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EDITORS'NOTE

(12 MINDFIELDS FALL 200K

This issue hrings you the extraordinarily humane vision and philosophy
of Maria Montessori; and a story about Namma Shaale, a school thai
carries the rewarding but energy-intensive Montessori method all the way
through Grade 12,

We laud the spirit and enterprise of two young women who aspire Lo give
Indian history a child-friendly and exciting makeover - Dakshayini
Gowda with her hands-on museums, and Roopa Pai with her historical
walks,

Gouri Dange talks about the importance of having your child do
absolutely nothing now and then, Ashish Rajpal shares the heartwarming
aftermath of prickly conversations with his nine-year old, and Tulika
Books' Radhika Menon talks about the future of children's book
publishing.

This content list hopes to firmly place children where they truly belong -
at the centre of the universe!

o bl and

Amruta Partil Luke Haokip
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Mindfields aims at making the realm of
learning accessible to everyone. Every
quarter, we bring you ideas and original
writing from the world over, in a format that
is as compelling as it is colourful and easy to
understand.

For only Rs 200, you can get a 1 year ‘¢ ™

subscription and become a supporter of -\ & 2 f‘-‘*’fﬁ?}ﬂﬁ;
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Mindfields. If you like what you read, why
not gift a subscription to a friend? L
You can also subscribe online at: _ T
www.mindfields.in ' =
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SUBSCRIPTION ORDER FORM

YES! PLEASE START MY SUBSCRIPTION TO MINDFIELDS FOR THE TERM INDICATED BELOW. (To subscribe online by creditcord go fo www.mindfields.in)
[]1 YEAR TERM PRICE (4 ISSUES): RS 200 [ ]2 YEAR TERM PRICE (B ISSUES): RS 400 OVERSEAS SUBSCRIPTION™ (4 ISSUES): S 20
NAME: (MR /MS )

ADDRESS: HOME[_JOFFICE[]

POSTAL CODE: TELEPHONE (LANDLINE):
(MOBILE): E-MAIL
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PLEASE MAIL THIS FORM ALONG WITH YOUR PAYMENT TO:
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@119 Herttage School

GURGAON

I have never let my schooling interfere with my education
Mark Twain

An Unusual Opportunity

At The Heritage School, we look at education as an inviting and exciting journey into new worlds of
intellectual, emotional and spiritual learning. We have chosen the path of educating our children as
opposed to just schooling them. We understand that children need to explore, be engaged, have
fun and be empowered to discover new worlds of learning.

We are looking for:

SENIOR PROGRAM LEADER ADMINISTRATION
Leaders with a deep understanding of curriculum Receptionist, System Administrator, Librarian, Lab
and pedagogy and previous experience in supervis- Assistant, Computer Engineer (Hardware), Clerks/
ing Board Classes; and an ability to inspire and nur- DEQ's
ture their team,
SCHOOL COUNSELOR
PGT'S/ TGT'S
Far English, Social Studies, Science (Physics, SPECIAL EDUCATOR .
Chemistry, Biology), Math, Economics, Accounts, (For NIOS classes) trained in LD and Autism
Commerce, Psychology. . , )
Mail or drop your resume with a cover note telling us

EDUCATORS FOR THE JUNIOR PROGRAM ‘What are you looking for in the school?

For classes Nursery - Grade 3 THE HERITAGE SCHOOL
ACTIVITY C/o BCC Infrastructure, D 101, Global Business Park,

Physical Education teachers for Football, TT, hia Hoad, Gergaon

et : or email: recruitmentths@gmail.com
Basketball, Swimming Instructors, Music/Dance (mention position you apply for in subject)

teachers (Indian and Westem), Art Teachers Ph: (0124) 2855124-126, 9810787793




MAILECH

WA MINDRELDS.IN

FROM A SCHOOL OWNER

Being associated with iDiscoveri
lor over 3 years, | am pleased
with the "Mindlields" initiative.
Being a school owner | can see
the kind of effect your journal
can have on school owners,
educators anid others who are

concerned with education.
Harsh Madhaok
Executive Director
Sunbeam Group of Schools
and Colleges, Varanasi

LESSONS FROM AMAR CHITRA KATHA
The content of the magazine is
informative, As a librarian | was
Impressed by the article "Not Just
Telling Stories” by Lalitha
Visweswaran. It gave me many
ideas to improve the reading
skills of children using Amar
Chitra Kathas. Thank you very
much for publishing such a
magazine in lndia.
Vasumathi Jayaraman
Ashok Leyland School,
Hosur, Kamataka

AN IDEA WHOSE TIME HAS COME
Have read a couple ol issues of
Mindfields. Liked the conienis
very much. In Fact, after 18 years
of corporate life and ‘retiring’ as
VP (Sales and Marketing) of a
Us-based company, I have now
formed my own company to
allow my passions - educalion
and corporate training - 1o
blossom. This is an idea whose
time has come [for me). | would
like to be Mindliclds contributor,
Tones Mathew
By email

REORIENTING OUR VIEW
Especially afier TZP (Taare Zameen
Par), | think everybody is interested
in the subject of alternative
education. And this magazine,
Mindfields, is awesome.

It's interesting to see young
authors from different walks of
life write in it on various aspects
of life that are directly related to
us as brothers, sisters, uncles,
auntics or even future parents.
It's a total reorientation ahout
how we are used 1o looking at
cduecation, knowledge and life.

Tshering Chonzom,

Phd Candidate,

Centre for East Asian Studies,
Jawaharial Nehru University,
Mew Delhi

PREACHING TO THE CHOIR?

Enjoyed hoth the issues of

Mindficlds. As with all such
endeavours, | just wonder (I hope
I'm wrong, though) whether one
lands up preaching to  the
converted.

I'm thinking of the accountant
who asked me the other day if |
didn't want to take my son out of
the schoal he was in because
without exams he wouldn't he
abrle to do well later in life. 'm
thinking of the parents of
children in this school who sent
their kids for tuitions, abacus
classes, tennis, painting, cursive
writing, drama, pattery,
Eymnastics, as if a child withou
organised time is a neglected
one,  How does  Mindhelds
address these people?

And T did already tell yvou, didn't
I that we loved the scientist-
tovmaker Arvind Gupta?

5. Swami

Hyderabad
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The child-centred universe
of Maria Montessori

She was a renaissance woman in the truest sense of the word. It is a mark of Maria
Montessori’s vision that her ideas - once deemed radical and perplexing - have come
to signify ‘common sense’ to progressive educators the world over.

TEXT: MINDFIELDS TEAR
PHOTOE: MINDRELDS TEAM, MAMMA SHALLF
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he term ‘Montessori” makes its
appearance o1 sundry

playschool signboards across
urban and small-town India. Most of
the places mun on a loose
approximation of the Montessori
Method, The woman who lends her
name to the method is largely
unknown  outside the circle of
educatars.

There are many  reasons  why
Alessandro Montessori and Renilde
Stoppani's daughier Maria
Montessori (317 August 1870 - 6
May 1952) counts as a renaissance
woman. Born in Chiaravalle, Italy,
the  irrepressibly  frec-spirited
Montessori grew up dreaming of
becoming a physician when maost
little girls around her wanted Lo he
teachers or nuns. Many a societal
leather was ruffled by her decision

to join medical school - she was not
permitted to work with cadavers in
mixed company - but Montessori
went on to bécome the first ltalian
woman to receive a Doctorate in
Medicine. A deeply spirilual person
who was also a meticulous scientific
mind - Montessori was a wvocal
feminist long hefore it became a
fashionable thing to he,

What Montessori  remains  best
known for, though, is her philosophy
aboul how children learn through
meaninglul experience, Montessori’s
work in the realm of education
started  with  children  with
developmeni  disabilities at  the
Orthophrenic School of Rome, She

was intrigued with the idea of

‘educating the uneducable’, and
methodically studied her disabled
students  {labeled “idiots™ or
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“mentally defective”™ by most] to

evilve Wy o develop
independence and academic
umderstanding. The gL

environment and experiences she
created brought about a sea change
in the lives of these children
Montessori's greal suceess earned her
national  recognition. She  was
convinced that the principles used o
work with children with
development disabilities would work
wonders with all children.

