
baguette from their fee. This is not slop-
py mush piled on to plastic trays.
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BRINGING LEARNING HO

Meanwhile, in the western waorld, my English friends
refuse to talk about school lunches. They sport an
frightful look of repressed pain and suffering in their
eyes. The food reflected the strained days of rationing
in the Posi-War years. But as the vears progressed and
even after England became populated by Irench speak-
ing snooty chefs, the school lunches did not seem o
fmprove.

When Jamie Oliver, a young English chef, attempted
0 make changes in the school lunch system, perplex-
ingly, some parents went up in arms againsi him
because the kids wanted french (ries back! His well-
intentioned attempt to herd children back to healthful
eating habits backfired when the allure of deep fried
foods and pizea and french fries and sugary drinks
defeated [ruits, vegetables, grains and fresh cooked
meat, No amount of intervention will save a teenage
obesity crisis if the parents don't step ap and support
the efforts to reach out 1o children.

Meanwhile, my American friends seemed nof to carry
any such trauma. Although, they probably should
because their list of school foods included, peanul and
jelly sandwiches, pranut and jelly sandwiches and did
| mention peanut and butter sandwiches? Of course,
those who ate school lunches were introduced to the
hideous and vile slop served by catering firms that
were contracted by school districts. Not very long ago,
less than 10% of the school food was actually cooked
onsiLe.

Most food was delivered frozen, canned or packaged.
[t contained enough preservatives to prevent spoilage
of corpses and possibly enough to make them glow in
the dark. These foods were subsidised by the govern-
ment so that food companies that used com syrup
received tax breaks and sops. Which perfectly explains
why there is so much corn syrup in all American food
products. Tomato ketchup does not require high frue-
tose corn syrup as an essentinl ingredient, yet, there it
is!

Increasingly compelling and disturbing evidence seems
10 suggest that english speaking countries have a

sobering and un-fun manner of eating. Food is associ-
ated with guilt and want. They swal their own behinds
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every time they reach for something delicious or rich.
Arabs, French, Spaniards, the Japanese and yes, even
Indians recall with nostalgia the food of their child-
hood, regardiess of whether it was a sumptuous feast
or a humble bowl of rice. The English and the
Americans often remember dinner and lunch from
cans. Let us bow our heads and ponder upon the trav-
esty that is canned potatoes.

BACK TO INDIAN LUNCHBOXES

Now that India is officially considered a nation that
has adopted English as it's unofficial national lan-
guage, we ought (o be careful so as to not sacrifice
our food culture, Have you looked into your child's
lunchbox? Maybe vou have a cook..maybe you give
your child lunch money... maybe the school provides
the lunch, but if you are not packing lunch yvourself,
you might want to take a peek into that mid-day
nourishment.

Picky children are not born that way, they slide into a
state of fussiness. Treat them like mini adults rather
than younglings who need pampering. It is ok if they
don't always adhere to your nutritional wisdom, bui
do not indulge them with chocolate or cola or any-
thing that the child seems to favour excessively. It is
excess that is the foundation of bad food habits in the
future, A child does not develop Fussy habits because
he doesn't like something, but only because he knows
he can get away with plenty of what he favours,
Given time, anyone can learn to love broceoli and
spinach.

Indian cuisine is wonderful and the ingredients are
limitless. Lentils, pulses, grains and vegetahles can
form a wholesome meal. Children when they are
growing up need minerals, vitaming and other nutri-
ents, The seeret weapon in our arsenal is our leg-
endary spices. All over the waorld, Indian spices and
ingredients are a source of envy. A little bit of creativ-
ity, take control of your child’s future health. The
lunch you pack may be the best investment made yet
for your child! +
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Ingredients
2 shatlots, finely chogped
»2clvesgatic
¥ 2 'coins' ginger
— » 1k iammgm
¥ thai green cnllll
=P ﬁmer
» mﬂmrﬁrm renm putnpkir
¥ 200gms coconut milk/cream
» Thai basit feaves, for gamish
» Salt and pepper

 Sautee crushed ginger, green chll and garlc
ina Tittle il

i inely :mmed Wiﬂﬁ and suutaemlih-
: _uut !:nrning,

Crishe laﬂ‘lm B‘m stallf and aiid—tﬁ ihe
abaie.