Montessori found the rigidity of
schools = with their rows of straighi-
backed benches, subservient children,
and autocratic teachers — oppressive
and detrimental to learning. Her own
ideas on education sprang from a
combination of scientific training,
intensive and long-continued study of
educational problems, empathy and

tempered by humanitarianism,

Learning called for the kind of

relationship and  love between a
teacher and child, that simply could
not exist between a student of
roology and his specimens. A good
teacher, Montessori felt, must be
characterized by a deep connection
with, and love for human beings, and
the natural world. *1 liken the effects
of these [early] lessons to the
impressions of one who walks guietly,
happily, through a wood, alone, and
thoughtful, letting his inner lile
unfold frecly,” she noted.

At the heart of Montessori's ideology,
lies the observation ol children’s
needs.  Rather  than  ‘teaching’
concepts, an environment is designed
to stimulaie the child's interest and
facilitate his understanding and
learning capacities spontaneously.

W

ub grzasd S ey

The Government of Holy Bos issued o 1000 Lire bankaoke in
Mantessor's honous

[ is o mark of Montessord’s vision that
ideas like “Follow the Child”, once
deemed radical and perplexing, have
come to signify ‘common sense’ 1o
progressive educators the world over.

Maria Montessori wrote prolifically,
and documented her experiences
throughout her life. Her books are still
essential reading for people interested
in understanding and educating
children. The writing is clear and wise
- replete with observations, insights,

e : anecdotes and parables,
intuition and a broad social outlook, . il B L

“In my methods, the teacher teaches
little and observes much; wrote
Montessori, ‘.above all, it is her
function to direct the psychic activity
of the children and their physinlogical
development.”

Almost hundred and forty vears after
her hirth, Maria Montessori's ideas are
the foundation of an educational
movemenl  that  has
worldwide. =

For someone whose method relies so
heavily —on  observation  and
documentation, Montessori was the
[irst to admit that cold scientific ideas
would  achieve naught unless

taken root

Montessori in India

territory in British India - and this
even resulted in a brief imprisonment
for Mario. Mother and son spent the
duration ofwar in India, traveling all
over. In India, Montessori found a
willing learning partner for her ideas
and pedagogy — unlike the skepticism
that it met.

An Indian teacher was sent by the
erstwhile state of Mysore to attend
Montessori’s first infernaiional course
| in 1913, By late 1930s, Montessori's
| educational methods had staried
taking root in India. Maria Montessord
was invited to India by George
| Arundale (then president ol the
Theosophical Society of India) and his
- wife, the maverick danseuse Rukmini
I Devi. Montessori  accepted  the
invitation. In 1940, at the age of
| seventy, she journeyed to India with
| her son Mario, and made Adyar her
home for almost a decade.

- She returned to Holland in 1946, and
was to visit India one last tme in
1949, After Montessoris’ departure, ‘
schools that had been started in

_ forties began to lose their way amidst
the social and political turbulence of
early independence.

| Within months of their arrival, WWI

started in Europe. As Italian citizens,

‘ Maria and her son were in tnemy - ‘

Mario Mostessar and ber scn Mario

08 MINDFIELDS FALL 2008 W MIND FIELLS.IN



Excerpts from Maria Montessori’s Writing

Her philosophy and approach remains remarkably fresh and in tune with modern minds.

WA MIRDACLDS 1N

ON CLASSROOM FURNISHING

The novelly lies in my idea for the
use of apen-air space which is 10
be in direct communication with
the schoolroom, so that  the
children may be [free to go and
come as they like, throughout the
entire day. (One¢) modification in
the matier of school furnishings is
the aholition of
desks, and
benches or
stationary chairs,

I have had tables
made with wide,
solid, octagonal
legs, spreading in
such a way that
the tables are at the same time
solidly firm and very light, so light,
indeed, that 1wo [our-year-old
children can easily carry them
aboul, These tahles are rectangular

and sufficiently large {0
accommaodate two children along
the long side, there being room for
three if they sit rather closc
together. There are smaller tables at
which one child can work alone,

I alse designed and manufactured
little chairs, My first plan or these
was to have them cane seated, but
experience  has
!rhU'W]'I the wear
on these to be so
greal, that 1 now
have chairs made
entirely of wood.
These  are  very
light and of an
attractive shape,
In addition 1o
these, T have in each schoolroom a
number of comflortable  litile
armchairs, some of wood and some of
wicker. Another piece of our school
furniture consists  of  a  little

FRLL 2008 MINDFIELDS 09




washstand, so low thal i can be used
by even a three-year-old child...

In cach of vur schoolrooms we
have provided a series of long low
cuphoards, especially designed [or
the reception of the didaetic
materials. The deoors of these
cupboards open easily, and the care
ol the materials is confided to the
children. The tops of these cases
furnish room for potted plants,
small aguariums, or for the various
toys with which the children are
allowed to play Freely. We have
ample blackboard space, and these
boards are so hung as to be easily
used by the smallest child..

Above the blackboards are hung
attractive pciures, chosen
carefully, representing scenes in
which children would naturally be
interested..,

DN PRIZES AND PUNISHMENT
Prizes and punishments are...the

instrument of slavery lor the spirit,

10 MINDFYELDS FALL 2008

jumping into  the

'he prize and the punishment are
incentives toward unnatural or
forced ¢lTort...The jockey offers a
piece of sugar to his horse hefore
saddle,  the
coachman beats his horse that he
may respond to the signs given by
the reins; and, yet, neither of these
runs so superbly as the free horse
of the plains. And here, in the case
of education, shall man place the
yoke upon man?

0K UNRULY CHILDREMN

The «child, like every strong
crealure fighting for the right to
live, rebels against whatever
offends that occult impulse within
him which is the voice of nature,
and which he ought to obey; and
he shows by violent actions, by
screaming and weeping that he has
been overborne and forced away
from his mission in lile.

He shows himself to be a rehel, a
revolutionist, an iconoclast, against
those who do not understand him

and who, fancying thal they are
helping him, are really pushing him
backward in the highway of life.
Thus even the adull who loves him,
about his neck another
calumny, confusing his defence of
his molested life with a form of

rivels
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TERIAL MARES IT EX

innate naughtiness characteristic of

little children.

[he child who throws himself on the
writing-pad, the cover to the ink-well,
and such objects, always struggling in
vain to attain his desire, always
hindercd and  thwarted by people
stronger than he, always exciled and
weeping over the failure of his
desperate efforts. is wasting nervous
force. His parents are mistaken il they
think that such a child ever gets any
real rest, just as they are mistaken
when they call “naughty” the litle
man longing for the foundations of his
intellectual edilice.

The children in our schools are the
ones who are really at rest, ardently
and blessedly free to take oul and
put hack in their right places or
grooves,  Lthe  geomelric  Ngures
offered to their instinct for higher
sell=development; and they, rejoicing
in the most entire spiritual calm,
have no notion that their eves and
hands are iniliating them into the
mysteries of a new language.

AW N RELDS.IN

The majority  of our children
become calm as they go through
such  exercises, hecause  their
nervous system is at rest, Then we
say that such children are quiet and
gomd:  external  discipline, so
eagerly sought after in ordinary
schools is more than achieved.

ON OBEDIENCE

Often {and  this s another
misconception) we think all we need
to do, to obtain a voluntary action
from a child, is to order him 1o do i
We pretend that this phenomenon of
a forced voluntary action exists, and
we call this pretext, “the obedience
of the child.”

There springs up as o consequence of
this, childish timidity, which is a
moral malady acquired by a will
which could not develop..

The children in our schools: are
never timid. One of their mast
fascinating gualities is the frankness
with which they treat people, with

which they o on working in the
presence ol others, and showing
their work frankly...

That moral monstrosity, a repressed
and timid child, who is at his ease

nowhere cxeept alone with  his

FALL 2008 MIKDAELDS 11
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playmates, because his will-power
was dllowed 1o grow only in the
shade, disappears in our schools.

ON DISCIPLINE

The first which will
presenl isell o the minds of
persons accustomed to the old-time
methods of discipline;-the children
in these schools, moving abourt,
will overturn the little tables and
chairs, producing  noise  and

ohjection

disorder; bul his is a prejudice
which has long existed in the
minds of those dealing with little
children, and lor which there is no
real foundation...

Discipline must come through
liberty. It is a (difficult} principle
for the [oHowers of common-
school methods to understand.
How shall one obtain discipline in
a class ol free children?

.In our system, we have a concept
of discipline very dilferent from
that commonly accepted. If
discipline is [vunded upon liberty,
the  discipline  itself  must
necessarily be active. We do not

1 MINDFIELDS FALL 2008

consider an individual disciplined
only when he has heen rendered as
artificially silent as a mute and as
immoavahle as a paralytic. He is an
individual annihilated, nl
disciplined...

The task of the educator lies in
seeing that the child does not
confound good with immobility
and evil with activity, as olien

happens in the case ol the old-time
discipline. Qur aim is to discipline
for activity, for work, for good; not
for immaobility, not for passivity,
not for obedience. A room in which
all the children move about
usefully, intelligently, and
voluntarily, without committing
any rough or rude act, would seem
o me a classroom very well
disciplined indeed.

We cannol know the consequences
of suffocating...spontaneous action
at the time when the child is just
beginning to be active: perhaps we
suffocate life itself.

ON THE ROLE OF THE TEACHER

The lessons are individual, and
brevity must be one of their chief
characteristics. Dante aives
excellent advice to teachers when
he says, “Let thy words be
counted.” The more carefully we
cul away uscless words, the more
perfect will become the lesson.

Another characterisiic quality of

the lesson...is its simplicity. It must
he siripped of all that is nod

WAW MIBDFIELDS. N
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absolute truth. That the teacher
must not lose herself in vain words;
is included in the first quality of
conciseness; this second, then, i

closely related to the first: than is,
the carefully chosen words must be
the most simple it is possible to
lind, and must refer to the truth.
The third quality of the lesson is its
nhjectivity...

In the giving of such lessons the
fundamental guide must be the
method of ohservation, in which is
included and understood the liberty

W MINDRELDSIN

of the child. So the teacher shall
abserve whether the child interests
himself in the ohject, how he is
interested in it, for how long, etc.,
even noticing the expression of his
face. And she must take great care
not to offend the principles of
liberiy. For, il she provokes the
child to make an unnatural effort,
she will no longer know what is the
spontancous activity of the child..,

~.Tn measure one's own activity, to
make it conform to these standards
of clearness, brevity and truth, is
practically a very difficult matter.

ON NATURE AND LEARNING

When the children put a seed into
the ground, and wait until i
fructifies, and see the firs

THE LESSON MUST BE
PRESENTED IN SUCH A WAY
THAT THE PERSONALITY OF
THE TEACHER SHALL
DISAPPEAR. THERE SHALL
REMAIN ... ONLY THE OBJECT
T0 WHICH SHEWISHES TO
CALL THE ATTENTION OF THE
CHILD.

appearance of the shapeless plant,
and wait for the growth and the
transformations into Tower and
fruit, and see how some plants
sprout sooner and some |ater, and
how the deciduous planis have &
rapid life, and the fruit trees a
slower  growth, they end hy
acquiring a peaceful equilibrium of
conscience, and absorb the first
germs of that wisdom which so
characterised the tillers of the soil
in the time when they still kepi
their primitive simplicity.

..1he difference between the
products of nature and those of
industry, between divine products

and human products—il is this that
musi be born spontanecusly in the
child’s  conscience...The child
follows the
development of the human race. In
short, such education makes the
evolution of the  individual
harmonise with that of humanity.

The action of educative nature so
understood  is  very practically
accessible..lt  will always  bhe
possible to find a few square yards
of land that may be cultivated, or
a little place where pigeons can
make their nest, things sufficien
for spiritual education. Even a pot
of Aowers at the window can .
fulfil the purpose,

ON INDEPENDENCE

We habitually serve children: and
this is not only an act of servility
toward them, but it is dangerous,
since it lends to suffocate their
useful, spontancous activity...The
maother who feeds her child without
making the least effort to teach
him 10 hold the spoon for himself
and to try to find his mouth with
it...offends the fundamental human
dignity of her son._she treats him
as if he were a doll, when he is,
instead, a (person) confided by
nature (o her care.

Who does not know that to teach a
child 10 feed himself, to wash and
dress himsell, is a much more
tedious and difficult work, calling
for infinitely greater patience, than
feeding, washing and dressing the
child one's self ?

«Not only is it ecasier for the
mother, hut it is very dangerous for
the child, since it closes the way
and puts obstacles in the path of
the life which is developing... We
must  make of the future
generation, powerlul men, and hy
that we mean men who are
independent and free. =

FALL 2008 MINDFIELDS 13
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Namma Shaale (the name

school, unique in imparting Montessori-based education all the way
12. We visited the beautiful precincts of the school and spoke to
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means ‘our school’ in Kannada) is a Bangalore-based

through Grade
Rama Reddy, the

unassuming force behind this twelve-year-old effort,

TEXT: A5 TOH TOAMRLUTA PATII
ALIDITIERNAL PHOTCS: NAMMS SHAMLE

14 MIKDFIELDS FALL 2004

WHAT WERE Y(HUR EARLY YEARS LIKE?

I lost my father when | was eight years old. 1 was sent 1o Vidy-
odaya, a residential school in Chennai - from 3rd grade 1o 9th
grade. Until that time. I had lived in a small town, and spoke o
English. | didn't like studies - 1 did really badly in academics. In
retrospect, the boarding school vears were viery valuable in
terms of exposure, | got to interact with students from different
countries, and from different parts of India. But school was re-
ally overwhelming for me - everything about it. Then my
mother, my three sisters and | moved to Hyderabad and set up
base there.

WWW MENDFIEL DN
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HOW DD YOL DECIDE TO START A SCHOOL?

| have a background in home svience
and child development from Hyder-
abad College of Home science, The
decision 1o star a school came about
late - and was motivated in parl by
the fact that my sons were in a
school that followed the Montessori
idealogy. 1 liked what | saw, and de-
cided to undergo Montessori train-
ing. A friend of mind said, "Why
don't we run a school?” and |
though, "Why not?”. Some wyears
down the line, my Imend opted out,
and | took the project forward,

Woe have an informal trust that mns
Namma Shaale - individuals cannot
run & school. | do most of the work
and the Family is involved in some
way or the other. My father-in-law
helped out with construction and
gardening, my mother teaches em-
broidery on Monday and Tuesdays.

WWW MINDHELDS IN

L=arning envirnmments

This [gestures towards the green
surronndings) used be agricultural
land first - where jowar and other
dry crops were grown. But the water
table was bad, and people gave up,
When we took over, there wasn't 2
single tree here. All these trees have
been planted by us,

My hushand [Malla Reddy, a me-
chanical engineer] and [ designed
the buildings. I'm sure an architeet
can make a long list of everything
we have done wrong, (Loughs) but
we didn't want to rely on an archi
tect. | spend a lot of time with chil-
dren, and get all my directions from
there. So when we were planning

WHEN WE WERE PLANNING THE
SPACE, | INSTINCTIVELY KNEW
WHAT NEEDED TO BE DONE.

e marked by ope y, ivalural light and beoutiful flesring

the space, 1 instinctively knew what
was needed to be done. There was a
simple clarity to it all.

TELL US ABOUT THE WORKINGS OF THE
SCHOOL

MNamma Shaale is self-sustained -
and have heen for the last 3 years
for the running cost at least. The fee
works out 1o about Rs. 1500 g
maonth. Seme children don't pay
anything at all, some pay a smaller
amount. Whatever sum a parent can
afford to pay, we put it down on
paper, and stick to it

All the teachers here are Montessori
trained. We are a team - but we are
an accountable team. We can walk
in and walk out of any each others’
class = that is totally welcome. If
something is not working out other
teachers help out. Parents come in
anid contribute - one parent teaches

FALL 2008 MINDFELDS 15
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yoga 1o the clementary every morn-

ing.

Initially, the school ran withoul the
concepl of ‘school principal’. “"We
have decided to walk this path to-
gether, we thought, “there is no need
for hierarchy. Bul it didn’t work out
so well. We realised that each of us
was walking on s path, bul they were
all individual paths that had nothing
to do with each other. It became im-
portant to hreak these individualistic
walls, OMherwise too much time is
spent deliberating things, going to
and fro, getting into ego tussles,
fighting, We aren’t o residential

16 MINDFIELDS FaLL 206

school — all we get is from 8:30 a.m.
to 2:30 pm - there are too few hours
1o waste! After all; school is nol
about you and me. It's all about the
child.