Add the pumpkin, cut into cubes,
Add enough waler o EovEr

Bring to balf, tum down heat and simmer urHH

pumpkm i dunu

Puree unfil smoats strain thmuﬁl a Sieve.
* add oocont cseam/ ik,

Ad salt an pepper o lase.

Garmish it s femes.

wearn izl i

Ingredients

» 200 gms thin and fiat rice noodies

¥ | cups bean sprouts.

» 2 "heads™ of bok choi or chinese eab
» bage, chapped bite sized pieces

> Lsprngonion

¥ handful of tilantro

» 2 thsp ground peanuts

¥ 2 cloves of garile

For the Sauce
b 1,2 thsp tamarind pasie
¥ 3 thsp water
b 2 thsp soy sauce for ‘uwaﬂan Tish-sauce
avatiable mstores)

» 2 thsp chifi sauce
Add hLLsame'mgmﬂiem i & sabicepan and-
bring 1o a hm‘l.ﬁfﬂin_sai asitle; =
Soak pad !hasmndmunﬂ] dene or foflow

:Sameebakmmﬁbmmmmmﬂtnm
'mmmmmnEdbyHngmt_

ook ad il oot

Toss in the prepared sauce.

'Tapmthgmunn peanuts, cilanteo and spring .
onions, finely chopped

The idea of a hot lunch is always
appealing. Insulated lunchboxes and
tiffin carriers do retain some of the
warmth, if not the heat, of the
cooked lunches. There are stylish
lunchboxes with multiple compart-
ments available in the market. Stay
away from plastic - it absorbs
odours and probably flavours of
lunches past. Glass and stainless
steef are the best bet!

Ingredients

¥ 4 cups baby spinach leaves,
wholefchopped iT the leaves are larger)

¥ 1 clove garlic -

¥ 1 cup channg-also known as garbanzo or
cecl beans

» 1/2 cup tiny sweet grape tomatoes

» 2 thép sunflower/ pumpkin seeds or toast-
ed pineguts

Crush garlic clove in olive oil. dont burn the
garlic. add the spinach leaves. it will shrivel to
about 1 cup in ts cooked state.

Add the ceci beans and grape lomatoes,
Top with toasted seeds/ pinenuts.

|
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-BELL PEPPER FAJITAS

e e e
Onions, potatoes, eggplant are best
prepared just before the cooking.
Vegetables that can be prepared
ahead include shelled peas, grated
and diced carrots, cucumber etc.
Involve your kids in chopping,
dicing, grating vegetables. It will
keep them in touch with their food,
and little chefs grow up to be
adults with a better food sense.

O O WS S W

- I T I

| o
: While fruit juices count as a 'serving of fruit' in your child's daily
I diet - the downside is that they lack the invaluable fibre content
! of whole fruits. Chewing and swallowing whaole fruit takes time,
; which is good. Fruits can be prepared as cubes and skewered onto
y drinking straws as ‘fruit kebabs'. For example - alternate melon
t cubes and whole grapes or strawberries and pineapple cubes,

| | mango cubes and orange segments. Fruits like apples and bananas
: darken if they are cut ahead and exposed to air. This is purely
i cosmetic and does not take away the nutritive value of the fruit,
i If you do choose to cut them earlier, moisten them slightly with
I lemon juice to prevent the darkening.
I
L9

L e e————— Y. O BN RN
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INTERACTIONS

i £
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What percentage of the human population is actively involved in saving the planet? Jungle Retreat's
reforestation project challenges children to think and do, rather than just use politically-correct words.

loss of natural habitat and its harrowing threat to the existence

of flora and fauna species in various ecosystems. The world
today is doctored by a very urban attitude with little concern for
natural environments and their enormous consequence to our VETY
existence.