We have a very systematic. efficient
record keeping system here, and a
small troupe of aboutl eighty kids.
Children need to go through the en-
tire Montessori curriculum, right
from the beginning. Which means
that we do not admit kids in the mid-
die of their school years, They join
the school at the age of two and o
half, and continue. Some kids have

HOW THE METHOD TRANSLATE INTO CLASSROOM
EXPERIENCE?

o a lay person, the Montessori
method can come across as very the-
orctical and prop-intensive. Maria
Montessori was a doctor by training,
and her methods are very clinical
and observation-hased. And  all
‘techniques’ are derived from these
scientific observations made hy var-
ious people and Montessori herself
At face value, some of the observa-
tions can sound quite strange — and
you wonder, “Doces this really hap
pen?” And when it does, it feels

THE LEARNING UNFOLDS SLOWLY, BEAUTIFULLY - YOU CANNOT PREDICT
HOW FAST CHILDREN WILL LEARN ABOUTA CONCEPT OR AN IDEA. THERE
ARE INDIVIDUAL DIFFERENCES, IT ISN'T LIKE AN ASSEMBLY LINE.

dropped out along the way, and con-
sequently, older classes have lower
numbers than the younger ones.

The ratio here is one adult for twenty
five children - some schools have an
assistant teacher in every class, but 1
don’t think it is a good idea. The more
adults vou have in a room, the more
they get in the children's way! The
medium of instruction here is English
for the older children. With the
Younger ones, we interact in as many
languages as the teacher can manage.
S0 you'll hear Kannada heing spoken,
and Hindi, English, Telugu.

like such a realfirmation.

So, when you run a shool - you are
armed with the theory and your
basic understanding, but every day
is a fresh start, and you have to make
your own way. Maria Montessori
thoughi of the school as a lab where
everything had to be carefully set up,
Te conduct an experiment, you have
to gei all things in place, or you
won't get your readings right. The
physical space matiers a lot, the
teacher’s demeanour and expressions
matter a lot...the details are very im-
poTtant.

mirocim thaf regliotes the ‘real

WA MINDRELDS. N



When vou know a concept like addi-
lion you can apply it to anything in
the world - but 1 realized alter some
years of observation that a child can
practice a million addition sums, but
that doesn’'t guarantee thal she will
be able to apply the concept of addi-
tion to a very small real-life situa-
LisrL.

Two of our students were working on
exponenls - and happened 1o dis-
cover logarithm tables in the process,
without knowing what the term for
these  number-relationships was,
When | told them that they were
called logarithm tahles; the children
said, “Wow. Somehody has actually
done this before. Why didn’t you 1ell
us if wvou knew that!” Their funda-
menials are right, they have armived
at formulas all by themselves. 1t is
lovely to see the children bump into
that kind ol sell-discovered under
standing,

You can see the same thing happen
with language. We don’t force read
ing and writing — it is supposed

o be a naturally eccurring process. [n
Muontessori binguage it is called "ex
plosion into writing”, Une day you
will see the child write, read - so you
wail for an explosion to happen. Tt
typically happens at four-and-half
years for writing, and at about five
[or reading,

The learning unfolds slowly, beauti-
fully = but you cannot really predict

how Tast They may learn or come to
that understanding about a concepl
or an idea. There are individual dif-
ferences, it 1sn’t like an assembly
line. For some child it may happen
earlier, for athers, a year or two later.
But ther is & cut off point. IF it does-
n't happen, we verbalize a little bit
more with material.

DOYDU NEED TOUIMPROVISE ON EXISTING DI-
DACTIC MATERIAL?

The child, the adult. and the prepared
environment form a necessary trian-
gle in the Montessori method.

The environment consists of scientif-
ically prepared material which is
vital (o the process.

Until they are twelve years old, chil-
drens” learning is very material
based. [f you are teaching something
like “‘Area of a Triangle' - Montessori
has assigned material For it which is
quite beautiful. | don’t think anyone
can go back from being at the
Montessori  environment without
[eeling “Wow!”

Work with the math material for a
while it will give you goose hbumps,
For someone who was once terrified
of Math to go hack and say “l can do
sguare ronls” - s beautiful tran
sition.

There are situations, though, that
cannot be addressed with readymude
material. Then you need to invent a

way by which you can facilitate the
learning, rather than “teach. A
teacher here felt thal six and seven
year-olds learning to write the Doy
nagri script were getting confused
betwern the badi ee ki matra and the
chihoti ce ki matra.

S0 we eventually pul a hox together
with cards that had pictures ol bedi
ee words and chhorti ee words, Then
we had the badi ee and the chhoii ee
written out on the box. Children look
at each picture and sort it out under
cither the badi ee or the chhori ee
The activity gol them discussing
sounds; referring to books, making

WA MIKDFIELDS. I
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collections of words., A week down
the line, they got it!

THE “INDIAN' MONTESSOR

When [ went to USA for my training,
I realized thal ours seems to he a
very distinctive ‘Indian’ Monlessori.
You have to remember that Maria
Mantessori lived in India for many
years. In fact her elementary method
originated in India while she was
working with children here, She
drew a lot from India - and | feel
that the method speaks to us (Indi-
ans) more than it speaks to anyone
else in the world. [l truly makes sense
t us at many levels,

15 MINDFIELDS FALL 2008

All Montessori books are printed and
readily available in India, unlike in
other countrivs, Montessori's ideol-
ogy was passed on to North America
much later. In India, we have our
own local translations and interpre-
tations — for example — in America
when | read out from my text and
compared it to the American trans-
lation — the Indian version sounded
really beautiful. At the end of the
session, a teacher there said to me,
“Let me hug you so I can gel a little
bit of the Montessori you have in
you"

When they opted to put the children
in Namma Shaale, they knew they
could pull them out whenever they
wanted to. We started the school
with the promise thal we would fol-
low the Montessori method. We did-
n't know till what grade the schoaol
wuold continue. There were no high
expectations and there was implicit
faith,

As the school grew, the parenis conld
see the wonderful progress their chil-
dren were making, and chose to stay
on with us. It doesn't 1ake an edu

ONE OF THE REASONS WE BUILT TILED ROOFS ON OUR BUILDINGS WAS
T0 ENSUREWEWOULD NEVER BUILD UPSTAIRS AND START SECTION A, B,
C, D! YOU CANNOT RAISE A SCHOOL IMPERSONALLY!

INDIAN PARENTS ARE FAMOUSLY EXAM-ORIENTED
AND OPTTO GO ‘'MAINSTREAM' ONCE A CHILD 15
DONE WITH KG OR GRADE 3. HOW DID YOU WIN
THEIR TRUST?

The childrens” families are all based
nearby. These are ordinary people
from ordinary homes, They come
from all walks of life - ranging from
milk suppliers to builders to 1AL
employees: Most parents are the sort
who would have wanted 10 pul their
child into a school close to home — if
it was an option that worked out
economically and logistically,

cated, wealthy home o see that a
child is going through fantastic de-
‘v'F‘EﬂF'rmE]“.

There group is very mixed - socially
and financially. It makes us o well-
rounded community. Occasionally, a
child [of modes! means) who sees a
classmate with a Transformer 1oy
will g home and ask his parents for
one. But there is a two-way ex-
change, so it sort of evens oul.

I am probably a little partial to chil-
dren of ‘just sufficient” homes - |
wouldn't say deprived - they aren’|
hooked to video games, computers,

WAL MINDRELDS.IN



malls and movies theatres - just
curd-rice in their box and there is
happiness!

ANY MORE MAMBMA SHAALES IN THE OFFING?

One of the reasons we built tiled
rols o our buildings was to ensure
we would never build upstairs and
start Section A, B, C, D! {Laughs). |
lind it very difficult to separate my
personal life and school - it is a very
organic thing. You cannot raise a
school impersonally,

We have eighty kids right now, and
with the kind of individualized at-
tention they need, eighty feels like a
million! As we grow with the chil-
dren, it will be a full school of hun-
dred and twenty [ive one day, and
we are in no hurry to get there at all!
HOW DO YOU CONNECT WITH OTHER EDUCATORS

IN INDIA?

WA MINDRELDGAN

Networking does nol come o me
easily. Some years back, | tried going
to every vducslion-related confer-
ence and event. It was a desperate
reaching out, not wanting to be con-
lined to this small pari of the world.

The first time | went to a Wipro in
Schools meeting, someone asked me
il ours was o progressive school. 1
thought to myself, “What does this
mean? Aren’t all schools supposed to
be progressive?” Two days into the
conference, | found it very difficult
to keep pace. Things were so techni-
cal - like, discussions aboul whether
a publication should be called a
‘magazine’ or a ‘journal' (Lawughs) 1
am uncomlortable with  jargon,
When peoples’ language gets too
technical, T am lost,

This is also the reason why we do not
use weehnical Montessori-speak while
interacting with parents. For ¢xam-
ple ‘deviation’ is a word Montessori
uses very freely but, early on, when
I used the term while talking to a
parent, she responded very strongly.
“You can't call my child deviant!”
{Laughs). 1's imporiant to speak a
language that people undersiand,

WHAT ARE YOU! READING THESE DAYS?

Some time back in the summer holi-
days we did an anthropological
study of a village nearby - then in
connection [ started reading Karl
Marx in conmection with an anthro-
pological study we did in a nearby
village, I've also enjoyed ‘Forest Peo-
ple’ by Colin Turnbull and ‘Nisa' by
Marjorie Shostak. Rachael Carson’s
‘Under The Sea’ I stopped reading
fiction a long time ago.

WHAT DOES RAMA REDDY'S WEEK LOOK LIKE?

I just got back rom a holiday with
my hushand - my sons are 100 old 10
want to accompany us anymore. It
was nice. Bui [ couldn’l wait to get
back! On a normal day, | am in
school from morning to about

4.30pm, then | go home. [ haven't
cooked in years. T watch a lot of films
on weekend, do a hit of housework,
read - three books al once - or

working on the computer, But most
of the time, thoughts about school -
what to do next, whal needs to he
planned. It's not like a job..the
school brings discipline into my life.

At the end of the day, the connection
is highly spiritual. There is nothing
like going and sitting in the class-
room among three year olds, six year
alds.

When you are with children you
have to be with them fully. There is
no way you can think of anything
else. You cannot but live for the mo-
meni. What can be more special than
leaving school at the ¢nd of the day
- having spent many, many mo-
ments of being one with what you
are doing, =

MARMBA SHAALE

NO. 175, HENNUR-BAGALLIR ROAD
KAMNUR POST

BANGALOIRE - 5621489

PHONE: 0B0-28444838

ERAIL: NAMMASHAALEEYAHOO.COM
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Learning unfol ds at dlﬂ"erent stages for dlffereut children, and chrunulﬂgy
has little to do with when a realisation or a skill will mantfeat itself in a

child's life. Here's looking at the challenges and blﬁssm gs of a multI—agf:
learning fnwronment —
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education {uf the sart promoted by
Montessori] is not the practice of this
surt afapift grade education.

~Ideally in a multi-age setting, each
- child learns at her own pace.

Children who are gifted in specific
areas are allowed to move ahead,

allowing those who need more time

= 'mpmgrrﬁsmﬂw_umm: pace without

=—— _ﬂtigmnc The focus is on what each

~ child knows, and needs to know -

mtha'thanauﬁhedyuﬂnfnnnati&nf.

— that must be Eiﬁmﬂnated tu the
— entire gmp. aﬂm m

= _-_.E@tausttmmm Temain wﬁfl the
same feachers for amnn-i ol two-

thmt‘ymm teachers get to know
each child very de and can help

: eﬁch child aﬂain clewlnpmenlally-

appmpnaxt mﬂtﬂﬂhﬁ‘

In a malii- agu: Iurmng nwwnmmL.

teachers can take advantage of the

range of experiences, knowledge and
skills- that exist in the group - to

.
3

~develop programs with open-ended
- outcomes, The teacher plans for, and

cxpects different oulcomes for each
child depending on necessary stages of
development. - Which means that
children Iearn not just from the
teacher. bucfrom=ench other a5 well.

Younger children benefit from the
stimulation and example of older

children, Older children benefit from

serving as role models, Research

indicates - that -aggressive  and
domincering behavior that often leads
“to friction between children is not a
_problem o the extent it might be

assumid o be, On the contrary, mixed-

-age groups often exhibil o strong sense

of community.

Older children seem to naturally gravitate
towards helping the younger ones, and
the process of imparhngmfﬂmlatnn and
skills improves their own academic
performance. They reinforce their own
knowledge and skills, which in tum
builds their self-confidence and self-
esteem, and leads o @ stronger

- understanding of subject matters.
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On the social-emotional front, plder
children often spontuncously comfort
and nurture the younger ones, help
them read and write, play with them,
lnok after them on the playground, and

enable them to accomplish fasks far -

more complex than if they were in a
sIngItv':igu-gmup_ing.

l}ld-er children also tend (o self-

carrect their hE‘HH‘u"mr in order to set
a ‘good Example That -all - older
students in mulﬁ«age groups gel a-

chance to practice being leader helps

alleviate the crushing pressure
between older children competing
for the role of 'boss! Younger and

less able siudents have their needs
met more guickly and more often
and because the older children fulfill
a muturing role, hens —are less
hehavior problems in the multi-age
chisstooms ' :

While multi-age groups can be
rewarding, managing them is far
From - casy. Grade-mindedness of

IN A MULTI-AGE CLASS:

w Child's individual ond uneven
differences in different arens of
development are accomodated,

u Older children have an opportunity fo
take on leadership rales, be role
models.

u The element of competition is reduced.
In time, this incresses co-operation,
peer-tutoring and nurturing behaviour.

u Allows more opportunities fo set
children up for success rather than
retention or failure.

u Reflects natural ploy cheices of children
and the opportunity te choose and
work with children who are not always
same-age peers.

= Learning is bosed on the individuol, so
no tlassdevels ore evident. Children ore
not held back or rushed to the next
grode.

» Increased interdependence and peer-
tutoring encourages hetter learning,
enhanees sell-esteem.

YW MINDFIEL DS I
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parents and teachers is a stumbling-
‘block that needs to be continoally

watched out for,

Common concerns that parents
voice include - Will my older
child be expecied to ‘teach’” the
younger children? Will my
younger child be overwhelmed by
the older. more compeient
children and pick up bad
behaviour from them? How will

_the feacher manage to teach all

the different age levels?

Like in any other class, the

— responsibility for the teaching a

mulii-age - group,- lies with the
teacher. -~ Bul multi-age
environments are more exacling
about the demands that they

—place on feachers. Teachers need

to he aw:lrf about carh child as

an individual. They must assess

and evaluate the children's
progress more frequently than
teachers-in a ‘regular-school, and
in greater detail.-

It goes without saying. then, that
multi-age  classrooms  need

skillful teachers who can provide

a_rﬂﬂ prepare an environment, and
develop challenging goals lor
individual children,

- That being said, all environments

thal  cater to teaching and
learning must  be  monitored
continuously with the passage of
time.- They must be modified,

tweaked, reviewed and assessed,

It takes a dynamic environment
to make learning dynamic.

&5 & textile designer, curriculum designer, [ife skills faciltator, consultant for
activity-based leaming, and preschool teacher with Montessor training from
Mew Yark. Feels at home: in the mountains and has enjoyed experiences of the
wildesness since the age of twa.
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Hands-on

Museums

for Schools




going 1o the village because of the
natural serting, and for its simple
and loving peaple; and Fascinating
crafis., | remember watching my
grandmother make little dolls from
scraps af cloth, or flowers oul of
dried sceds. She was never trained
but was so creative and skillful."
recalls Dakshayini, The affinity with
villages and with indigénous crafts
wis [0 continue. 1 never missed a
chance fo get onto & train and
wander off to farmway places— fo
explare, see how people live, how
they work."