TEXT AND PICTURES: SYESHA SITARA Fur many years now, naturalists have been harping about the

Climate change, degradation of forests and loss of natural habitat
seem to be a *hot’ topic in media the world over but the current
expaosure seems only to be scratching the surface rather than being
involved with real challenges. The real question is - what percent-
age of the human population is actively involved in saving our
planet?
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INTERACTIONS

Every year the IUCN publishes a red
list of threatened, critically threatened
and endangered species, threatencd
forests and extinct species. With each
passing year the list is growing longer
instead of reducing. With the threat of
more and more loss looming large, it
has become a Herculean task for con-
servationists to keep up the pace.

Tigers may no more roam this earth,
orchids may not bloom and jungles
will be invaded for want of a material-
istic answer. When the end comes, we
will be gone too. Extinct. Our epitaph
should probably read: "Humans -
species that walked this earth; now
extlinet”

Today the greatest challenge facing the
environment is loss of natural habirat
which sets off a vicious circle of loss
of species. From the rainflorests of South America
to dense jungles of Borneo, from the deciduous
forests of South India to the cold habitats of
Siberia - conservationists, scientists, naturalists and
valunteers are fighting hard Lo save the ecosysten,
The pereentage of such people is small, but they are
driven with passion, hope and sometimes even
cocentric determination o help save the planel. We
have to applaud the efforts of such conservationists
trying their optimum to fight the war that we cre-
ated.

One such team is Jungle Retreat, a wildlife resort in
the Mudumalai region of the Niligiri Biosphere
Reserve. The first reserve to be set up in India, it is
a vital bio-diversity hotspot of the vast Western
Ghats, supporting a wide varicty of planl and ani-
mal species. The forests extend from Karnataka to
Kerala into the Mudumalai region in Tamil Nadu.
The Mudumalai region alone is home to diverse
habitats such as tropical moist deciduous forests,
tropical dry deciduous forests and southern tropical
thorn and home to over 320 bird and animal
species.

Jungle Reireat skinting the Niligiri hills in close
proximity to the Mudumalai Wildlife Sanctuary and
National Park is spread over 35 acres. Owner Rohan
Mathias converied what was once a sericulture
plantation devoid of trees into a home [or many a
resident bird and animal species. Twelve years on,
Rohan has seen the fruits of his vision. “This
endeavour has proved that any land that has been
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stripped off its natural flora and fauna
can be revived with adequate atien-
tion, protection and care, It is never
tao late and i1 is never impossible”
says he.

“The vision has borne sufficient fruit
thus far which has been persanally
satisfying and is an incentive to carry
on. It will remain close to my heart
with deeper passion and meaning and
| hope to carry it to another level in
the Aght to save lost habitats” Rohan
adds.

Today over a hundred species ol hirds,
herds of deer, giant sguirrels and other
small mammals have become resident
delights. This success primarily points
towards the continuing efforts in the
field of regeneration and reforestation
ol indigenous (rees. By extending its
arms to various schools and organizations in the
cities to help support the endeavour, this educative
initiative is not conlined (o only the team at Jungle
Retreatl. Last year a number of students {rom a
Bangalore school were given the opportunity to
plant indigenous trees within the campus,

“Jungle Retreat being a wildlife resort is a commer-
cial venture, However, 1 believe that there is
enough space for me o follow my heart and my
passion as well within this environment. | personal-
ly feel that 1 need to do something to save the
ceosystem. Charity begins al home and so [ thought
it best to create an initiative in my own backyard,
says Rohan. 'The best way to set the ball rolling is
by nurturing the youth. Samplings when carelully
nuriured grow to become mature trees, so why not
the children of today?”

Children who grow up in cities get caught up in a
cauldron of materialism and nonchalance. The
umbilical cord with nature has been prematurely
cut because of an insouciant attitude. To counter
this problem, it has become increasingly important
for schools to adopt a certain responsibility to
rekindle the interest and encourage a way to bring
about a change in the attitude. The key to breaking
the materialistic aftitude lies in a learning process
that helps them embrace a love for nature from a
VEery young age,

Tito Chandy, an avid naturalist and conservationist,
who ran the camps for the schools feels, "Today
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children are politically correct and
speak up about environmental issues
by using the correct words, but they
have not faced a situation that chal-
lenges them to think about it. The
reforestation project process challenges
them to actually think than glibly use
politically right words.”

The hands-on experience of digging
pits, collecting samplings, handling
Fertilizers, getting dirty and muddy
puts them in a situation like never
before. They are challenged with doing
manual labour - a far cry from their
cosy world back in the city, Their
understanding of the issues they talk
correctly about takes a greater mean
ing when they have essentially con-
tributed to the issue in hand.

THEIR CHOICES

Al the reforestation camp, they learn
and experience the implication simul-
taneously. There is an emphasis on thinking about
the consequences ol their choices and behaviour -
why we need to save the planet, why we need to
plant a tree that is favourable to that region alone,
what it entails for the species around in a particu-
lar season, etc. The experience by itsell’ is nol suffi-
cient, the challenge to think and then ask questions
is the greater hall’ of the whole experiment and
p[{]t‘t‘SH.

The reforestation of indigenous trees camp at the
Jungle Retreat helps children explore the natural
world and open their hearts to a window of oppor-
lunities in the future.

NHY REFORESTATION

Rainforesis forests once covered 14% of the earth’s
land surface; now Lthey cover a mere G and
experts estimate that the last remaining rainforests
could be consumed in less than 40 years. The more
seripus threat is the alarming rate at which they are
lost - one and a half acres every second - leading
to tragic consequences for both developing and
industrial countries.

Many of the large rainforests of the world seriously
alfected by the culling of trees forehode a greater
gquandary - half of the world’s species of plants,
animals and microorganisms will be destroved or
severely threatened over the next quarter century,
Lxperls estimate that we are losing 137 plants, -ani-
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AT THE REFCIRESTATION CA

LEARN AND EXPERIENCETHEIMPLL
CARON SHIMELTANEOUSLY. THERE IS
AN EMPHASIS
ABOUTTHE CONSEQUEMCES OF
-AND-BEHAVIOUR

DN THINKING

mal and insect species every single
day due 1o rainforest deforestation.
This equates to 50000 species in a
year. As we lose the Mora and fauna
and many other significant species to
a world thriving on materialism, so do
many possible cures for life-threaten-
ing discases. Currently 121 prescrip-
tion drugs sold worldwide come from
plant-derived sources - 25% of west-
ermn pharmaceuticals are derived from
rainforest ingredienis.

This year Jungle Retreat plans to
extended its family of schools ta insti-
tutions who wish to take their commit-
ment to the environment many steps
lurther by conducting the reforestation
camps ol Jungle Retreat as part of the
curriculum. This learning process will
include identifying the indigenous
trees, their importance to the region,
Ihe inter-dependence of indigenous
Irees ta birds and mammals, especially concentrat-
ing on endemic and endangered species. Most sig-
nificantly, the students will be taught of the disas-
ters of already lost habitats and how they could
help in saving others from becoming catastrophic,

These educative camps are run in a very profes-
sional way with leading experts as part of the fac
ulty. The laculty includes a team of naturalists,
team leaders and experts in bio-diversity, The chil-
dren are taught to think out of the box and not just
stop at the theoretical levels, The students take an
active stance by digging pits, planting the trees,
watering them, mulching, fencing and Fnally mark-
ing them with their scientific names and comman
names.

Leaders and experts in the lield of natural environ-
ment are convinced that this Kind of an educative
approach can help nurture natralists who may
rewrile our species’ epitaph. The world is big
enough for many many more Sunderlal Bahugunas
and Jane Goodalls, 4
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~ Timeless Light