Parental aspirations of having her
study dentistry were kept aside when
the family realized that Dakshayini's
hean lay elsewhere. She enrolled at
Chitrakala  Parishat - and got a
Bachelor's degree in sculpiuré. "As a
sculptor, my interest in craft was
further strengthened.” She went on
to spend four yedars at the renowned
M5 University;, Baroda - and ‘in
2003, completed her Masters degree
in Museology and Archaeology.
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The laiter was to have a profound
impact on Dakshayint's course. The
archaeology- course pigued her
interest in - the Indos Valley
civilization, forone. "Art and craft
of & culture can tell you so much
about the lifestyle of a people. I

can tell you about their prosperity,
their trade and economy - even
when no written record af the era
exists. The: arfifacts they made
{during the Indus Valley
Civilization] even with such
[imiied rechnology are  ftruly
fascinating.”

Dakshayini  started  traveling
ardently 1o villages and excavation
sites all over Gijarat — places
where some of the oldest artforms
had manage 1o survive across
centuries. She falked to people,
assimilated: the environs, learni
technigues -  sculpture, head
making, fabric dyeing,

When her-course was over, Daksha
found that she no longer had a
dilemma about what to do nexi
“The ‘now whal?” question was
gone, The idea of Sanchali came 1o
me almost immediately - a project
that could combine travel, fine art,
musealogy,-  archaeology, and
myriad life experiences. It added
up perfecthy.”

WO MINDRELDS I



Driring the years she spent working
a5 g designer {including stinls al

the  Ceéntre for Vernacular
Architecture, Bangalore;  and
Upasana  Design  Studie  in

Auroville] Dakshavini incubated
the ides until she was ready with
the clarity and confidence required
to start the movement,

Sanchali® is the Sanskrit word for
‘movement” -- A movement that
would attempt (o revive traditional
art [orms, and shatter the stufly
image of  museum-learning. - A
lively —and interactive Format
would extend the exhibition’s
appeal across age groups. “Think
of it as a traveling: exhibition
bas¢d on the historic —arts and
crafts from wvarivus periods: =

starting with the Indus Valley

Civilization, says Dakshavink
"There  will  be  crafismen
demonstrating - the arns, gwest=
sprakers. talking aboui related
themes, guided tours engaging
schoal children and older visitors.”

The uniqueness of this exhibition
will be its amalgam of workshop-
format — with 3 -~ museum-|ike
approach and
perind-inspired artifact replicas,
tagged with educational write-ups,
informative photographs, and eye-
pleasing display. “Unlike in a
museum, the exhibition will aliow
viewers 1o actually toeneh and
engage with the artificial artifaces;
shares Dakshayini, with obvious
delight. In non-school settings,
there will he a ‘museum store’
selling Dakshayini's recreations of
artifacts and souvenirs. Each piece
will be accompanied- by an
informative note discussing its
historical significance.

Dakshayini has been training women
from Varanasi and  Karnataka
villages: to  mtke hand-crafted
jewelry of innovative designs and
matetial — as part of Sanchali's
WOINEN empowerment project,

WA MINDEIEEDS i

preseptation —

As with most audacious, enterprising
ideas - the jouney promises to be an
arduous one, Funds were (and are) a
constant-challenge, and Dakshayini
began Sanchali with her meagre
savings, and the goodwill of friends
and family. Suppart Is heginning to

trickle in. “An exhibition at the
Canadian International School ar
week had an ehcournging response,
Since then, I have had éxhibinons
with various rural schools nearby,
savs Dakshayini, adding that she is
confident that the idea will caich on
with schools.

In planning her sessions, Dakshayini
draws inspiration from farand wide -
lives of peaple, travel hooks, period
dramas, and “treasurc-hunt kind of
movies” But iftaken a step to Improve
leaming by ol ol interactive programs
thert it eould be made interesting and
where studenls do not lave to make
an extra effort 1o remember stuff.
History books, hooks on Indian crafis,
travel books. Period inspired movies,
treasure huni kind - of movies;

archaenlogy related programs.
Working with schoals, Sanchali
hopes to counter the lopsided
importance most schools accord 1o,
say, Math or Science. It aims to
make History — a subject perceived
as boring and stwffy — less top-
heavy, less bogged down by dates
and names of dead people:

Sanchali hopes to bring about an
cffortless confluence of history and
art. While in the workshops, children
are not expecled to make carbon
copies of existing adifacts. The

_objective is to have the children

undersfand the rationale behind
choice of medium, technique,
imagery and symbology used by the
people of the ¢ra - and then translate
it- into their own work. “So there
won't be thirty Dancing Girls and
thirty Bearded Man replicas!” laughs
Dakshayini,

Once the workshop session is over,
the artifacts the kids create can go
into- creating @ museum in the
elassroom: or school gallery, There
could be different ‘permanent
collections’ based on  different
historical eras or cultures, "When
learning is inherently interesting,
Dakshayini concludes, ‘children

understand and remember things
effortlessly.”
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Books to Delight In

The prevalent mindset in India has been that children’s books aren't value for money. If one can buy a
management book for Rs 50, the rationale goes, why would one buy a 20-page picture book for the same
amount of money? Radhika Menon’s Tulika Books, has been a pioneer in the field of original children’s
publishing in India. Mindfields talks to her about the journey.
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ENTERING THE WORLD OF CHILDREN'S
PUBLISHING

After college, T taught at the J.
Erishnamurti School [The Schoaol
KFl] in Chennai from 1978 to
1979, [ did my B.Ed while teaching
there, so in effevl, T went to teach
with no background - just my
curiosity, and an interesi in
LErishnamurti’s philosophy. It
was il the school that | got the
opportunilty to see some really
good children’s books - mainly

WWW MINDHELDEAN

American, British, and Russian
books. The lack of Indian

children™s books of that kind of

fquality [t hit me even
more when doing a class project
on an India-based topic - even
somethir ivers or

CT5 WETE

to teaching is so fact-oriented bur

where were the siories; songs,

a culture, a
history, a people’s lifestyle that is
linked to the geography o

and that is the kind of
understanding  that  you
children 1o get from
learning.
approach was possible when the
topic was, say, the Amazon forests
there were enough books and
children could find information
themselves. But not il the topic
5 the river Ganga! (Incidentally
Tulika has published Four b
on the Ganga, Narm
Brahmaputra and Kaveri riv in
the Read and Colour River Stories

want
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ae Channai office

(EARLY ON) WHEN WE SHOWED THE BOOKS TO FRIENDS IN THE
PUBLISHING WORLD, THEY WERE MOST DISCOURAGING SAYING THE
BOOKS WERE FAR TOO EXPENSIVE BECAUSE THEY WERE SO WELL-
PRODUCED! THEY WERE ALSO SKEPTICAL ABOUT THE BILINGUAL CONCEPT.
BUT (WE) WERE CONVINCED ABOUT WHAT WE WERE DOING. THERE WAS

NO STOPPING US.

series with precisely this kind of
approach.)

This realisation thalt how much
good children’s  books could
enhance the creative icaching-
learning process is what sparked
off my interest in children's books.
| certainly wasn't thinking of
publishing them bul became aware
of the wealth of material there was
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and the creative possibilities of
children's hooks.

Then came the whole experience
of discovering wonderful
children’s books with my children
- reading to them, looking at
pictures. Arcund that time we
moved 1o Delhi and 1 taughi
briefly at Sardar Patel Vidyalaya.

There the medium of instruction
was Hindi till class 5. [ found
myself teaching English
hilingually and realized how
naturally that worked. As my
children were in the school too, |
was delighted that they were as
comfortable in Hindi as they were
in English. But there was great
resistance when it came to reading
books in lindi which to them
seemed so drab visually and very
often lexi-heavy compared to the
foreign books in English they read.

While teaching there | was given
the responsibility of setting up the
primary school library which | did.
So my engagement with children's
books became deeper. Now 1 was
not thinking of Indian children's
books as just in Lnglish but thal
they had to be in the dilTerent
languages and even be bilingual,

Looking back, the exposure Lo
teaching children in an Indian
language and listening to the
songs, stories, plays, riddies and
rhymes changed the way I thought
of children’s books in a subtle
way. Intrinsic to Indian children’s
books was an Indian style of
telling, visualizing and
illusirating, Indian children’s
books, even in English, had to
have an Indian sensibility in the
use of language, contexts, visuals,
and even in the look and fecl, il it
had to be rooted in the culture like
the best of children’s hooks are.
The idea of children's hooks
combining the best of storytelling
and art from both from here and
the west was very exciting.