TEXT: SHAGLIFTA BHARDWAI
PHOTOE: SHAGUFTA BHARDWAL, GIRISH ARORA

Fou will be surprised 1o discover that what meets tural, oral, and literary, Kingdoms and empires big and
the eye in Varanasi [the erstwhile Banaras or small have vied to leave their mark.
Kashi) isn’t actually ancient. When Twain visit-
ed the city in the winter of 1896, almost none of its The grand palaces, temples, and mosques that tower
thousands of temples, saaring mosgues, stately over the river's edge are testimony to the royal impor-
palaces, or illustrious monasteries were more than tance of Varanasi. To the Islamic rulers and the British,
three-hundred years old. The grand structures of earli it was a place of great commercial and strategic
er centuries had long since been destroyed or buried importance; for Hindus it has always been the home of
under new setements. And yer in spite of thar, Shiva, the point on Earth where his luminosity and
Varanasi does appear to have risen from grace ¢ould be experienced most prio-
the banks of the Ganga long before even foundly by the devotee. Like visitors
hurmans came here, ‘B TASIS DLDER THAN today, Mark Twain was troubled by the
Y OLDER THAN pollution of the Ganga and the temple
It's ane of the paradoxes of the city that priests cheating pilgrims. Burt the spirit
continues to enthrall pilgrims and THAN LEGEMD AND LOOKS of Varanasi still left the American author
tourists alike. For centuries, people from JICE AS OLD AS ALL OF in awe.

diverse backgrounds and Faiths have vis- TOGETHER"
ited or Hved in Varanasi — and so the
cosmopolitanism in waditdons - architec-

Find your way to a guiet spot high
above the Ganga. There you can also

wain on Varanasi
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discover why sages and travelers the world over have
been drawn to this holy city for longer than anyone
really knows.

There are three ways to explore Varanasi — by [oot,
hoat, and rickshaw — and you'll prebably find yoursell
using them all. You can also renl a hicycle.

fust visitors agree that the best time to appreciate the
life of the city is during the “Subuh-e-Baranasi; Rent a
boat around six in the moming and
cruise along the misty shore line to
witness a panorams that has played
out everyday for cenluries. You will
see men and women wading into the
cool waters for their moming prayers
and ritual baths, Behind them bells -
will ring out from the temples and —
ashrams that soar above the river.

starl your boat ride from the last of the prominent
ghats in the south of the city, Assl. The structures of
special interest at this ghat are Hotel Ganges View
built by Dulhan Radha Dulari Kunwari of Chainpur,
Bihar in the early 20th century, Assi Sangameshwara
temple, and Ganga Mahal, a 1wo-storied 20th century
palace belonging 1o the Maharaja of Varanasi.

Though a hotel, Ganges View is one of the most promi-
nent cultural addresses in Varanasi. The proprietor, K,
Shashank Singh. a descendent of Radha Dulari, is as
much an art lover and patron as his ancestars, The
hotel’s main drawing room is filled with paintings,
antique furniture, and other fine decorative ars: it is the
venue for regular classical music recitals and lectures.
Make an appointment with Shashankji to learn of the
greal artistic and cultural traditions of the city,

Farther north from Ganges View, Ganga Mahal houses
the Swedish Centre for Indian Culture and the India

office of World Literacy of Canada. Next 1o this is the
Rewa Kothi, said to have been built by the royal puro-
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hit of Maharaja Ranjit Singh of Punjab. In the late
19th century, the kothi was bought by the Raja of
Rewa, who later donated i1 1o the Banaras Hindu
Universily.

As you move along the river you will see Tulsi Ghat, I
is believed that here, in a house high above the
Ganga, Tulsi Das composed the Ramcharitamanasa in
the late 16th century. You can still visit the room, now
coniverted into a temple, where he s said to have
penned his epic poem. The temple is a good stop for
photographing the river and ghats below. A glimpse of
Banarasi lile can be seen behind this spot in the
Akhada (wrestling arena) supposedly started by Tulsi
Das himself,

Tulsi Ghat is the centre for great festivities in the
month of Ashvina (September-October) and Kartika
[Oct-Novembier] when Krishna-Lila and Ram-lila are
performed here. Next to the Tulsi Das temple is the
office of an NGO "Clean Ganga Campaign, that strives
lo create environmental awareness and reduce pollu-
tion in the Ganga.

A short walk away in the lanes behind
Tulsi Ghat is the Lolarka Kund, an
ancient sacred pool, whose waters are
believed to have great hiealing powers.
Though the Kund finds mention in the
Mahabharata, it was only through the
efforts of the Maratha queen Rani
Ahilya Bai and the King of Cooch
Behar in the late 19th century that it
was buill into its present form. A few
steps away from here do not miss the unique, [ndo-
Saracenic, brick and stone water works buili by the
British in the late 19th centuny.