THE EARLY DAYS OF TULIKA

Around 1990 [ lefl teaching to join
hands with my sister-in-law Indira
Chandrashekhar and set up a pre-
press unit  with two Apple
Macintoshes which had just come
into the market. We started by
doing pre-press work for many
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publishing houses like Penguin,
Sahitya Akademi, Rupa, etc and
also turnkey prinling work. That
wis how | discovered the joys of
producing printed material from
start to finish! And 1 suppose that
was the beginning ol my journey
into publishing,

We called our unit Tulika Print
Communications Services. The
name means ‘guill” in Malayalam
and Sanskrit, ‘brush’ in some
languages. The name stuck, As we
gained experience both Indu and |
statted thinking ‘publishing’

The goal now was to make enough
money to start our own publishing
- which never happens we realized
seon enough! So we just took the
plunge. Without giving it too
much thought we both retained
the name Tulika lor our respective
publishing houses - Tulika
Fublishers in Chennai publishes
children's books and Tulika Books
in Dethi publishes academic hooks.

Moving back lo Chennai gave me
the impetus to start Tulika
Publishers in 1996. An old fricnd
and colleagur Sandhya Rao (she
was with us in Tulika, Delhi)
joined me and in the first year we
brought out three hooks, two of
them bilingual ('Line and Circle’
and ‘Number Birds') in English and
Hindi, Tamil and Malayalam. The

FOR CHILDREN TO BE COMFORTABLE WITH READING IN THEIR OWN

LANGUAGE THEY HAVE TO SEE ITAS EQUAL IN STATUS TO ENGLISH BOOKS.
THEY HAVE TO FEEL THE SAME PRIDE OF OWNERSHIP, FIND THE SAME
ENJOYMENT FROM READING THE BOOKS.

third one was a lindi alphabel
book (*Ka se Kapde Kaise').

When we showed the books to
friends in the publishing world
they were all most discouraging
gsaying the books were far too
expensive because they were so
well produced! They were also
skeptical abowl the bilingual
voncept. But both Sandhya and |
were so convinced about what we
were doing thal there was no
stopping us,

We started by doing books in
English, llindi, Tamil, Kannada
and Malayalam as we  could

handle these languages between
us. In 2000, Pratham launched
their Read India programme and
wanted ten of our ttles in four
languages, three of them new,
They wanted the ten titdes in
Hindi, Kannada, Marathi and
(Gujarati in three months! We
Jjumped at the opportunity tw add
new languages.

A year later we added Telugu and
two years laler, Bangla, So now we
do books in 9 languages - English,
Hindi, Tamil, Malayalam, Telugu,
Kannada, Marathi, Gujarati and
Bangla,

WO, MINDFIELDS BN
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BOOKS ARE NOT CHEAP PRODUCTS ANYWHERE IN THE WORLD AND THE
BUYER HAS TO PAY THE PRICE FOR A GOOD BOOK JUST AS SHE/HE PAYS
FOR A GOOD MEAL. THIS OF COURSE BRINGS UP THE UNFAIRNESS OF
MAKING GOOD BOOKS INACCESSIBLETO A MAJORITY.

It was not an easy decision and,
from a business point ol view
then, perhaps foolish. It meani
crisiling nine different markets for
our books.

I would have been far easier
financially, editorially and for
production if we had stuck 1o just
English and may be Hindi which
had a good markel. It has been a
struggle but looking back | think

we  have, by going against

accepled trends, overturned
notions of what makes good
publishing sense. And we have
gone on o become trendsetiers in
children's  publishing in many
ways!

We are now at a stage when the
business is driven by the books in
the dilferent languages and our
multilingual books our strongest
asset,  Though  we  are  still
struggling (o find the market for a

couple ol the languages we are
keeping them alive by printing as
few as 200 to 250 - printruns
unheard ol in publishing, But we
are confident that books in these
languages too will find a markel
SO0,

MULTILINGLAL PUBLISHING AN
DISTRIBUTION

Publishing in so many languages
has been a huge fearning curve for
us in every aspect. For children 1o
be comfortable with reading in
their own language they have to
see it as equal in status to English
books, They have to feel the same
pride of ownership, find the same
enjoyment from reading the
books. The lock and feel of the
book draws children to books as
much as the content. it's their
right to get the best books in
whatever languuge they read,

Distribution 15 the  higges
challenge primarily because of the
price factor. We have resisted
doing cheaper language edilions
ani have kept to the same quality
of production as English and kept
the same prices. We were clear
from the beginning that if we
privileged the English hooks with
a higher quality of production we
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would be undermining the very
purpose of doing books in so
many languages.

[t was always thrown at us thal by
pricing our books high we were
making the books inaccessible to
the majority of children. But we
were not targeting those sections
who could not afford to buy books
to begin with. Qur primary target
was the English book-buying
segment who wvisited bookstores
and we saw no reason to subsidise
costs for them.

Books are nol cheap products
anywhere in the world and the
buyer has to pay the price for a
good book just as shefhe pays for
a good meal. This of course brings
up the unfairness of making good
books inaccessible 1o a majority.
The solution to that was finding
alternative distribution channels,
not underpricing books, Over the

years we have built a network of

alternative channels through
NGOs, governmeni agencies and
regional co-publishing,

Our books are regularly bought in
bulk for reading literacy
programmes and the volumes
enable us 1o offer substantial
discounts. Today there are
probably more Tulika titles in
government school libraries than
in private school ones.

THE MATTER OF PRICING

The strategy of the same pricing
for all languages is paying off as
bookstores  are  increasingly
looking for books in  other
languages - the same hookstores
that refused to keep them a fow
years ago. We are also selling
more  and more through our
website which caters to the more
informed and aware buyers who
don't hesitate to pay the price for
good  hooks  whatever  the
language. And many of them

W MINDIFIELDS. N

come 10 our site looking lor good
books in Indian languages.

ON WHAT COMES NEXT

I'welve years after we started, our
books are scen as the  hesi
children’s books in India and from
Tndia. Publishing in nine Indian
languages has given us a unique
understanding of the plural
culture of the country, and this in
turn is reflected in our hooks.

Whal has been most rewarding is
that the same books thal [ind their
way to government school
lihraries in different languages
have also won  international
acclaim and have been published
in other countries. In short, the
reach of the books is across the
local, national and international,
and culs across linguistic, cultural
and economic divides. And now
they are crossing over into other
media too. We will soon see the
Aditi series of twelve hooks in

animation - a first for Indian
animation and Indian publishing,
This year we have broughi oul
audio versions of some of our
Hindi books for the US market,

Apart from the core team of ten in
Chennai we have a team of
committed associales helping in
the marketing and distribution ol
books in different parts of the
country and abroad. Then there is
our expanding network of authors,
illusirators and translators from
all over the world - from well
known names to talented young
first-timers (See bor on page 33].

As for our publishing we will
continue to explore and discover
ways of creating a richly diverse
range of books - contemporary,
democratic and rooted in a
multilingual, plural culiure. =

FOR MORE INFORMATION AND TO BUY TULIKA
TITLES ONLINE VISIT WWW.TULIKABDORS.COM

WHAT HAS BEEN MOST REWARDING IS THAT THE SAME BOOKS THAT
FIND THEIR WAY TO GOVERNMENT SCHOOL LIBRARIES IN DIFFERENT
LANGUAGES HAVE ALSO WON INTERNATIONAL ACCLAIM AND HAVE
BEEN PUBLISHED IN OTHER COUNTRIES.

Suniti Namjoshi’s

ADITI ADVENTURES 1
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6:30 AM. On a drizzly August morning, when auto
rickshaws are mercifully few and far between on
Bangalore roads, we made our way te Trinity Church -
starting point of Roopa Pai's Victorian Bangalore Walk.
We've walked up and down MG Road countless times
before, and there was some skepticism about what new
insights a walking tour would vield. We were in for a
pleasant surprise.

In living cities, where real estate sharks do not blink
before tearing down an old building and replacing it with
towers of glass and concrete — a lot of the bygone must
be recreated by word and imagination. Without putting
a spoiler on the walk's itinerary and charming
conclusion — suffice to say that our guide, Roopa Pui,
was informative, animated and very engaging indeed -
as interesting as the walk itself. She shares with us the
story of hew she came about this offbeat profession.
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r dream joh was to write for
Target — the- —children’s
magazine — but like every

other academically-bright middle-class
South ndian child who wasnl going
to inheril 8 business from her parents,
1-opted for the ‘safe’ path and did a
‘professional course’ instead.
{lncidentally, my mom:saflintrodaces
me as My daughter who is really an
engmeer; bat now tloes seme writing
and tour guiding and things..”].
Computer engineenng degreein-hand,
| got married 1o Arun (Pail, my long-
time boyfiend. Fwas twenby-two; he
was twenty-three. OUne of the clauses

WA MINDEELDS AN

in our pre-nup was that Armn had 1o
fered-a jofh s far away as possible from
the fish howl | grew up in! So-en route
ti our- honeyvmoon in-Manali, - we
stopped in Delhl - 1o tie up both,
barsari -accommaodation, —and - Targe:
job. My life was made!

Vatsala Kaul, who had been trained by
the legendary Rosalind Wilson, was
my mentor at Targer: She hielped me
develop a healthy respect for-the slog
imvnived - i - producing. a  great
children’s magazine. Because it was
sich -a-small -team, all of us were
involved with Tayouts - ilustradons,

iE GARDEK CITY

photography, and —every aspect of
production — great leaming ground.

I worked with Target for two and a hatf
years, and quit when Aron’swork with
Arthur Andersen (ook him to London,
| am 2 grear walking-tour buff, and
whilein London, | had been on the
Beatles Walk, the Juck the Ripper Walk,
the Ghosts and Ghouls Walk, the City
of London walk, and a-bunch of others
in the year thai | was there. [t was in
Londen, too,that T discovered travel
writing and started Treclancing for the
travel sections -of Business Today,
Femina, The Times of Indis, Economic
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Times. After dabbling with an angel
investmest firm in Mumbai. and then
with a online tatoring frm in-the B5—
Animn decided to-do something entirely
or-his own,

Arun and | had always had this thing
ahout dolag semething together, bui
wi had never really considered i very
serioushy 1 -harhoured romantic ideas
of becoming: travel journaiists — like
Hugh and Colleen Gantzer —he-could
fakethe piciures and pitch the tent and
protect me against -leens - men - and
strum the guitar and coliect the
cheques once the article -had heen
published, and 1 would sit outside the
tent watching the sunser and writing
deathless prose. I don't think that idea
ever appeated -t him = wonder why,
We moved to Bangalore i 2004 After
a-six month sabbatical - relaxing,
idesting, explaring-possibilities —we
tecided o start BangaloreWalks.

It must have been a lough decision, but
I don't remember it like that. We
certainly did  not have any
uncertainty-ridden late-night
tistussions or arguments.- |-have-no
head Tor money._and am  usually
blissfully unaware of howmuch - hiow
little - there is in the bank, so | never
worry. Arun is notaralmpulsive, and
is very -pragmatic — <6 even if the
decisions he arrives at may-seem-ill-
considered and risky to other people, |
know that he would have thought out
all-thepros and cons threadbare.
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MAD-MORNIRG STORIES AND JUICE

Fhad abways heen Interested in history,
Arun was the scferce: gay who had
hecome & sort of convert afier our
London walks; - and= developed —an
interest in history, While in the US
couldn't help noticing how every lide

- monument was made a big deal-of, and

how in Indis, we have so much 1o
showiase but do nothing abeutit-We

warded to-raise the level of the tourist

experience-in- 1ndia - perhaps-around
well-known but net so visited
historical sites (like Hampil. For Arun,
what was most interesting was fou the

~walk experience was delivered, how in
_spite of Lhere being nothing to “show’

or “sees in-some of the wilks we had
been om, the guides had, by _ding of
great -daryiclling managed to keep
people riveted for two hours:

The first walk Arsn designed was the
Victorian Bangaiore WalkJon MG

-

: _'Fﬂ'HI.EH'.ITHEiE Il’.‘iJllLIJH’I HEIFFMTIEHE'-

: HﬂﬁEEERﬂﬂTLEMmUHEﬂTﬂEMEA

— BIG DEAL OF, AND HOW IN INDIA, WE HAVE
SﬂﬂlﬁlﬂmSHmEﬂﬂﬂﬂHmHE =
ABIIF[I'L

road}, in-Julv 2805, He ran about three
months of frial walks, chopping,
changing, amd tweaking: according (o
feedback and his own gut feel:
sirugpling to geteven friends (o come
along for frée af 7-am on & Sunday
morning, No oane could belfeve we
were actually going to charge 500
hucks for walking semeone down MG
Road-and that we-actually thought that
was a decent business madel! We had
to- sell-the concept first, before we
could sell a single ticket: Plus wehad

decided -as a policy that we would

never advertise. But the press was

wonderful — they were uniformly
appreciative, And wrote so glowingly
abuout il that people’s interest was
pigueil.

Peisple started coming on the walks, in
a-trickle to begin with, and actaally,
umiil six'monthsago, it was difficuli 1o
be sure that more than six or seven

-peaple-woald land up. But in the last

six monihs; afier we hit Lonely Planet
Indis [with the tagline Not io he

“missed ], we expect a group size of at

least 14 on vach walk, with the number
going up to 25 most Sundays,

The various walks are customized io
suil different age groups, On-childrens’
wilks,- there- s the challenge of
constantly keeping things cngaging
apd fun. We have conducted ireasure
hents-in churches (any team speaking
above & whisper deis disqualified!),
temples, museums, and malls; tug-of-
war contests in- ofd forts with teams
named after-the actual protiagonists of
an older war (Welleslev's Wizards,

MNizam's Nightmares, Maratha
Marauders, Tipuw's Tigers, Sultan's
Rockets, Lally's Legions), muliiple-

challenge - contests at resorts with
challenges that involve understanding
the-histery-of the place we arc m.
When we visit the 1™ cemrury temples
of ‘Belur-and Halebid. we take along
Bharatanatyam dancer Myna Bisineer,
who gives o [abulous fec-dem before
the temple visit = sgthat children can
appreciate. the: scilptures i 1
completely different way than they
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{ isn't ancommaon for people 1o
harbor a strong bias for their old
school, especially if it was a

residential —— school.  People
frequently think of school life as
their  halcyon  days, — the  hest
experience they ever had, 1 don't
want to  get into a  school
competition, suggesting that my
schooling experience was better than
others’, But | do want 1o explore why
i think my boarding school
experience at Woodstock  School
{Mussoorie, Uttaranchal) was a life-
changing one.

Mid-1985, bhefore- | came to
Woodstock, was spent shunting from
one school entrance exam o another
- | failed each and every one of them.
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| eventually got admitted to a school
that was 40kms away: from Delhi, but
travelling back and forth everyday as
a 6lh grader was a killer. Needlessto
say, that couldn't and didn’t work
out. My poor mother threw her
hands up in despair, and finally, her
boss recommended that she send my
younger sister and [ to Woodstock.
The costs seemed prohibitive at first,
but a huge financial scholarship was
negotiated on our behalf. And there
1 was in Woodstock School, in the
middle of the school year wondering
how I ever got there, That moment of
grade was to become a paradigm for
my entire school life.

Afler having made the social and
academic adjusiments needed to
transition from a normal (read,
Indian} school to an international
schoaol, there were three key ways in
which Woodstock impacted my life.
Firstly, Woodstock provided an
environment of reduced academic
pressure. | was a poor student, often
in the bottom half of the class - but
i was struck by the philosophy of

some of the teachers who believed in
multiple assessmeni. Which is, fo
provide differént assessments for
students so that they have various
opportunities to succeed. 5o, for
instance, in my 10th grade English
class, while | would constantly do
badly in exams and tests, [ would
also be  assessed on - creative
presentations, recitations, note-
taking and classroom discussions. In
effect, | was able to score enough in
total 1o pass. There were no board
exams  either.-  Knowing my
temperament and ability, 1 knew that
I would have failed all my boards.
Instead, our whole year's work was
converted into a percentage that was
equivalent to a Board percentage, |
know that doesn't seem fair to other
students whose entire work hinges
on a single exam, but | would rather
adopt the Woodstock method for all
students any day. Reducing exam
pressure helped not only me but also
countless other students to enjoy
school, rather than have a singular
focus of simply totting points in an
cxam.
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