Returning back to Tulsi Ghat, continue down the river
past the Vaccharaja and Jain ghats whiere you will see
local people bathing and exercising. Jains believe that
their seventh and twenty-third Tirthankaras were horn
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in Varanasi. Many miembers ol 1he Jain
community live in this quarter of the
cily. Mallas, the hoatmen, also live on
this and the next two ghats. It may be
interesting to ask your boatman about
the Malla community and their cus-
toms. A temple dedicated o king
Mishada, who is venerated by the boat-
men, was recently built here.

Following this ghat are Panchakota
and Chet Singh’s ghats. Here you will
see palatial buildings and temples buili
by the royal family of a small state in
Bengal, as well as by Chel Singh, the
Maharaja of Banaras in the late 18th
century. The fortified ghat of Chet
Singh reminds us today of the battles
that once happened here between the
Singh and Warren Hastings, the then
British Governor-General.

Continuing down the river you will
pass Dandi Ghat (where Dandi Swamis
bathe and perform their rituals),
Hanuman Ghat [famous For temples
and Akhadas), and Mysore Ghat (built
by the royal family of Mysore in the early 20th centu-
ryl, before arriving at Harishchandra Ghat, one of the
two cremation places on the river fronl. Death in
Varanasi is an event to celebrate. Dead bodies covered
with shining, colourful shrouds are brought to either
of the two burning ghats for cremation.

[o die in Varanasi and be cremated in this holy city is
considered extremely auspicious. For centuries in
[ndia, householders who have finished performing
their worldly dutics have taken refuge in the city and
awaited their death. To die in the city is believed 1o be
a passport Lo liberation of the soul,

After crossing over a couple of ghats, you will reach
Vijayanagram or Kedar
Ghat, easily identified by
the red-and-white striped
steps and the Dravidian-
style construction of the
temple there. Most of the
city’s South Indian popula-
tion resides near here in
houses owned by the reli-
gious institutons,

Passing by the Masarovar
{buili by Raja Man Singh of
Amber), Someshwara and
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Ahilva Bai Ghat (the Queen of Indone),
you will reach the most calourful of
Banara's ghats, Dashashwamedh.

Leave your boat behind here to delve
into the bazaars of the old city. As you
walk from Dashashwadh toward
Chowk, you'll see colourful banners for
flashy sarec stores brush beside crum-
bling mansions built by prominent cit-
izens of the city. Recharge yourself at
the A.C Shahi and Kesarl Resiaurani
for Banarasi food. A visit to the city is
incomplele withoul experiencing &
special Banarasi thandai and a paan,

The area surrounding Chowk is
referred to today as the Old Ciiy.
Though the earliest settlements in the
region were in the northernmost part
of Varanasi, Chowk was the most
densely populated in the 18th and 19th
centuries. Starl your walk in this area
by entering the Vishwanath gali near
Bansphatak. You will see policemen at
the entrance of this narrow lane that
takes you by small, colourful shops
seiling everything from ritual objects to sarees.

Interesting things to buy here include wooden 1oys
that are locally produced and hand-drawn pilgrim
maps. A sea of flowers and stalls selling olferings will
direct you to the Vishwanath temple at the end of the
lame. This is the most famous temple of the presiding
deity of Varanasi, Lord Shiva.

The oldest Shiva temples in this vicinity were
destroved by invaders and finally by Aurangzeh who
built & mosque over the site of the earlier Vishwanath
temple. Bur the destruction did not deter Shiva's devo-
tees from rebuilding. In 1776 Ahilva Bai of Indore and
a generous endowmen! from Maharaja REanjit Singh in
the early 19th century
helped make the temple
what it is today,

An offshoot from the
Vishwanath Gali will lead
you to the main cremation
ghat of the city,
Manikarnika. If burning
PYTES EIVE yOu 3 weak
stomach make your way
instead oward the top of
Lalita Ghat. You will [ind
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